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Abstract
In this paper we address some of the issues sutiryithe use of educational technology solutions
with first year net generation students in an idirctory education studies unit. These issues declu
the need for more engaging learning experiencesrdle of technology in supporting this need, and
the possible mismatch between expectations andlawteds. The student usage and access of a low-
cost, flexible alternative to face-to-face indivadwor group-based academic support was the focus of
this case study. We describe our rationale aneimgt to help students with their assignment
requirements in a first year teacher education thmbugh the development of a small-scale self-
directed intervention program, and report on sttédagagement with the model.
Analysis of the data brings to light findings ttetve implications for policy design and shows adnee
for timely research to better inform lecturers loéit students’ digital literacy, acceptance anceasc
and use of innovative learning designs. This algblights the requirement for a greater awarenéss o
the technologies that students embrace, the teopiesl! that may pose a challenge and the differing
needs of first year students to those of the meperenced learners.
Keywords: Self-directed flexible intervention, student eggment, learning design, net-generation,

millennials, generation Y, Blackboard, LAMS, Canias

Introduction

The learning landscape is changing. This adds pres® an already stretched present (and
future) workforce to up-skill and demonstrate aamty to stay in step with the growth in
information and communication technologies, anghoed effectively to the changing profile of
their students (Parliament of Australia, 2007). €heent debates about ‘quality education’ bring
to the forefront the divergence of opinions, val@esl beliefs. The challenge of accurately

measuring teachers’ and students’ information aigtadl literacy expectations and comfort
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levels with established and emerging technologied, the need to correctly assess teacher and
student readiness to engage in a variety of tegcaind learning experiences, which may have
little relationship to the traditional ‘chalk andlk’ models and experiences from the past, is
indeed in urgent need to be recognised and actaal up

At Edith Cowan University, we have embraced the aopmities that innovative and
creative learning designs present to improve studegagement and learning outcomes through
enhanced service-focus. A major force in our attetmplevelop a flexible, easy-to-use and low-
cost model to support our students is the reatisdtiat a great number of university students are
suffering ‘assignment anxiety’ and study stressal(®&ann, 2008). We believe that the
increasingly close connection between pedagogytectthology can be of particular assistance
to students who suffer distress. Our central aito develop clear assignment help structures and
therewith decrease the negative impact of psychwabdistress on educational outcomes.

In this paper, we firstly outline our vision andilpBophical beliefs before turning our
attention to the changing student profile. Reca&search has shown that millennial learners’
needs and expectations differ markedly from previganerations and this variable cannot be
ignored. Secondly, we outline our understandingrollennial learners’ and the adaptation we
make to our learning design in response to our nstaleding of the needs and expectations of
new generations of higher education students. Thirdie provide a case study of the
development and implementation of a small-scaledsedcted intervention program. Finally, we
discuss possible further directions for improveahéng design that provides flexible, low-cost,
self-directed support and enables the extensiostudents’ information and digital literacy
through day-to-day practices.

Providing ‘quality education’ from a humanist-constructivist perspective

A humanist-constructivist philosophy of educatisrbased on a holistic approach to learning and
teaching. It is thus concerned with and pays padicattention to students’ academic self-

concept. It is often assumed that when teachersratahd students’ learning needs and

motivation to (not) engage or only semi-engage Wita teaching and learning materials or

support structures provided, they will be in a é&egosition to change learning designs to engage
their students. However, the learning materialswpport structures need to be perceived by

students to ‘add value’ and thus be personally meéul. In other words, as lecturers working
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out of a humanist-constructivist perspective of cadion, we strive to better understand the
particular characteristics of our students so Waftcan create a compassionate and encouraging
but also challenging learning environment in whithidents are able to fulfil the requirements of
demanding assignments. It is important for stusiéatfeel secure enough to challenge their
existing beliefs and assumptions and begin to ilakeasing responsibility for their own learning
and personal cognitive and emotional and growthrr(BaTagg, 1995; Biggs, 2003; Maslow,
1970; Montessori, 1964; Ramsden, 1992; Rogers,)1983

We believe that student agency, and a learningureuithat promotes self-esteem and
intrinsic motivation, will lead to better acadenoigtcomes (Dobozy, 2004) as it is able to engage
the ‘whole person’, not because they receive a m\(@ mechanically fulfil a task requirement
that will lead to the reward) but because they @athe transformational effect of ‘new
knowledge’. Following in the path of European andnekican forbearers of humanist-
constructivist conceptualisations of ‘quality eduma (Aloni, 1997; Conrad & Wyer, 1980;
Donnan, 2007; UNESCO, 2005) we are prepared to takecational risks and stimulate
educational reform in the quest to help studerdy sngaged and experience the meaning of
intrinsic motivation. Despite its long history, hamst-constructivist philosophy of learning and
teaching is not without its critics. Not long adajstralia’s most vocal and best-known ‘back-to-
basics’ advocate, Kevin Donnelly (2004, 2007), osgd that humanist ideology was to blame
for lower literacy and numeracy standards of Audistnastudents. Theoretical debates about the
effects of particular learning designs and pedamdgprocesses that are underpinned by
particular philosophical positions will need to &etended by empirical research that can shed
light on hypothetical arguments. Nevertheless, mistaonstructivist educational views and
practices are seen as a viable alternative tolthek-to-basics’ argumentation (see for example
Brown, Woods & Hirst, 2006; Marsh, Hau, Artelt, Baert & Peschar, 2006).

Profiling students: Who is the millennial learner o — Gen Y?

The ability to profile students by mapping theiacddcteristics and approaches to learning may be
particularly valuable in a climate of high-stakesc@untability and quality assurance.
Generational profiling refers to selected charasties of a particular group of people that are
similar in age. Other commonly used demographicsdeeage include race, gender, income,

mobility, education attainment, home ownership, leympent status, location etc. Generational
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profiling can be a valuable tool as one aspect ehagraphic data attempts to describe the
changes in characteristics of a population oveetidrguably, any educational institution that
wishes to maintain and improve their quality neédsaddress issues of how their students
communicate, interact, learn and relate both th @ster and across the generational ‘gap’. It is a
mistake to simply assume that generational sini#gri and differences can be ignored.
Relationship-building’ within and amongst the gextems is seen as an important component for
us as humanist-constructivist educators. The gfiegdhat we employ to engage our students and
test our assumptions about their needs and prdfpreetices are addressed below.

The terms ‘millennial’, ‘generation Y’ or ‘net geradion’ (Oblinger, 2004) describe
students who are born approximately between 19801894 (McCrindle, 2008; University of
Wisconsin-Madison, 2008). Many of these studenésraow at or graduating from university.
Characteristics of the millennial learner summatibg Diana Jonas-Dwyer and Romana Pospisil
(2004, p. 200), together with the needs and wahtkis particular student group, prove to be
useful here, although we understand that the digyeg of students is always problematic. The
characteristics are:

» ‘civic-minded’ (in need of opportunities for commitynrelated learning);

* ‘inclusive and team oriented’ (in need for stayaunnected with others);

» ‘confident’ with ‘zero tolerance for delays’ (in @@ of opportunities for electronic
communication);

* ‘hopeful-optimistic’ (in need of opportunities faxperiential and authentic learning
activities).

Further exploration of the learning needs of mitiah students at ECU indicated that
students prefer information connectedness, muiitgs and a focus on immediacy in their
university studies. This is posing a challengedocators who are trying to meet the expectations
of millennial students by supporting experiencest tire immediate in terms of their access and
reliability, are sufficiently flexible to cross thH®oundaries of study, work, and social lives, and
provide them with a connected and information Bakironment in which to learn (McMahon &
Pospisil, 2005).

Based on our understanding of effective learning tgaching at university discussed
above, we aspire to provide ample opportunitiesvidual and face to face collaboration, to

encourage and support constructivist learning.sltnow generally accepted that learning
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management systems such as Blackboard, Moodld,AM& are not just administration tools to
transmit or deliver information for large cohort$ wniversity students; they also provide
environments that allow for feedback, individuatigoint discoveries.

However, not all technologies may be embraced aidhktically by students in the
learning setting. Kennedy et al (2008) establisheal study of 2000 first year Australian students
in 2006 that though many first year students armghlii tech-savvy, they identify certain
technologies as ‘living technologies’, for their mpersonal and social use (eg SMS, games), and
others as ‘learning technologies’ and more reseascmeeded to determine the specific
circumstances under which students would like tHaimg technologies' to be adapted as

'learning technologies'. Kennedyal. (2008) further note:
As university educators we must be attuned to tee ehanging and often diverse characteristics of
our student cohorts and that evidence of who audlestts are must remain an important factor in
informing how we use the array of technologicall$oat our disposal to design rich and engaging

learning experiences for all students. (p. 120)

Agreeing with Kennedgt al’s views that also resonate with Laurillard (200202-4), we set
out to test our hypothesis that our millennial stud would readily embrace the opportunities

that the self-directed assignment help (scaffoldgdal intervention program) would present.

Unit design

The unit, Becoming a Teache(EDL1000), is a compulsory education studies unitthe
Kindergarten through Primary program at Edith Cowauiversity. It is the first unit that students
encounter if they follow traditional enrolment matts. The unit design has changed since its
inception in 2002, but its main aims have not. plepose of the unit is for first-year teacher
education students to get a sense of the ‘lifechosls and classrooms’ and to introduce them to
various teacher roles and teacher skills. Thereiligh unit is charged to begin the development
of students’ pedagogical content knowledge andsfadents to gain an awareness of what it
means to become a ‘reflective practitioner’. A massignment task of this unit is the ‘Learning
about Teaching’ report. Students enrolled in thedé€rgarten through Primary program are early
on engaged in workplace learning. So this assighrf@uses on linking students’ practical
experience with the theory they are learning irs thinit. As students observe the classroom
practices in their practicum schools and engagh thié theoretical elaboration about effective

teaching and learning, students need to selecy deleture (from a list of five or anything they
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like) as focus point for their observations ande@tfons. This assignment task is designed to turn
students’ attention to features of school and otess activities, which frames students’
understanding and establishes a baseline for fudéeelopment of their practice of teaching.
This is a complex task, as for most students, doeded observations represent their first active
investigation of school context and classroom temrland learning from a vantage point of a
teacher (or other than student). Adding to the derity of the assignment task, students need to
present their observations in an academic format th foreign for most of our students.
Therefore, this unit serves as an entry point amtldtion into two very different cultures:
academic life as a university student and teacifieras a pre-service teacher. The support
structure we developed for our students has takemany different forms, but what seems to be
the constant variable is the close relationshigbeh pedagogy and technology. Since 2005, we
have made all lectures available as audiofilestheg are provided in MP3 and WAV format via
Blackboard (for a discussion of this topic see Dgha007b). However, for the first time this
year, we also introduced multi-modal assignmentf@icing; text-based, face-to-face and web-

based (see Figures 1& 2).

Assignment 1 Part A Learning about Teaching Reprt

Writing of a report discussing your school and stasm

Think of your current practicum school and classmaand devise a plan to discuss ‘life in this school

and classroom’. What topics or issues come to yoimd? They may include: morning rituals, student

discipline, student council, the new music roong ttay students work, the way your teacher teaches
etc. What is it about these issues and topicsithague you? Is it because these issues and tapes
similar/different to your past experiences as anpriy student™ short, you are asked to take an in-
depth look at your first practicum classroom and shool, so that you can focus on, and begin to
think about, some of the issues involved in teachgntoday. Observing your mentor teacher |in
unrehearsed situations during a ‘typical school’ deyl give you the opportunity to connect the
information provided in the lectures and text bowkih real-life situations and will provide you \iithe
necessary confidence to discuss and experimentapipinoaches to teaching that are new and diffgrent

from those you experienced as a student.

Process

Carefully read through Chapters five and six of ryowain text. These chapters model

possible ways of documenting ‘life in schools atassrooms’.
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Write an introductory paragrapttescribing the context of the schoql discussing the

physical environment, the people and the schoolil

Now move on todescribing and discussing your classroomagain talking about the

physical environment, the people and the classrodtare.

Selectone to two issues or topicgrom the ‘life in the classroom/school’ as illueirve

examples to discuss the points you are making.

Now that you have a good idea about the conteintl ttbout organising your ideas and the

style of writing andbegin with your first draft .

Additional Information (extract only)
c) Classroom Organisation - Procedures & Routines
Established procedures and routines are the kegprganisational success in the classroom [and

elsewhere. “Knowing what to expect with regard how we do things here’ enables learners to|act

independently and reduce their reliance on teatligesasen & Kiley, 2005, p. 160). For example, “inee

—

and greet” routines, classroom clean up procedgresip building procedures, etc. are all promirien

K-7 classrooms and fulfil important functions.
Carefully read the following case examples ....

On your next school visipbservethe classroom procedures and routines carefully reote any tha
occur on a regular basis (daily or weeklg€pnsult with your mentor teacher and discuss the issug of
classroom procedures and routines (negotiate aeodent time for the mentor teacher). List the

classroom procedures and routines that are usgdun professional experience class, using the three
categories described in your unit textbook (p. Xxx¥ow you are ready to write your report,
discussing procedures and routines used by youtanésacher. Analyse how children follow and,|in
your opinion, understand the purpose of these pioes and routines. Briefly describe the childrérow
do not seem to follow the procedures or who displigyuptive behaviours. Do these children have any

characteristics in common? How could this issuaddressed? What classroom procedures and routines

do you like particularly and what would you do diféntly? Why?

Figure 1. Assignment TaskBecoming a Teach¢EDL1000)

In addition to the extensive text-based and faeiate explanation of the major assignment task
of this unit, students are provided with a newlgigeed self-directed intervention strategy: the
three online assessment development workshopsrootest and implemented in the Learning
Activity Management System (LAMS, version 2.0) amthde available via the LAMS-

Blackboard integration developed by Macquarie Ursitg's ELearning Centre of Excellence
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(MELCOE) in 2007. The integration of LAMS and Blddard allows single login access for
students using LAMS. A ‘blog-spot’ is made availldn Blackboard (Bb), the enterprise
learning management system used at ECU, wherergtudemment on issues surrounding their
learning activities and share information.

We believe that the learning design of this uBidoming a Teachgis closely aligned
with humanist-constructivist conceptualisations‘gpiality education’ as described above (see
also Dobozy, 2007a). New and emerging technologieh as Camtasia and LAMS enable
lecturers to experiment with learning designs adiiviies that provide improved and flexible
access to ‘just-in-time’ information. It providesneeans by which lecturers can gradually place
the responsibility for learning into the hands ofiversity students, without adding an undue
stress burden on them. Therewith the lecturer'® iisl not only visibly changing from a
transmitter of information to that of designer @frficular learning environments that enable the
construction of knowledge, but the learner (paléidy the pre-service teacher) comes to
experience and may learn to appreciate the changitgof ‘teachers’. Technologies to support
humanist-constructivist lecturers’ diversity awaess, promote greater inclusivity by virtue of
learning design features, and therewith enablirgy ‘@ducation’ rather than the ‘teaching’ of
students, are needed more not less in the preparafi classroom teachers (Carden, 2007,
Williams & Jacobs, 2004).

The Pilot Study

This pilot study was designed to investigate theeaech question: “How effective is the
provision of ‘just-in-time’ virtual assignment hefpr novice students?” The 2008 cohort of
students as predominantly school leavers were septative of the millennial generation and
likely to show some of the characteristics of neeyation learners. The students were accessing
their units in Blackboard, the enterprise learnmgnagement system at ECU, and LAMS
activities with embedded media were introduced rabegided activities within the Blackboard

environment (Figure 2).
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Blackboard LMS

LAMS plug-in

Camtasia Recordings

Video clips, websites
& other media
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Figure 2. Embedded media in LAMS within a Blacklzbanit.

The self-directed online intervention program (thr@ssessment-development workshops) we

developed was deliberately kept small in scale @imgple in structure to assist students to gain

familiarity with blended learning modes and leaghobjects presented in LAMS, and to reduce

the students’ cognitive load (see Figure 3). Irtlal assignment development workshops students

were guided through four simple steps:

Step 1: students watch a short vodcast or videmerg

Step 2: students are invited to judge the usefslr@dsthe vodcast or video segment

through a voting activity;

Step 3: students are invited to engage in a mukietonal discussion through a forum

activity;

Step 4: students provide feedback on the experiégmdeding time requirements.

The basic LAMS sequence used in all three assighimp workshops is illustrated in Figures

3a & 3b.

assignment help models

usefulness of this part of the online intervenfiwagram

Video segment (Noticeboard) — the lecturer models possible wafysipproaching the
assignment through decomposition and elaboratioadoce complexity
Voting activity — students are invited to ‘take a stance’ and igdmyfeedback on th

Forum activity — students are invited to provide more persondlifemdback on the

helpfulness of the intervention to assist the frttievelopment of ‘just-in-time’ personalis

1%

D




Teaching English with TechnologySpecial Issue on LAMS and Learning Desigiume 19 (2), 73-92. 82

Survey activity — students were asked about the usefulness, @énsmtivation and the
time it took them to complete this intervention aifidt helped to make the relationshjp
between theory (work in unit — this assignment) prattice (their future teaching practige)

explicit.

Figure 3a. Assignment help structure in LAMS.

MNoticeboard Voting

Survey

Figure 3b. Assignment help structure in LAMS

A series of short instructional videos were desigmdere students could view a video of the
lecturer explaining the assignment tasks with theudhents and relevant information appearing
in the background as the lecturer highlights the dspects for the students on screen. The basic
Camtasia vodcast (video presentation) series waalaged with Camtasia Studio version 4 and
embedded into LAMS learning activities accessiliieBlackboard. These represented a series of

related and interdependent online workshops asvisl|

Workshop 1: Researching your report — the lecturer guides students via a short vicgprent
on how to research the topic and where to findveaie information in the unit handbook to
prompt student thinking and engagement with a @agr topic or theme of choice. This activity
illustrates the focused search for information,igating complexity and assist students with the

development of conceptual and practical skillstéaotghe assignment task (see Figure 4).
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Online Workshop - Assignment Development - Researching your assignment
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Figure 4. Workshop 1 - Researching your report.

Workshop 2:  Structuring your report — the lecturer guides students via a short vidgprent

on how the “learning about teaching” report shdugdstructured, drawing particular attention to
how the assignment is framed, explaining the markinbric used and elaborating on the
university grading scheme and its relationshiphe demonstration of academic competence.
Further information is provided on the importandéeseeing’ context and providing contextual
information about the school and the classroom reefsoceeding with the exploration of a
particular feature of the classroom or teachingtegy where students are invited to ‘take a
stance’ and present their developing theoreticdetstand and their autobiographical experience

and synthesise those into their personal viewpmirthe given issue or topic (see Figure 5).
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Online Workshop 2 - Structuring your report
‘Welcome fo vour second cnline werkshop - Structunng your nepert.
Vi the fallowing vodease:

{appron 30 min duration overall)

Figure 5. Workshop 2 - Structuring your report

Workshop 3: Submitting your assignment electronically — the lecturer walks the students
through a step by step short video segment illtisggahow students should submit their
assignment when opting to submit electronicallatong the compulsory official assessment
cover page, how to proceed to the unit Blackbodel and locate the ‘digital dropbox’ (see
Figure 6).

Online Workshop 3 - Submitting your report
Walcomae 1o your final onling saerighop - Submitting your report.

Wiew the fallowing wodcasts

{aaprox 7 min duranen cverall}

Figure 6. Workshop 3 - Submitting your report.
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Findings and discussion

As previously noted, multiple feedback loops wereluded into the design of the self-directed
online intervention program to elicit students’ wi of the value-adding nature of the various
parts of the assignment help model implemented. fiflsg a passive form of feedbacthe
Voting activity was followed by an invitation to provide a moreeapand active form of
feedback, and so we thought, more specific anduu$eédback strategy about this modék

Forum activity The data shows that there was clearly interest Btudents (see Table 1a & 1b).

Table 1a. Student engagement with workshops.

Workshop 1: Workshop 2: Workshop 3:
Researching your Structuring your| Submitting your
assignment topic report report (online
through Bb)
Attempted 186 128 82
Completed LAMS sequence 20 19 5
Voted 33 28 9
Forum replies 3 2 1
% of students that made usg 75.91%* 52.24%* 33.47%*
of this assignment help
n=245

*some students have withdrawn from the coursehisdfigure is only an approximation

Table 1b. Student engagement with workshops.

Workshop 1: Workshop 2: Workshop 3:
Researching your Structuring your| Submitting your
assignment topic report report (online
through Bb)
Voting Total 33 (100%) 28  (100% 9 (100%
‘Yes’ for usefulness 25 (75.75%) 24 (85.72%) 9 (100%)
‘No’ for usefulness 1 (3.03%) 2 (71.14% 0 (0%)
‘undecided’ for usefulness 7 (21.22%) 2 .14%0) 0 (0%)

The results presented above illustrate that tteesegeneral interest from students, but it may not
be as strong as anticipated. The progressive drafiempts to utilise the three online assignment

help workshops may point to loss of interest or medlect a pragmatic decision to not access the
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workshop, because there was no need for it. Therihajof students (93%) submitted their
assignment as a hardcopy version, rather than goptinuse the unit's electronic submission
facility offered through Blackboard. A further impant finding is students’ way of utilising the
self-directed intervention program. We may refeittas students’ ‘semi-engagement’ with the
assignment help workshops. Although it was exphiittestudents on numerous occasions that
this is an ‘experimental design’, ‘a beta-versiofh’a model of a possible low cost, self-directed
just-in-time, personalised help and thus in gresgdnof specific user feedback, the data clearly
shows that only a few students felt an obligationgroduce’ feedback in form of a written
comment, rather than simply ‘consume’ the informatpresented by the lecturer. Interestingly,
many more students felt comfortable with the ‘vgtioption, where they were not required to
identify themselves and did not need to activelgtabute their opinion in a written feedback
statement. In contrast, the forum discussion dygalastudents’ actual names. This is a significant
finding and needs further investigation. It maygduessible to increase students’ contribution by

making the postings anonymous.

The Voting Activity

The ‘voting’ activity showed that all the workshogsemed to gain the approval of the majority
of students who engaged with them (75.75-100%). ¢d@n seven students, representing 21% of
voters, were undecided on the usefulnesdMairkshop 1: Researching your repand one
student (3%) voted ‘no’; two students, representi®g of voters, were undecided on the
usefulness ofWorkshop 2: Structuring your reporand two students (7%) voted ‘no’;
dissimilarly, all nine students who engaged wiitilorkshop 3: Submitting your report
electronically found it useful. The LAMS monitoring function wallkallow us to investigate
voting patterns further as it provides us with tlznes, dates and times of voters (see Table 1b
and Figure 7).
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Session Votes Chart

Open Vote = 0 —

Undecided = | ¢
21212

No =3.03

Tes = 75.757

® Yes = 75757 @ No = 3.03 ¢ Undecided =21.212
OpenVote = 0

Figure 7. Workshop 1 - Voting activity.

The Forum activity

Only five students provided written feedback stageta and only one student provided feedback
for two workshops (Student B, see Table 2). We findopportune that so few students chose to
leave written feedback about the three workshaopstadent views are vital in our consideration
of how we will adapt this model of self-directedsigmment help intervention. All student

comments are reproduced here:

Table 2. Students’ written feedback.

Student responses to Workshop 1

Student A | | enjoyed this vodcast as it did maleelit clearer as to what is expected and does answe
guestions that arise as you are reading throughutiit handbook]. Little bit noisy and

some thumping in the background.

Student B | The information was useful. However d ttiink it was a little long so | didn’'t watch the
whole thing, | only watched pieces. This is a whwdev technological update for me:

virtual seminars.

Student C | | found this very helpful. | have alreatipsen my topic but viewing this made things allot
clearer and | now feel a lot less panicked abaoaitthole thing. | now feel confident that |
will be able to go ahead and take things at a retme by step approach, and also related

my reading (theory) to practice, which is great.

Student responses to Workshop 2

Student B | It gave specific instructions on howubrsit, which makes it super easy, no confusion,
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Student responses to Workshop 3

Student D | It was greatly helpful in the breakdovithe assignment and the expectations required by

us all, especially by submitting it electronicalivhich sounds scary.

Student E | The vodcast was handy!!! It explainedghég we needed to complete and write abou

—

in our report. It gave clearer guidelines of wisagxpected. Fantastic vodcast and great|

help!

Interestingly, a large number of students providgxecific feedback on the self-directed

assignment help intervention at the end-of-semestitrevaluation. When aske&tfthat were the

best aspects of the ung®tudents commented as follows:

“[The lecturer] has done extensive extra supponvogkshops on LAMS”

“[The lecturer’'s] podcasts and the step by stepcgss for electronically sending
assignments”

“Great use of technology! | think | have accesseerghing possible and it has helped
me feel more confident in expectations for assigmsi@and exam - as with podcasts |
revisit and get a deeper dimension each time.”

| found [the lecturer] had scaffolded the unit dhd assignment expectations for the unit
well

LAMS was definitely a great help for the assignrsent

The best aspect of this unit was the amount of jvedpreceived] with the assignment.

The help with the report.

The report and the way it was set up. It helpedenaen a lot and better understand the
unit.

Assignment easy to understand

Having LAMS and BLOGS

The extra help provided to us, mainly through tleekshops

The virtual workshops

There were also some negative comments made ierttlef-semester unit evaluation

concerning the assignment for this unit, but speadify concerning the model presented here.

When askedVhat changes would you suggest for this uAigiall, but not insignificant number

of students commented as follows:
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* | believe that there sometimes is not enough guielavith assignments and such. | prefer
clear cut work that is easy to follow.
* More information needs to be given of what is expgof us in assignments
* Make sure all tutors watch [the lecturer’'s] howwnte a report on LAMS, as my work
was marked differently on what was explained invigeo on LAMS
* More explanation of the assignment, in personjezarl
The above comments are testimony of the diverdityuo first year teacher education students
and their needs. The critical comments providetdfead for thought’ and highlight the fact that
there is an increased need for a systematic apgptoate teaching of large student cohorts with
six or more tutors whose digital literacy may alseed attention. A significant number of
students (and tutors) actively choose not to engaifle emerging technologies for various
reasons. These students may be in need of, andeak out human-to-human interaction and

specialised intervention that can be provided ay&d academic learning advisors.

A (maybe not so) surprising discovery

Many of our students have to travel great distatnocegtend university and a constant chorus of
comments in past years has been that they woulfrpedectronic submission provisions.
Proving to be proactive in the integration of freedof choice and flexibility in the assignment
submission options, we were surprised that onlystiélents chose to submit their assignments
online through Blackboard. This figure constitutgsproximately 6 % of all submissions.
Inquiring about the reason for students’ preferesichardcopy submissions, many commented
that they do not ‘trust technology’ with somethiag important as their assignment. It is outside
the scope of this paper to pursue this issue fyrthe it points to yet another issue that warrants

closer inspection and investigation.

Conclusion

In this paper we described our attempt to helpesitedwith their assignment requirements in a
first year teacher education unit through the dmwelent of a small-scale, self-directed
assignment help intervention model. In this casamgte, first year teacher education students

were first presented with a 25 minute vodcast segmecorded by the lecturer in Camtasia
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(Workshop 1: Researching your reporyhich was designed to help student ‘get startédis
practical introduction, which focused much on ‘htmuse the unit handbook’ and provided
assistance with ‘research skills’ was followed bgudbsequent workshop of similar length that
was designed to help students work through thenisgion of text material and provided
assistance with ‘organisational skills’. This wdrke focused on the importance of strategic
linear thinking to trigger deep thinking and anaydo help students reflect on their
autobiographical experiences as students and centpair experiences and observed teaching
strategies with those documented in professionds @Vorkshop 2: Structuring your report)
The final segmentWorkshop3:Submitting your reportvas designed to provide practical
technical help with locating the required assigntreelbmission cover and the subsequent online
submission through Blackboard.

Our aim as teacher and research scholars was tlv@&)lto find ways to better assist our
students navigate their way through complex assggnsnand lower the stress level of an
increasing number of students who suffer from ass&nt anxiety, and (b) to embrace the
challenges outlined by Kenneay al. (2008) and others and begin to develop framewtrks
measure the impact of particular intervention styes for new generations of students. There is
an increasing need to be explicit about the expieas of particular learning designs, their
philosophical groundings as the current debatesitalgaality education’ bring to the forefront
the divergence of opinions, values and beliefs. Wile continue documenting the underlying
beliefs that inform our experimentation and ingamments on our attempts to assist first year
teacher education students increase their copiitlg akd educational outcomes through a close
alignment of pedagogy with technology.

Based on these preliminary findings, we tentativeayclude that there can be a place for
self-directed assignment intervention models simitathe one we described here. The model
needs refinement and more elaborate testing. A stext will be to apply for research funding
and gain institutional support. The political emviment is conducive to this endeavor as large-
scale engagement of people in higher educationn®iatly high on the agenda in Australia and

elsewhere.

Notes

An earlier version of this paper was presentetd@t®SCILITE 2008 conference in Melbourne, Australia



Teaching English with TechnologySpecial Issue on LAMS and Learning Desiglume 19 (2), 73-92. 91

Acknowledgements
| am indebted to the anonymous referees for thadirable comments on our previous draft. Furthemuld like to
acknowledge the in-kind support received from thgdfty Learning Centre, based in the Faculty ofdation and

Arts at Edith Cowan University.

References

Aloni, N. (1997). A redefinition of liberal and humist educationinternational Review of Educatior43 (1), 87-
107.

Barr, R. & Tagg, J. (1995). From learning to teaghiA new paradigm for undergraduate educaiitirange27 (6),
13-25.

Biggs, J. (2003)Teaching for Quality Learning at Universit{?™ Ed). Buckingham, UK: The Society for Research
into Higher Education and Open University.

Brown, H., Woods, A. & Hirst, E. (2006). The publionstruction of values in education: A synthedisase
studies. Paper presented Atstralian Association for Research in Educatiannual international
conference, Adelaide, 27-30 November.

Carden, P. (2007). LAMS design for diversity leadh@p, followship and awareness. Paper presenté&ai@tpean
LAMS conference, London: LAMS Foundation, 5 July.

Conrad, C. & Wyer, J. (19800iberal Education in Transition. Research Report Bl&Vashington DC: American
Association for Higher Education.

Dobozy, E. (2004)Education in and for Democracy and Human RightsviMg from Utopian Ideals to Grounded
Practice Unpublished PhD Thesis. Perth: Murdoch University

Dobozy, E. (2007a). The digitalisation of pedago@yessed-up consumerism, technoutopianism or genui
benefit? Manuscript prepared for presentation as a fullgnedd paper at thdustralian Association for
Research in Education Conferen&&rth, Western Australia, November 2007

Dobozy, E. (2007b)The Learning of Democratic Valudsenchs Forest, NSW: Pearson Education Australia.

Donnan, R. (2007). Epistemology: Roger's and Skilleontributions to training analysis. Weblog. Alahle at:
http://www.blog.klpnow.com/2007/10/epistemology eog and_skinne.htmlviewed 23 July 2008].

Donnelly, K. (2004)Why Our schools are Failing?otts Point, NSW: Duffy & Snellgrove.

Donnelly, K. (2007) Dumbing Down: Outcomes-based and Politically Cotredhe Impact of the Culture Wars on

Our SchoolsPrahran, Vic: Hardie Grant Books.

Jonas-Dwyer, D. & Pospisil, R. (2004). The milledneffect: Implications for academic developmenapé&r
presented at the annudigher Education Research and Development Socie#ustralasia(HERDSA)
conferenceMiri: Sarawak: HERDSA, 4-7 July, pp. 194-207.

Kennedy, G. E., Judd, T. S., Churchward, A., GKay& Krause, K.-L. (2008). First year students' exipnces with
technology: Are they really digital nativeg®istralasian Journal of Educational Technolp@y#(1), 108-
122.http://www.ascilite.org.au/ajet/ajet24/kennedy.htpaiewed 23 July 2008].

Laurillard, D. (2002)Rethinking University Teachingondon: RoutledgeFarmer.




Teaching English with TechnologySpecial Issue on LAMS and Learning Desigiume 19 (2), 73-92. 92

Marsh, H., Hau, K., Artelt, C., Baumert, J. & Peachl. (2006). OECD'’s brief self-report measureedficational
psychology’s most useful affective constructs: srogltural, psychometric comparison across 25 c@mmt
International Journal of Testingi(4), 311-360.

Maslow, A. (1970)Motivation and Personality2" Ed). New York: Harper & Row.

McCrindle Research 2006ast Facts: Australia's Generations: The Definiti@&assification McCrindle Research,
http://www.mccrindle.com.au/fastfacts.htpgiewed 23 July 2008].

McMahon, M., & Pospisil, R. (2005). Laptops for &ithl lifestyle: Millennial students and wirelesshile
technologies. In H. Goss (EJASCILITE 2005 Balance, Fidelity, Mobility: maintaig the momentum?
Proceedings of the 22nd annual conference of thstrAlasian Society for Computers in Learning in
Tertiary Education(\Vol. 2, pp. 421-431). Brisbane: ASCILITE.

Montessori, M. (1964)The Montessori MethodNew York: Schocken.

Oblinger, D. (2004). The next generation of edwswl engagemenfournal of Interactive Media in Educatidh
(2004),http://www-jime.open.ac.uk/2004/8/oblinger-200448eadpaper.html[viewed 23 July 2008].

Parliament of Australia (2007)op of the Class. Inquiry into Teacher Educatiormuske Standing Committee on

Education and Vocational Training  Canberra: Parliament of Australia.

http://www.aph.gov.au/house/committee/evt/teacherkdport.htm[viewed 23 July 2008].
Ramsden, P. (1992)earning to Teach in Higher EducatioNew York: Routledge.
Rogers, C. R. (1983Freedom to Learn for the 80'€olumbus, OH: Merrill.
Stallmann, H. (2008) Students go it alone underessir Australia. Medical News Today

http://www.medicalnewstoday.carfviewed 23 July 2008].

University of Wisconsin-Madison (2008), The Net Generation — Academic Technology
http://academictech.doit.wisc.edu/resources/praduetgen/index.htnjviewed 23 July 2008].

United Nations Educational, Scientific and Cultu@alganisation (2005). Understanding education guélhapter
1). Education for All: The quality imperative. Paris, France: UNESCO.
http://unesdoc.unesco.org/images/0013/001373/13¥%pa88B[viewed 23 July 2008].

Williams, J. & Jacobs, J. ( 2004). Exploring thes & blogs as learning spaces in the higher educatector.

Australasian Journal of Educational Technolpgy 20(2),232-47.
http://www.ascilite.org.au/ajet/ajet20/williams.Htrfviewed 23 July 2008].




