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“The smallest good deed is better than the granohgshtion.” —
A Proverb

Abstract

Encouraging student participation in meaningful il collaborative projects is
important in the learning process since it invohasdents in practical, hands-on
experiences and raises their awareness of issleeddo their local societies and/or
educational needs. Although the use of online dituta interaction still poses many
challenges, it also provides outstanding learnug@mes.

This paper describes the outcomes of an ongoingRNEANttp://www.iearn.org/
) project that uses a variety of blended learneahhiques. Included are summaries of
technical requirements, pedagogical and technabgnethods, and achievements, plus
comments on feedback and expected outcomes foefatiion plans.

Introduction

Technology in education can be a challenge whidepa dilemma for teachers who are willing
- or obliged - to use it in their classes. It givise to the question of how teachers could involve
themselves and their students in more dynamic ilegpportunities through the use of
Computer-Mediated Communication (CMC), Computerigtesl Language Learning (CALL)
and blended-learning technologies in general.

The formation of a new paradigm in distance edocatias predicted by many
educators before it became widely used, and thengiat for facilitation of interaction in group
activities has long been considered its greatestgth. For example, Mason and Kaye (1990)
described computer conferencing as representirgyvgparadigm for online learning which can
provide enhanced opportunities for dialogue, delzatd conversational learning as well as



fostering a “sense of community” when students vesq@osed to other students’ experiences
and opinions.

When teachers are asked to implement technology,dfien think about highly
sophisticated software programs or online appbeetiand wonder if they will be able to afford
up-to-date software or the licenses for using saglications.

The process could be easier than most would imagehnology in the Zicentury is
a medium of communication, knowledge, and develognikhe way in which technology can
be applied and adopted requires each of us to staghel and make decisions based on facilities
which are personally and locally available. Thedeaaces have resulted in the formation of
new types of communities focused on a huge rangaerests. Many researchers and social
anthropologists have noted that communities oftmag¢CoPs) exist everywhere. We may have
main roles in some of them but in other communities roles might be more marginal (Smith,
2003). The concept is not new Redfield (1960) dises systems and processes for the basic
human needs used by such communities: the needarfaval, nurturance, socialization and
support, cosmological or ideological perspectiae®] a cohesive context from which a sense of
identity, belonging, meaning, and purpose can agvéDne important element in CoPs is that
most of the members in such communities are piadts with diverse levels of background
and expertise: each community with its unique faromeof different members develops a
“shared repertoire” of resources, projects, expesse, and skills in a “short shared practice” as
Wenger (2006) describes it.

With the formation of online communities, new dirsgms of learning, practicing and
involvement are afforded in the virtual world. Tingolvement of practitioners from all over the
world, communicating and interacting with them ray &me has now become possible.

Individuals, organizations, and universities arareiing the potential of online CoP
“networks” to enable members of such communitieshtare knowledge and engage in
“ongoing workplace learning and professional depslent” (Gray, 2004). Such communities
may include students and/or teachers operatingeisame educational setting or environment.

In this paper, | share a simple personal initiatilech shows one possibility of using
free online tools to encourage voluntary partiggrain collaborative and global learning
projects from students and teachers in schooledndational centers in several different
countries. By global learning, | mean ongoing acegiiearning that focuses on students as the
main factor and which enables students to devéilep own learning goals based on their local
needs. The outcome of this learning experiencélsad)in its nature since it can be used,
adopted, or implemented by other groups and comniesrélsewhere.

Brainstorming



| first thought of theGood Deedgroject fittp://www.iearn.org/projects/gooddeeds.htél
(http://ifayed.com/Main_Folders/Papers/iIEARN_03/G@ehtn) after a discussion with

another teacher and two high school students iclwidieas we shared regarding the importance
of involving students in student-centered actigitie help them acquire new skills and values.
The students shared ideas about what they needkitotheir community and, eventually, the
world. They asked the challenging question “How wan as the citizens of this new global
community, change both our local community andvibed?” We concluded that changing
one’s personality and attitude are the main keysghémging any society, and that it's best if
change comes from within while a person is stilliyg.

It was also obvious that we needed to see the ‘fgegs! within ourselves first in order
to apply this in our behaviors and dealings withstawho are around us. For that reason, we
chose the title Good Deeds We used simple instructions and ideas to pre&hto
participating studentsShare with us some good deeds you have achievadsemple ones,
showing the details and motives behind your asiss our motto.

Project Description

Explaining the scope of the project and includirgnmbers of different cultures and groups were
our first goals. The values targeted were listed/@ls as the methodology needed from
facilitators and other teachers involved in thggxb




Figure 1. Logo

Members were encouraged to use a variety of appesagnd methods of face-to-face and
virtual communication modalities to participate.axple face-to-face activities included
meetings and orientation sessions, group actiysieslent conferences, poster productions,
story writings, and field trips. Furthermore, statéecould share their achieved and/or planned
activities with all the members in the communitg virtual tools; e.g., using the online forum,
publishing websites and links, attending onlinefetnces, sending e-mail, and participating in
informal chat sessions. Some of the best contobstivere published on a new platform for
online writing and publishing or a blog
(http://ismailfayed.netfirms.com/weblog03/bloggetit) which was used to recognize some of
the posts, contributions, reports, and ideas pdstexdtudents.

The following chart shows activities that teachemnd other educators could use to
facilitate the teaching/learning process usingnieans of communication described here:

Click for Figure 2

Figure 2. Possible blended learning activitiesnfine collaborative projects.

Curriculum Focus

Some of the considerations while developing thggqat were the following:

- Using English as a target language for communioatintd interaction
« Improving reading and writing skills

- Developing critical thinking skills

- Encouraging self-expression and other communicatilés

+ Including activities which focused on the arts

- Fostering the development of positive values in &dnmelationships

Many teachers used Good Deeds to focus on otheatidnal areas of interest based on
the courses they taught in their schools or thelmeéthat community. As a result, the majority
of the participating members experienced an endidd@ning environment.

Planning and Organization



After writing a project proposal and gaining aceeye for the project, the next step was having
our online discussion forum ready for our membersge:
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Figure 3. Students online forurt{p://foro.iearn.org/WebX?14@ @.f5f09de

| also started preparing the outline for a free sitetto publisiGood Deedsnaterials, links, and
blog entries of the students’ best contributiosssizown below:
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Figure 4.Good DeedstudenBlog 2005
(http://ismailfayed.netfirms.com/Papers/iEARN 03/@&Ds.htn).

When the project began, | was working as an EdocakiTechnology Program
Specialist in a large educational teacher-traipirggram in Egypt: the Integrated English
Language Program Il (IELP-Ihttp://cit.aed.org/ielp.htin The program’s main aim was to
implement and encourage life-long learning amosgsients, teachers and other educators.
Other goals and expected outcomes of this prapettided:

+ raising educators’, teachers’ and students’ awarskills, expertise, and educational

standards;

« implementing new trends in teaching and languageattn in our project, such as
encouraging collaborative learning opportunitiesienpossible by video-conferencing,
interactive web tools, and active, student-centé&arhing.

Shortly after we started the first phase of thequtp | moved to Saudi Arabia to teach.
However, it was not so difficult to implement theject at a distance since iEARN Egypt
(http://www.iearnegypt.orgivas willing to announce the project in varioub@ds within the
country. Some teachers in Egypt took the initiativeonducting orientation sessions for several
educational centers in order to encourage new mesmbgarticipate in the project.

Activities and Project Collaboration



There was no specific syllabus. Instead, we haallaation of possible activities to be
implemented with the help of other teachers/fatitits in classrooms, during break times, in
community activities, and while online. The extrasecular focus increased the amount of
interaction and collaboration and made the prooes® dynamic and better able to fit the local
needs of each partner. Some of the first proposedtees for this project included activities
with f-2-f, synchronous, and asynchronous aspeds,

« Exchanging e-mail among community members and coatats

» Discussing topics and issues of interest to stddmough the online forum

- Developing a web page (which included media fipg®tos, and other dynamic content)
for the project

« Organizing online live chat sessions to allow stug¢o talk about their individual
situations and to meet and socialize with othedestts and coordinators

« Presenting different formats of literary and artrke with the possibility of being
compiled, edited, and published in an annual bdokle

« Including other suggested activities that coordir&br students may have raised during
the course of the project

Figure 5. Example ‘good deeds’: Zahran School sttgda a field trip to an orphanage,
Alexandria, Egypt 2004n{tp://us.iearn.org/collaborate/programs/bridgelbei
project_highlights.php

Collaboration, student-centered learning, and dyoamteraction were all stressed in the
following activities, which combined online and f2xperiences that teachers and students
could be involved with under the guidance of tlogiline facilitators.

Activities for Teachers

« Attending workshops to develop teachers’ profesdigkills



« Inviting teachers to present the project in otletiosls and give workshops about Good
Deeds

- Enrolling in iEARN online educational courses

- Participating in the online forum or contactingetieachers for brainstorming and
follow-up on projects taking place

- Contacting country coordinators or project facibta for more information about the
project or for future ideas related to the project

« Getting together in online meetings and conferences

Activities for Students

« Writing to the forum (using their teachers’ emails)

« Contributing new ideas or initiatives with the helptheir teachers, then helping to write
their schools’ action plans

« Writing stories and articles about the theme of &Deeds

« Participating in field trips where they help otltemmunity members and then report the
outcomes of their efforts

« Forming groups and project committees

- Developing website links, posters, or drawings alé&ood Deeds themes

Online Education (Teaching/Learning) Requirements

Educators in developing nations tend to talk atbectinology as the magic key to addressing
paradigm shifts in education, but they don’t explaow to make it available and user-friendly
for other educators. These, new paradigms in enucaith their unique challenges and
requirements are presenting themselves to educatwldwide in the form of new online tools
and innovative methods in teaching, interaction even assessment. In order to be involved in
a project such as this one each student, teachadnainistrator, must develop skills to meet the
emerging technical requirements.

Similarly, to the old “literacy” concept, where e needed to be able to “literate” in
order to learn further, within the new dimensiond aequirements, there are four “challenges”
which any educational institution interested in ittn@plementation of CALL and online projects
in its system must meet. These challenges invodve nequirements in

technical expertise

facilities available within the educational envineants

the attitudes of the stakeholders

the structure of the educational systems suppoetitugation such as state-wide or
governmental standards

PwnhE



Click for Table 7

Table 7. Online collaborative projects: Four mdumalienges

Ministries of education, especially in the devetgpcountries, still have doubts about the
importance and outcomes of online education etgbishing distance education programs,
incorporating online learning platforms at an a#ldevel, and accrediting the educational
degrees obtained via distance programs. Professiesalopment of educators suffers from too
little recognition given to this by the concernetttpers. Prendergast (2004) draws decision-
makers’ attention to the fact that they need toeustaind certain fundamental distinctions in
teaching approaches if they want to implement eninining successfully. In order for
teachers, administrators, and decision makerseaocome the above challenges and raise the
standards and the quality of the educational pgy¢haese concerns should be addressed in all
aspects of online education as new trends expaeducational institutions throughout the
world.

Project Expected Outcomes

Based on the four considerations identified abseggral expected outcomes were identified as
long-term goals for th&ood Deedproject. Among them, non-stop learning and devalepmt
experiences are the main priorities. Yet anotloat ¢ to develop professional skills in

different technical and non-technical domains.

As a representative of an educational project faducators, | have kept these goals in
mind while working on this project. My vision comoéng these outcomes is represented in four
main sections. The first goal, and most importaninfiany educators, is how to develop their
technical expertise and professional performan@minfield of study/work. The second goal is
to provide appropriate dynamic tools for that lideg learning process, as clarified in the
pervious section. The third and fourth goals armceoned with people’s attitude and the
educational systems available in the world today.¢xample, governments, and other
educational institutions should provide sufficiumtding for computer labs and software for
online projects such as ours. Then, a final steghtbe granting the proper accreditation and
credentials for the “graduates” of such programs.
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Figure 8. Project expected outcomes

Student-Centered Online Learning with Multiple Classrooms

The overall idea of online projects is not onlygtt students more involved in a project, but also
to shift the focus of a learning situation onto siedents. Student-centered collaborative
learning based on projects can achieve this goahy\Mtudents find that such an approach
creates an atmosphere which is appropriate whegelélarn freely, discuss issues, raise
guestions, listen to others, and experience adlydearning atmosphere while minimizing
factors that may negatively affect the learning/teag process.

Stacey (1999) mentioned that collaborative comnyuedrning was achieved through
the development of a group understanding of knogéetirough communicating different
perspectives, receiving feedback from other studentl tutors, and discussing ideas until a
final negotiation of understanding was reached. [&Hieves that the interactive communication
process is facilitated through using CMC toolsstablish a vehicle for socially-constructed
learning at a distance.

Teachers revel in the moments when they see miativahd interest in the eyes of their
students. Accordingly, virtual learning can raisgdent interest and motivation in a progressive
way. Students can share and learn a great debkiabwn convenience, and have fun at the
same time.
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Figure 9. A picture submitted by SOS school stusidrdhore, Pakistan 2005.

Getting Educators on Board

When the project was first announced to all IEARBmmbers and schools throughout the world,
teachers from several different countries showest@st in the project. It is normally difficult to
proceed even after teachers/partners show int@resth a project because some (or many)
drop out. In our case, making the project as flexés possible was an advantage. Because
teachers and students might have felt worried,lmwelened, or even afraid of not meeting
specific deadlines, we tried to make this expeeemasis-for-resortingather than an
assignment-to-dexperience.



Project Current Outcomes

We cannot say yet that the project has met itsr@igoals. As mentioned in the beginning of
this paper, the overall scope of this project isropnd could be extended to include many
different learning goals and objectives, dependingroups of students, courses presented, and
the local needs of the various communities in gajget. In this ongoing process, we teach a
value or topic, practice it, reflect on it, getdéack, and then plan for a new value or topic.

The main achievements of this project have beeaise students’ awareness of the
global issues and problems of their community, gleaheir attitudes, and involve them more in
leadership opportunities where they can help atienbers of the community or even help
themselves think and act positively. The meanstomplish this are still being implemented at
many educational facilities with the help of tobking trialed by many users. Excelling in using
the tools is not the main goal, but being ables® thhem and apply newly learned values
through the help of such facilities is what we after.

Project outcomes are not necessarily planned eanlgtéidents, even if students are the
intended clients. Many teachers find opportunitieapply the teaching methods and initiatives
offered in this project through the help of otheaichers or by adapting them in a local course
being taught in a certain school somewhere arobadibbe.

The project promotes many personal values thatt ch@cessarily require reported
outcomes or specific achievements. Rather, thepgrebare and learn from each other on a
regular basis. This might help other teachers d@litators while developing their educational
projects or courses.

A teacher from Uzbekistan made the following comta@m her experience in the
project:

Good Deeds project is one of the projects thatrgjlypinfluenced on minds of children,
children had invited veterans of Second World Watdnch and arranged a little party
for them with old songs that were popular at timeetiwhen veterans were young and in
final presented little gifts to each veteran. Foat veterans have told children about
good deeds they or their friends have done dutregatar and their life in general.
(Natalya Amanovna, 2004)
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Figure 10. Good Deed friends with veterans in URiehk (ttp://natalya.freenet.uz/ac.himl

Project Expansion

When we started the project in 2003, we had alboytmembers participating from ten
schools in six countries. In 2004, almost ninetymhers from twenty-eight schools and six
different countries had joined. The current nuntdfarewly joined participants is almost
seventy from nineteen new schools. In general,abmsmunity is growing gradually to include
an estimated total of approximately 170 membetsiesits and teachers from about forty-seven
schools in fifteen different countries.

It would have been impossible to imagine that cujget would have grown to such an
extent. Now, however, connecting and interactirapglly is no longer just a dream; instead, it
has become an important aspect of our daily lives.



Good Deeds World Wide:
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Figure 11.Good Deedglobal map — 2006.

Implications for further development

All the processes and plans mentioned above ajecub future development, modification,
and/or replacement. It is becoming a fact that ntaaghers learn about new computer
programs and applications from their students endtaeir children! Because of that and since
new technologies are appearing throughout the weddcators and facilitators need to be
flexible and open to all forms of development, apgrand exchange of new knowledge and
expertise with reference to new applications, mgshand learning tools.

To conclude, this project has helped many educatmldacilitators understand the
nature of online projects in an educational settinggas one of few projects sponsored by
IEARN Egypt and proved to be a leading one thatdag$ured the attention of many teachers
nationwide and abroad. It is inspiring to hear dlaiuthe new students who have become
interested in the project and are so enthusiassbtéare their ideas by posting to the forum or
organizing special events for the project in tisetmools or local communities in countries, such
as Egypt, Russia, the USA, Uzbekistan, Pakistashngemy others. | am hoping it wjll serve as a
pioneer in the field for many years to come.
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Editor’'s notes

This presentation was made as a regular sesstbe 8febheads in Action Online Convergence
on November 19, 2005. The session took place ihéaening Times Elluminate presentation
room. A recording was made and can be heard at
http://home.learningtimes.net/learningtimes?go=1682The original presentation materials
can be found herduttp://ifayed.com/Main_Folders/Papers/Wia2005/W20Via2005.htm




