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Figure 1. caption for figure (Author, year, p. 7)
Based on these perspectives, the reader response theory emphasizes the role of meaning created by readers. This approach is then considered applicable in language learning, particularly in engaging students to read (Gonzales & Courtland, 2009; Mizuno, 2015). By using a reader response theory, students do not only analyze the writers’ purposes in creating the text, but  also create meaning by using their background knowledge when interacting with the text (Rosenblatt, 1990). In this case, through reader-response based activities, readers are encouraged to play an active role in interpreting the meaning of the texts.

Studies have elaborated some benefits of the reader response theory in the classroom. Carlisle (2000) found out that the implementation of the reader response theory does not only help students learn the semantic domains of the texts, but it also encourages students to explore the text and give critical responses. In line with the previous findings, Gonzales and Courtland’s study (2009) highlights the link among reader response, readers’ interests and critical thinking. Mizuno (2015) strengthens this argument by proposing that responding to reading materials gives “a positive impact on the cognitive process of reading” (p. 18). Laboid (2016) suggests that the implementation of reader response journals in class helps students know themselves and gain “a sense of ownership of their learning experiences and to gain confidence and self-efficacy which are likely to affect positively their reading and writing attainments.” (p. 111). He further suggests some reader-response activities that are in line with the teaching of reading strategies, such as outlining, paraphrasing, referential questioning and applying ideas to the real world. However, a recent study by Biglari (2017) shows that although there is no straightforward relationship between reader responses and students’ comprehension, classroom practice based on reader responses decreases students’ anxiety. 

Considering the positive relationship between reader-response approach and language learning, this research focuses on elaborating the implementation of digital reader response theory in technology-enhanced EFL reading class. 
2.2. EFL reading and learner autonomy
EFL learners in Indonesia face complexities in reading foreign language texts due to linguistic and cultural constraints (Masduqi, 2014; Pasaribu, 2017). EFL learners have limited experience in reading EFL texts, which hinders their comprehension of the texts. The hands-on activities in the classroom are not sufficient for learners to construct meaning and reflect on what they learn. Masduqi (2014) also adds that students’ low interest in reading is affected by their lack of motivation. Students tend to be more passive as they wait for teachers to initiate them to read. Moreover, students may expect to learn new vocabulary and grammatical patterns of the texts from the teachers. Hence, it is a major concern for teachers to create a learning environment that promotes learners to take control of their own learning.
Promoting learner autonomy has been a major concern for educators and scholars (Ardi, 2017; Chia, 2005; Dafei, 2007; Little, 2007; Littlewood, 1999). Littlewood (1999) summarizes that learner autonomy is the learners’ capacity to take responsibility of their own learning. This involves the ability to own the learning process including setting goals and evaluating the process. Little (2007) explicates that autonomous learners have independent characteristics and  are able to prepare the materials autonomously. Dam (2011) encourages teachers to make learners capable of taking responsibility by planning, carrying out the plan and evaluating the outcome, further suggesting practical autonomy-oriented tasks: logbooks, portfolios and posters. 
Literature has also documented the strong link between technology and learner autonomy (Ardi, 2017; Hazaea & Alzubi, 2018; Darasawang & Reinders, 2010; Lee, 2011). Darasawang and Reinders (2010) explain how the online program, My English, makes learning opportunities available to all students and allows the teacher to expand learning to learners’ real life. The materials and activities which are available anywhere and anytime encourage students to exercise autonomy. Furthermore, Lee (2011) shows how blogging can promote autonomy and intercultural competence. The research identifies some principles of learner autonomy: cognitive engagement, self-directedness and critical reflection. Furthermore, Ardi (2017) finds that a Schoology mobile learning platform helped students to exercise autonomy as they took responsibility for their “learning management, cognitive process, and selection of learning materials” (p. 55). He added that technology facilitated student-teacher interactions and allowed students to explore online materials. A more recent study by Hazaea and Alzubi (2018, p. 50) explains how the use of WhatsApp which offers “flexibility of time and place for reading” can give a sense of autonomy, motivate learners and encourage interactions. From these studies, it can be highlighted that technology which offers a more flexible learner-centred environment enables students to take responsibily for managing, directing learning, choosing the learning materials and exercising cognitive skills.
The reader response approach is believed to share similar principles with the concept of learner autonomy. Granger, Black and Miller (2007) indicate that reader response played a positive role in fostering students’ reading comprehension and attitude. After responding in their journals and participating in classroom discussions, the students “increased either their independent, instructional, or frustration levels of reading comprehension” (p. 14) based on Qualitative Reading Inventory-3. This approach gives students, as readers, the freedom to choose the topics and manage their own learning process (Laboid, 2016). The reader response approach in the digital environment is assumed to encourage the development of learner autonomy since the readers or students are given space to make plans and take proactive roles in the learning process. In making e-posters, students are encouraged to monitor their understanding and strategies because self-monitoring is a key concept in autonomous learning processes (Tassinari, 2012). Lee (2012) implemented a reader-response e-journal, which helped  students to achieve and evaluate their learning goals. The combination of technology-enhanced instructions and face-to-face interaction proved to allow more freedom to students to explore various reading materials and experiment with their projects.
3. Methodology
3.1. The aim of the study
This study aims at answering these research questions: 
1. question 1
2. question 2
To achieve the goal, the current study employed a ...
3.2. Participants and the context
description of participants and the research context
3.3. Design and procedure
description of the procedure
Table 1. activities used during the course
	Technology-enhanced tasks/activities
	Regular classroom tasks/activities

	Students access and follow online instructions and rubrics.
	Students share their projects.

	Students choose the reading texts from the Internet.
	Students discuss the texts and their responses.

	Students make the reader response projects (using various digital tools).
	Students receive feedback from peers.

	Students upload the projects and comment on their friends work.
	Students brainstorm for the next projects.

	Students prepare for the reading class by reading the materials.
	Students consult the projects with their teacher.

	
	


3.4. Data collection tools and procedures 
The data were collected from questionnaires, students’ reflections and online records. 
4. Findings and discussion
The implementation of an online platform allowed the lecturer to use different digital tools for different purposes. There are three parts of the online modules, namely reading materials, reading strategies, and reading challenges. The sections, the digital tools, and the purposes of using the digital tools in Moodle are shown in Table 2.
Table 2. study findings
	Sections in Moodle
	Digital Tools
	Purposes

	Reading Materials
	PDF files, Document files, Prezi, Canva, and Piktochart
	Students accessed these materials to read the texts and the mindmaps of the texts. 


	Reading Strategies
	Youtube, Moodle Forum, and Google Forms
	Students used these tools to know different reading strategies and to monitor their own reading strategies. 

	Reading Challenges
	Canva, Piktochart, Moodle Forum, and Prezi
	Students used these tools to do the reading challenges individually or in groups.


Statement 1 from the open ended questionnaire shows that this very participant could learn many things in an online environment and she could practice writing when doing the responses. 
(1)
First, I get lots of things to be learned. Second, I can learn how to manage a good 

sentence on writing reflection by reading some articles. Third, I can get new vocabulary 

in every new article. Forth, reading challenges make me love reading more and more. 

Last, using the digital tools makes me more challenging because I can find new thing 

that I haven't learn before.


5. Conclusion
This study has shown that the use of technology
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