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Abstract

"Learner-centered approach" and "Self-directedniegl’ have been a recent research focus in
SLA, but few studies have touched upon how to dgvééarner autonomy, particularly in a
computer-assisted learning environment. The pap#riliustrates the importance of promoting
learner autonomy in China's EFL context and elaksrthe three main factors contributing to its
development. Then it focuses on how the CALL redeg@roject promotes autonomous learning
through a small-scale study in Suzhou UniversigthByjuantitative and qualitative methods have
been employed to examine whether in the CALL ptdiearners exercise control over their own
learning and evaluate its outcome . The final tesnbicate that due to a flexible syllabus, highly
motivating research topics and the network-assistedronment, learners do take responsibility
for most aspects of learning and thus the CALL gubjproves to be a promising approach for

autonomous training.

I ntroduction

Along with the development of global communicateomd the coming of the information
age, the English language has started to playceasingly important role in our social and
economic life. More and more Chinese college sttglare aware of the significance of
learning the international language and are trjongaster it as a tool and as an opportunity
for their future development.

However, teacher-centered approaches and spoomd#itbds have been prevalent for a
long time in China's EFL context. Teachers havenbeaegarded as authority,
knowledge-givers and error correctors, while stislehave tended to limit their work to

what was taught in class. Classes have usually theeen by "teacher-talk" and depended
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heavily on textbooks. Instruction in the classrodmas been based on the misconception
that there is a fixed world of knowledge that siidenust know. There has been little or no
room for student-initiated questions, independbatight or interaction between students.
As a result, many learners have been accustomeatkepending on teachers' feeding.
Without teachers' timely and adequate help, stsdeamie felt disoriented, lost confidence
and failed to pinpoint their goals in learning. Hiiation has become even worse with the
expansion of school enrolment, increasingly lalgsessizes and inadequate teaching staff,
who have found it harder to take every studem#sis into consideration.

Many people attributed students' passiveness to te&thers' failure to adopt effective
teaching approach. It is true that teachers' refeffforts do contribute to students'
successful learning. Recent years have witnessey teachers' reform measures both in
methods and in testing. However, their efforts semmnto have achieved the desirable
results. Lack of motivation and weak communicatompetence on the part of students are
still evident in EFL teaching. In this case, we mainhelp doubting our traditional
perception on language learning, which placed tacht the center of the learning process.
Moreover, global changes in the availability ofamhation indicate that there is no longer a
fixed body of knowledge that can be transmittekéoners. It is no longer possible to teach
all students all they need to know. Learning igeddng endeavor (Pemberton, 1996). Only
when learners are able to avail themselves of Esching opportunity rather than simply
react to various stimuli from the teacher can theyskilful manipulators of language in
their language learning process. The situationscfl the urgent need of cultivating
learners' initiatives and learner autonomy.

Furthermore, recent research in psychology, sagyoknd linguistics, has shed light on
language teaching, learning and the role of learirethe language learning process. The
process syllabus (Breen, 1987), the learner-caettapproach (Nunan, 1988), Piaget's
cognitive psychology and Volgosky's social cogmtidl emphasize a learner's central place
in the classroom. According to Piaget's interagsion(Piaget, 1977), learning takes place
when learners actively construct their own undeditey and knowledge through their
interaction with the world around them. Influendsdthe concept, teachers have begun to

attach more importance to learners’ cognition, @eatity and motivation. It is learners who
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are supposed to play an active role in the learpigess and take more responsibility for
their own learning. Learner autonomy used to besidemed as a concept only suitable in
Western countries, but is now regarded as an utiquable goal and a prerequisite for

lifelong learning also in China.

Theoretical Background

Related literature indicates that the concept afder autonomy is closely linked with
learners’ actions and their perceptions towardniegr On one hand, it relates to learners’
actions, ability or capacity to take charge of héag individually and cooperatively (Holec,
1981; Little, 1991; Dam, 1990; Stern, 1992; Penthert996). As Little (1991: 4) defined it,
"autonomy is a capacity for detachment, criticaflesion, decision-making and
independent action". On the other hand, learnesraumy refers to learners’ perceptions,
beliefs and attitudes toward learning. Just as €aand Dickinson (1987) claim, being
responsible for one’s learning is an attitude afiehi

According to Icy Lee (1998: 282), "learner autonamyolves taking responsibility for the
objectives of learning, self-monitoring, self-asseg and taking an active role in learning".
She also puts forward three factors crucial todénelopment of learner autonomy: learner
choice, supporting environment and self-assessrheatner choice implies that learners
can work at their own pace, decide on questionghait, when, how and how often. Giving
students choices in learning is congruent with theory of constructivism which
emphasizes that a learner builds up new knowledgedon the old and is an active agent
in his own learning process (Thanasoulas, 2000pp&uing environment is also in
accordance with the principle of social construstiy, i.e., "language learning is essentially
a social process that occurs within a social cdnthsough interactions with others"
(Donato & McCormick, 1994; Wertsch, 1988). One imipaot criterion for establishing a
supportive environment is flexibility in learningPémberton, 1996), which means that
learners can change options (objectives, contprisgess of learning) based on their needs
and interests. Besides, the teacher's and pe@siuare essential in the successful
establishment of supporting environment. Self-assest has been defined as checking

one's own performance on a learning task afteast een completed (Richards & Platt,
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1992) and is identified to be an important chargstie of autonomous learning.
With the advent of the Internet, networks in classns or labs have played an increasingly
important role in language education and provide opportunity for autonomous learning.
CALL project is a case in point. As Deborah HedlE999) pointed out, in a CALL project
students have lots of chances to control the carifes structure of the learning, including
the time, the pace, the path to the goal and tresarement of success. The development of
learner autonomy does not mean that learners wadolation or have complete autonomy
in the classroom. On the contrary, as learnershinas context are too passive to control
everything and they require "varying degrees oftrmdh(Egbert & Hanson-Smith, 1999:
392), consultation with and feedback from the undior are necessary. Thus, learner
autonomy also involves the development of interddpace, through which a group of
learners and teacher will collaboratively take osibility for and control of their learning
environment (Blin, 1999). To put it more speciflgalthe development of autonomous
learning is a process of moving from dependencyutin counter-dependence to
independence and interdependence (Boud, 1988).d@&xsiCALL project involves
self-assessment, peer-editing and group evaluatioich raise learners’ self-consciousness
in learning and enable them to continue the selfitodng after the course is finished. Self
assessment has been identified as an importantiathastic of a learner-centered
classroom (Griffee, 1998). In summary, the sucecessikperience of international
colleagues proves that CALL projects facilitaterfea autonomy. Recently some Chinese
teachers have begun incorporating project-basextnet learning into language teaching
with satisfactory results (Warschauer, 2001, citediu, 2001), but few studies have been
made on the development of learner autonomy in &himetwork-assisted learning
environment. In order to explore the possibilityl applicability of CALL projects on the
promotion of Chinese students' autonomous learm@ibigjty, a small-scale study was
conducted on the basis of a major-related CALLagd®e project in the spring semester of
2001. The study tries to answer the following thesearch questions:

RQ1: How are students able to set their goalsdeettie path to the goal and the pace of learning?

RQ2: In what way do their peers and teachers peosigport and help?

RQ3: How do students take responsibility for sel@ation and mutual assessment?
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A Pilot Sudy on the CALL Research Project

Subjects

Thirty-two junior students majoring in Foreign Tead&nglish at the School of Foreign
Languages of Suzhou University participated inghgiect (March 1 to July £Y) with the
teacher of their Intensive Reading Course as theilitator and one postgraduate as a tutor.
They volunteered to take part in this researcheptags it had a lot to do with their major
and the course they learned. Their performance dvbalreflected by 15% of their final
course grade. A background survey shows that aheyh had an average of eight years of
English learning and 90% of them passed Test fagli&im Majors, Band 4 (TEM 4,
intermediate level) with nine students scoring oX@%o. Forty percent of them rated their
knowledge of computers before participation asrpaad 35% as 'fair'. None of them had
ever participated in any CALL projects before, lseythad little experience in collaborative

writing and online language learning.

Procedures

The CALL Research project is a major-related catakive activity aiming at integrating
students' language, research and technology dkiésted from March 1st to the end of the
semester with the teacher of their Intensive Rep@iourse acting as a guide and the author
of the present paper as a tutor. What studentslyndiohin the project was choose research
topics of their interest, search the Internet fidoimation, design questionnaires in English,
make the social investigation and put their redeegports on the Web. Their collaborative
work was mostly done in the multimedia languagedftine School of Foreign Languages
of Suzhou University. The lab contains 30 Pentiudfi MHz PCs, linked together by the
communication software Microsoft Outlook. The lab donnected to the University’s
campus net and the Internet through the CERNETn@Eiducation and Research Net),
which makes it easier for students to search forimation both in the school library and on
the Internet. The lab is open during regular offioers in the daytime and on five evenings
a week. Each student applies for a personal encabumt either from the university's

network center or gets one from free Web-based|es@niices.
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The project consisted of five stages with one n&sk in each stage. In the first stage of the
project (from March % to March 3%), the students were divided into seven groupuof f
or five according to their preferences. Each grdegided on topics of interest or specific to
their major and narrowed them down through grogpuwlision and related literature surfing.
Afterwards, an action list was drawn within eacbugr and tasks were distributed to each
group member under the group leader's supervision.

In the second stage of the project (from Apfilth May T'), each group laid down the
framework of the research report and the researebtpns, on the basis of which surveys
were designed with group members' joint effortse,hthey began to make social
investigations, distributing the questionnairesh® consumers involved and interviewing
related persons.

In the third and fourth stage of the project (frbtay1% to June 38), each group finished
the data collection, analyzed data gathered aneédaut supporting details with visual
graphics of relevant data. In the last stage, gaohp started to finish their research report
and conducted self-evaluation and group assessraspéctively. After the revision and
modification, they all got ready to present theiaf products either in a PowerPoint
presentation form or through hyperlinked webpagék.the writing activities such as
guestionnaire making, data finalizing and reseagplort writing as well as communication
between the facilitator and students or interacdomong students themselves like group
evaluation were conducted in the computer lab. Mere also required to keep a weekly
progress report and share it with other groupstigigestions. A devoted technician in the
lab was always ready to help in the whole proc&sthe end of June, students entered for
their final Webpage Fair, which covered a wide emd research areas, including "the
Study of the Successful Promotion of KFC in SuzhdG@bmparison of Human Resource
Management between State-Owned Enterprises antgfdfanded Companies”, "Success
of Acer CM", "Challenge faced by Middle Managersthe Study of the Success of
Schindler", "Is Online Selling Gloomy or Promisingiid "Human Resource Management
and Work Efficiency"”. All of them can be accessed t a

http://call.suda.edu.cn/updates/stuprojects.html
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Data collection

Being one of the facilitators, the author of thegant paper tutored and observed the whole
process of the project. In order to find out whettie three factors crucial to learner
autonomy take place in the CALL research proceskvaimat effects the major-related
project has on learner autonomy, quantitative daee collected from the results of a
survey by the end of the project. A statisticallgsia was conducted to measure the degree
to which CALL project promotes learner autonomysies, a record of students' writing
quantity was also collected.

Moreover, in order to gain further insights inte topic under investigation, qualitative data
such as the writer's observation notes, studesgponses to an end-of-project interview,
students' weekly reports and reflections on thgeptavere also collected.

Survey

One end-project survey was distributed to the suibjey the end of the project. It consisted
of two parts. The first part concerns personal getlading name, sex, class, scores of TEM
4 (Test for English Majors, Band 4) and resultpiavincial and national computer tests.
The other constitutes 20 items to be answeredfive-goint Likert scale, with 5 being the
highest score. This part falls into 3 sections.tiad (Q2, 4, 5, 6, 7, 10, 19, 20) contains
statements concerning learner choice in the emtoject. Section I (Q3, 8, 9, 11, 12, 13, 14,
18) aims at examining whether learners get enougipat and guidance in the whole
process. Section Il (Q1, 15, 16, 17) focuses arnlers' beliefs and actions toward
self-assessment and group evaluation.

Students' works and webpages

Students were required to save their works on kg, dieluding their outlines, surveys,
reflections and the email correspondence with hbéeh facilitator and classmates. The
source of data enables the writer to keep tradkaf progress in language and computer
skills. It also reflects the subjects' attitudewdod incorporating modern technology into
language learning.

Students' weekly progress report

Students met their teacher of the Intensive Rea@iogrse, who was their guide in the

project twice a week. At the beginning of each nmegtthe representatives of the seven
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groups took turns to give a short report of whaythad done and what difficulties they had
encountered. The other groups would raise questiondfer suggestions. Each week's
progress report and the discussion helped the aofhthe present paper to take a closer
look at students' autonomous learning process.

Interview

An interview was also conducted on the subjecti@tnd of the project. Six open-ended
guestions were generally related to students' paores on the relationship between learner

autonomy and the technology-based project. (Semtbeview questions idppendix I11)

Data Analysisand General Findings

For the end-project survey, 30 students' respdiosé® second part were calculated to get
an overall mean. The mean score of each questiordoh student was calculated and
compared with a hypothesized mean of 3. The Stdndawiations (SD) were also
calculated to see the variability of the mean ttistrons. For the sake of convenience, the
writer divided the questions into 3 tables accaydimthe 3 sections mentioned above (see
Appendix )

Generally speaking, the study confirmed the hypstheut forward in the Introduction. The
overall mean score for all students on all questionPart Two of the CALL Survey was
3.89, significantly higher than a hypothetical mauscore of 3. All the mean scores of the
20 questions except Q13 were higher than neutha \ihole results indicate that there is a
positive change of learner autonomy in the researoject.

Moreover, the mean score for each subcategory ef3tlfactors is also calculated to
understand how the CALL research project enabledesits to take responsibility for their
learning, how they work in a supportive atmosplard in what way self-assessment and
peer editing were carried out. As the followingléeshows, the highest two mean scores are
given to students' perception on autonomous legraimd their view on the change of
teacher's role. Besides, the percentage of chotstrangly agree” and "agree" to each item

is also taken into account:

| Factors | Sub-categories | Mean | % |
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General perceptions on autonomous learning 4.43 %10
Learner Dec?de to modify the way of.doing the project 4.1 3.
choice Decide to choose the materials 4.03 86.7%
Decide on the topics 4.03 86.7%
Decide on the way of doing the project 3.93 809
Views on the change of the teacher’s role 4.2 93.3%
Supporting Peers’ discussion 4.03 86.7%
environment Teacher support 3.97 86.7%
Peer support 3.97 83.3%
General perception on the supporting atmosphere 3 3.9 83.3%
Self Group assessment 4.1 93.3%
-assessment | Opinions on the evaluation sheets 3.87 73.3P0

In addition, when looking at students' response®18 (the fourth highest mean score),
Q20 (the fifth highest mean score) and the intevWi@ppendix Ill), we get the impression
that the CALL research project enhances studeamigulage proficiency and their overall

abilities.

Discussion

On the basis of both the quantitative and qualitatinalyses, it is claimed that the CALL
research project provides a new opportunity fordeeelopment of autonomous learning.
The effects of the project on the 3 elements ahleaautonomy are discussed as follows:
1. Learners enjoy a large range of choices and taksponsibility for most aspects of
learning.

The highest mean score to Q10 (4.43) demonstiaaestudents realized the importance of
taking responsibility for their own learning ansked upon it as a good habit. Moreover,
the interviews and the students' individual repstiew that learners did not wish to be
spoonfed with the textbooks, which were considéodae the authoritative source. Instead,
they were more interested in the CALL project, hseathe research topics were closely
related to their major and the course they leardast as one student commented, "The
project enlarged our knowledge related to our majod pushes us to read more, find
more..!" (Tao, group 1). To justify that, an example abgp 5 who explored the success of
KFC in Su Zhou market can be taken: they seardmedinternet for information, designed
an English questionnaire and emailed or intervie#&ndlish speakers to discuss the topic

and finally put the hypertextual research reporttlom Web. Thus, they developed an
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internalized thirst for knowledge as well as expece and in the meanwhile improved their
language proficiency (Liu, 2001).

All of the questions (Q10, Mean=4.43; Q7, Mean=06, Mean=4.03; Q4, Mean=4.03;
Q5, Mean=3.93; Q2, Mean=3.9) concerning learneicehio the questionnaire were higher
than average. Answers to the Q6 showed that therityaj86.7%) of the students were able
to decide how to use the computer lab, the libsagaed the reference room to find the
materials they wanted rather than being confine@xtbooks only. They could access the
extensive information essential to their reseaittee through the search engines on the
Internet or via the library's online catalog in t@mputer lab. Undoubtedly, the Internet
provided a source of authentic, timely, relevaxt te the target language. In the meanwhile,
students learned to exercise their critical judgisiéor the source, validity, reliability and
accuracy of the information so as to extract tleeige data they needed. Just as one student
(Jiang, group 7) remarked: "the Internet is theydat data storehouse in the world,
containing so much information available to us. drder not to be drowned in the
information sea, | had to improve my skimming acarsing skills to find the most relevant
supporting materials". The success of the studéntd' projects, inevitably, results from
their critical thinking and creation. From thetistical result of Q5 (Mean=3.93), we learn
that 80% of the subjects were able to decide hosotoplete their share of the task in their
own ways. And their individual reports and my olvsgion notes also showed that learners
could choose their preferred learning methods #yldssin agreement with their interests
and cognitive abilities. For instance, in grougasks were divided based on each group
member's strengths and weaknesses. "The one whgoedsat communication would be
responsible for contacting the company and interivig related people; the one who was
skillful in writing was in charge of revising growgticles.."'(Liu, group 7). Obviously, in
this way everyone would take an active part inilfiig their learning tasks at hand and
were able to bring about their initiatives intol follay.

The research also shows that more than 93% sulggoted or strongly agreed that they
had the chance to modify their way of doing theugrgroject when necessary (Q7,
Mean=4.1). Take group 1 for example, originally ythiead intended to explore the

differences between the two management systems fooim angles: human resources
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management, welfare system, productivity and manufeng process. However, shortly
after they conducted the research, they foundhaitthey could not dig the last two deeper
and the first two aspects in some ways overlapptdeach other. In this case, they decided
to leave out the remaining three and focus onlywoa aspect: the comparison of human
resources management of state-owned enterprisegoagign-funded companies. Their
research turned out to be a great success winméngyrédit for the "Overall Best Group” and
"Best Cooperation Group" in their final group-waaksessment. Their findings, in my
opinion, do shed some lights on the managemenermsyst state-owned enterprises. For
instance, they gave some specific examples of hmeign enterprises motivate their
employees on different occasions through externdliaternal rewards, which enable the
reader to have a better understanding why forergarprises are considered to be more
advanced and charming than state-owned ones. foigloubt that their successful
achievements in the project can be attributedeo ttontrol over the learning method.
Furthermore, from the writer's observation andriees’ individual reports, learners were
able to choose their own time and place of leariintpe whole project. The teacher did
help to check the action plans and ensure thas taskach stage got finished before the
deadline, but it was each group which was resp&n&ip planning the distribution in time,
deciding when a particular aspect of the work sthdod started, continued or interrupted.
Some groups reported that access to the Interadtiesththem to hold group discussions,
ask for other groups' advice or make literatureaiesh anytime they wanted. It was evident
that the learning time and space extended far lktfmtraditional class hours and rooms.
Of course, different learners require varying degref self control, but just as McGarry
(1995) concluded, if learners are encouraged te takponsibility for their own work by
being given some control over what, how and whey tearn, they are more likely to set
realistic goals, develop strategies for coping wigw and unforeseen situations and
gradually learn how to be more efficient learners.

2. Learners work in a supportive atmosphere

Learner autonomy does not mean learner isolatiotieacherless learning”. It has been
widely recognized that autonomy is a dynamic sqmiatess, where teachers have a crucial

role to play in launching learners into self-accasd in lending them a regular helping hand
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to stay afloat (Thanasoulas, 2000). This is esfigtrae in China's EFL context, as learners
are too dependent on teachers and they feel tab tbatake control of every aspect of
learning. The survey shows that more than 83% st&jeonsidered the project-based
learning atmosphere cooperative and supportive gan=3.93) and 87% of them agreed
or strongly agreed that they could get immediagelii@ck from the teacher or the tutor on
their thoughts, ideas and performance (Q18, Me&733Q11 (Mean=4.2), investigating
students' opinions on the teacher's facilitating, rachieved the second highest mean score,
which demonstrates that the learners obtainecetiEher's systematic support. In the whole
project, the writer witnessed a large amount ofieb@sed or face-to-face interaction and
negotiation between the teacher and the students.

In group 4, for example, most of the group memlics not have a solid language
foundation and they were slow in learning. IneJialthey encountered many more
problems when conducting the research on the ssi@feSchindler. They were confused
about the logical arrangement and the first draffittheir research report turned out to be
highly disorganised. Fortunately, the teacher effethem very individualized suggestions
and patient assistance, such as slight loweringettpgirements, asking them to review the
research methods and advising them to conductgubing and learn from others first.
Instead of being a traditional purveyor of inforioat the teacher became the counselor and
manager of learning resources. Her guidance prdvagteavenue for learners to solve the
problems on their own. Most importantly, she helgedouild up their confidence in
independent learning. As a result, group 4 sucubgsfeorganized their independent
research and analyzed the related factors fromfdhewing 8 perspectives, "training

programs",

high quality product”, "research andielepment”, "brand”, "solutions for
wide applications”, "after-sale service", "the waygaining customers" and "credit". It is
obvious that their findings are more specific anofgund than during the first attempt.

All of the students' individual reports shared oasmmon feature: they spoke highly of peer
support. Just as Wu from group 6 reviewed, "Eveeyoantributes one's own ideas and
efforts to the research project. If he or she Imggpeoblems, we will lend a hand to his or her.
And we also often get some advice from other graup$eers' sparking ideas did

contribute to their final achievements. And thestnet made it easier for them to contact
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their teacher, peers, or friends outside the carfgrulvice conveniently and efficiently via
email or ICQ.

Students' weekly reports proved to be anotherieffiovay to for students to get mutual
help. In addition to sharing their successful Bipsl effective strategies with other groups,
they pointed out the difficulties they ran into.efhother groups and the teacher would give
suggestions and advice for improvement. "When daaty adds fuel the flames rise high",
all the obstacles, after a heated discussion, gave way to confidence and solutions. By
learning from each other and sharing what they knstwdents worked toward their
common goals.

3. Learners are involved in assessment proces©ién@ALL Project

Self-assessment is an indispensable component@i@uous learning (Dickinson, 1993).
Its main objectives are to enable students to |[&am practical experience, to encourage
them to become more responsible for their own legrand to enable them to continue to
have the ability throughout their adult lives. lhys a crucial role in networks in this CALL
project. With the teacher's instruction, which igitg necessary at an early stage of
self-directed learning, students in our project d@@rious self evaluation and group
assessment, such as an individual report on on#&borative project experience, group
comments on the webpage presentation and selfai@uon the research report. The
Intranet in the computer lab eased the processlbfiad group editing and commenting.
Students' work could be freely sent to more tham m@tipient for comments. As a result,
this convenient way of sharing files helped stuslagdgt more feedback and ideas, just as
Zhu from group 7 reported: "when revising pair grsiproject, we made a comparison with
our own, which allowed us to know our merits andnddts clearly and absorb others'
advantages to improve our own project”. Since tbearall performance throughout the
project rather than a single exam could be takemancount for the final assessment, the
self-assessment at each stage did help them tdymbdir learning strategies and make up
for their weaknesses. Students’ responses to Q#ariv4.1, the third highest mean score)
confirmed that more than 93% students checked Wk before having it evaluated by the
teacher. The teacher, according to the writer'smigion, monitored the peer editing,

making sure that each individual and group actguiGpiately.
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4. Learners are exposed to and encouraged to preduaried and creative language
Traditionally, students' language exposure was ndiom textbooks, which was not
sufficient for language acquisition. According tpdaiky (1989: 166), "the outcome of
language learning depends in large measure onntleaird and kind of exposure to the
target language." Getting plenty of exposure tgulemye, especially first-hand language
materials, is the prerequisite for successful lagguearning. The CALL project is reported
to enlarge students' language exposure and impitmeie writing fluency through the
intensive practice of meaningful writing. This iggported by the high mean for the related
guestions (Q19, Mean=4.07; Q20, Mean=4.04) desitmesdamine the subjects' language
improvement. The Internet, books and email corredpots offer students encyclopedic
sources for information. The example here couldrioeip 7 , whose research focus was on
Success of Acer CM rising star within the computer manufacturingusialy in the
Post-PC Era. In order to find all the relevant mate on production, management and sales,
they went to the library, emailed their friends foformation and used the Internet. In
consequence, they found themselves exposed taetyaf language input. In this case,
they exercised their critical thinking to extraletuseful information. Just as Warschsuer
remarked in the TESOL'99 Preconvention On-line Whdps, "those who are able to
access, adapt, and make use of information and ledge, using new information
technologies are those who will succeed in all walklife". Instead of being the passive
textbook readers, they become the skilful languaggipulators .
Moreover, they were provided with sufficient oppmities to engage in meaningful use of
language and to produce comprehensible languageutputhich is also a means to
language development. As Wu reported,
"l find my language ability improved greatly duettis project. We need to use English from
beginning to end. Discussing, outlining, writingppfreading, etc were all in English. We found
mistakes now and then, and we corrected them asaopossible. Because of these practices, we
learned new words, new grammar, new idiom etc. V@eewust like sponge, absorbed all the
wonderful knowledge."
In addition to the email correspondence and weedpprt, they got themselves familiarized

with different discourse patterns in the whole agsk report. For instance, they had to
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know how to express their thanks in the acknowlet®y®, how to generalize their process
in the abstract, how to describe their researdghermethodology part and how to analyze
their findings in the discussion part. When doinguavey outside the campus and holding
discussion with their peers and the teacher, they the chance to use English to
communicate, formulate ideas and solve problemshdmt, they were engaged in the use of
English in the ways that native speakers norma#y &he language production process, on
the other hand, stimulated them to read more amdl fiore. At last, when their writing
products were put on the Web, technology helpedeeind popularize their work so that
they would get more feedback from authentic audaienc

5. Learners' real-world abilities are enhanced ih& project

This project is regarded as a "quality-orientedcadion”, during which students can put
what they have learned into practice and acquissvedge they cannot learn from books.
All the subjects concluded that the project butltaubridge between books and real life. In
the university, they did not have to worry abougtaimg and took the teacher's and parents’
help for granted. But once they stepped into thaesy they encountered many more
challenges than they had expected. Facing cold faten distributing the questionnaire,
getting refusal from the top managers or the exeesibf the companies, and even laughed
at by passers-by in the street are just trividldifties in the whole process. Some students
thought of giving up, but the consistent encouragr@nfrom the teacher and the classmates
inspired them to continue. They learned to be patigersistent and diligent; how to speak
appropriately in different situations, how to caitpeople of all types and how to gain other
people's understanding and support. In fact, #sgarch project enabled them to gain a
deep insight into the society before graduatiomfischool. Many students have realized
that book knowledge is far from enough for survisadl they have to get well prepared both
academically and psychologically. Others have ctoreee from the research that English
and computer skills are just tools, they have teeha command of marketing and trade
knowledge in order to be accepted by foreign-funcadpanies.

Most importantly, they learned one truth from thewn experiences, i.e, "Everything is
possible if one tries." Just as Warschauer (199Mneented, students are engaged in

meaningful tasks and solve meaningful problemshm €ALL project. They not only
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bridged the gap between hands-on work and abskacting, but also succeeded in
tackling tasks which they would face in the neduffe, just as one group writes in their
project research report,
"During the research, we met a lot of difficulti®¥e have been refused and laughed at for many
times. But we believe what we have done in thisesgar will benefit our major study and finally will

be helpful to our future career" (Group 5, 98 Fgnelrade).

Implications

This pilot study witnessed how students exploreavdedge in a way quite different from
the traditional learning. Their initiatives and gotial were to some degree brought into
play in the self-directed learning process. Howgsegrce it was the first time for them to
participate in the project, the weaknesses thgylalied were unavoidable. Therefore, the
students and the facilitators need to make joiioresfto compensate for those deficiencies
S0 as to pave the way for more effective autononteasing.

Firstly, pre-project training needs to be carried. ®uring the whole project, the writer
found out that several subjects showed their passss and unwillingness in the course of
doing their tasks, even if the tasks were of thesferences. In that case, their group leader
had to shoulder more burdens. When analyzing tores, it turned out that those students
did not have a clear idea of the purposes of tbept. They seemed to be accustomed to the
regular courses and did not wish to be disturbamnes students were frightened and
frustrated by the technical requirements becaussckfof former experience. Therefore, it
is proposed that a basic training aiming at bugdip students' confidence and equipping
them with the skills of using related software Issantial for participants to get actively
involved in whole process.

Secondly, inter-group cooperation needs to be gtinemed. Group works ensured that each
member cooperated with others and worked togetiveard their common goals. However,
this inevitably resulted in the fierce competitiogtween groups. It is true that appropriate
competition promotes healthy growth, but if it gb@$he extreme, it will hinder the process.
For example, some students did not like the evanaheet because each one tended to

give his group the highest score. That is why of0$6 students (Q17, Mean=3.87; Q1,
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Mean=3.8) spoke highly of the group evaluation shEeus, it is recommended that next

time the evaluation sheet design work be assigmstlutents themselves.

Conclusion

Learner autonomy is considered as a highly desrabitcome of learning. However,
autonomy is a process, not a product (Thanaso@@e(). One does not become
autonomous; one only works towards autonomy. Thespecially the case in China's EFL
context, where the majority of students are stdinlg taught in ways which promote
dependence, leaving them ill-equipped to applyr tbeool-learnt knowledge and skills to
the world beyond the classroom. "If we just pusé #hoots to grow by pulling them
upward.” (Chinese idiom) and leave all the cortivpdearners overnight, they would be at a
loss. Therefore, a training process needs to beedaout between the traditional
spoon-feeding method and learner control.

The research project just serves as a trainingegsydaking students from their states of
varying degrees of dependence to the state ofrdatapt degree of independence. It starts
from larger groups towards smaller groups, paicsfarally individuals and from giving the
students fewer choices concerning their learning &ork towards many choices, and
finally freer choices such as open-ended tasks,dlawing students to make their choices
entirely on their own. Besides, it provides thef@erropportunity for learners to go out and
use their language. In becoming actively involvedhie process of learning, students may
set their own objectives. By working independemtiythe teacher both inside and outside
the classroom and selecting and using the stratdggist suited to the occasion, they may
realize a sense of autonomy. This learner traipimogess can broaden the horizons of the
learner and may empower him or her to become aatons in their present or future
language learning.

The whole project not only involves the studentsiva participation and cooperation, but
also sets a high demand on teachers. Many peoglemasthat the teachers in the
autonomous settings will transfer all responsiktito learners, thus becoming a redundant
part of the learning process. As a matter of fdet,success of LA enhancement depends to

a great extent on an active role for teachers, dneh a classroom or a self-access center.
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In other words, the teacher still plays an indigadxhe role in working towards autonomous
learning, but instead of being the traditional kifexdge giver, he or she will be a facilitator,

a counselor and a helper. His or her guidance asdugagement will prove beneficial
towards learners' autonomous learning, as all &anmeed to be prepared and supported on

the path to greater autonomy (Jones, 2001).
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Appendix |

The following tables demonstrate the mean scoamdstrd deviation, students' frequency and percerdfg
choosing "strongly agree" and "agree" to each it€he results of the 20 items are listed under tipaats
based on which the questionnaire is designed @quency; P: Percentage).

Table 1 Learner choice

Per centage

Questions Mean SD Frequency (%)

Q2.After the task division, each
member can decide what to do about 3.9 0.48 25 83%
his/her own task.
Q4.1 help my group to decide on topics

' ; 4.03 0.55 26 86.7%
for research and discussion.
Q5.1 can decide how to complete my o
share of the task in my own ways. 3.93 0.58 24 80%
Q6.0ur group decides how to use
libraries, reference rooms and computer 403 0.56 26 86.7%
labs to search materials and process|our
data.
Q7.We can modify our ways of doirg a1 0.48 o8 93.3%

the group project when necessary.

Q10.I think being responsible for ont
own learning is a good habit that we 4.43 0.50 30 100%
should get into.
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Table |l Supporting atmosphere

23

Questions Mean SD Frequency Perc(:;:;age
Q3. have chances to discuss
problems and difficulties with group 3.97 0.55 25 83.3%
members at every stage.
Q8.1 enjoy the flexibility of this
project-based  groups learning 3.77 0.50 22 73.3%
activity.
Q9.The project-based learning
atmosphere is cooperative apd 3.93 0.52 25 83.3%
supportive.
Q11.The teacher or the tutor acts
a helper rather than a dominator|in 4.2 0.55 28 93.3%
the whole project
Q12.We cannot complete the task
unless everyone contributes his |or 3.73 0.78 20 66.7%
her best.
Q13.My opinions and suggestio
are often neglected in the group52'06(2'94 when 0.58 24 80%
work. reverse coded)
Q14.1 feel happy to play a mote 4 0.56 26 86.7%
active role in the group discussion,
Q18.1 can get immediate feedbagck
from the teacher or the tutor to my 3.97 0.49 26 86.7%
thoughts, ideas and performancer.v‘
Table 111 Self-assessment
Questions M ean SD Frequency Per((:;?;age
Q1.We find the project evaluation sheet
enables us to assess our work from 3.8 0.71 21 70%
many perspectives.
Q15.0ur group check our own before
having it evaluated by the teacher. 4.1 0.48 28 93.3%
Q16.We flnd' peer editing valuable |n 353 051 16 53.3%
our report writing process.
Q17.We find the individual and group
evaluation sheets helpful for our own 3.87 0.62 22 73.3%
assessment and peer assessment.

Appendix I Survey

Part One: Background Information

Chinese name:____ English name:
Age:

Sex:

Class:

You started learning English from

Primary/Grade ___Junior/Grade___Senior/Grade

Your English mark for TEM 4 is
Other tests
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BEC2__ /BEC3___ /CET4___ /CET6____ /TOFLE__ /GRE!/

Check if you have a computer at home_____ or irdthrenitory?

Please rate your knowledge of computers beforécjzating in the research project.
Poor___ fair____good___ verygood____ excellent

Please rate your knowledge of computers now.

Poor___ fair good____ very good excellent

How often did you write emails before participatinghe project?

Daily__ Weekly____ Afew times in a month___ rarely never____
How often do you write E-mail now?

Daily  Weekly  Afewtimesinamonth___ rarely never
How often did you visit English websites beforetjgdpating in the project?

Daily  Weekly _afewtimesinamonth___ rarelynever
How often did you visit English websites now?

Daily__ Weekly____afewtimesina month____ rarelynever____

Thank you for your cooperation!

Part Two: Questions on Autonomous Learning
The following statements describe some feelingsatidns you might have experienced during thegotoj
Please select one number (1-5) that best fit yase @nd put it on the left margin of each statement
1=strongly disagree 2=disagree 3=neutral 4=adrestrongly agree

(3.8) We find the project evaluation sheet enabte® assess our work from many perspectives.
(3.9) After the task division, each member candieeihat to do about his/her own task.

(3.97) | have chances to discuss problems anctditiés with group members at every stage.
(4.03) I help my group to decide on topics for egsh and discussion.

(3.93) | can decide how to complete my share otdbk in my own ways.

ok wbdR

(4.03) Our group decides how to use the librarigfgrence rooms and computer labs to search materia
and process our data.

(4.1) We can modify our ways of doing the groupjgcbowhen necessary.

8. (3.77) | enjoy the flexibility of this project-badgroups learning activity.

9. (3.93) The project-based learning atmosphere ipe&@ive and supportive

10. (4.43) | think being responsible for one's own ihéxag is a good habit that we should get into.

11. (4.2) The teacher or the tutor acts as a helpkerdhan a dominator in the whole project

~

12. (3.73) We cannot complete the task unless evergongibutes his or her best.

13. (2.06) My opinions and suggestions are often négtein the groupsvork.

14. (4.03) | feel happy to play a more active rolehia group discussion.

15. (4.1) Our group check our own before having it eagd by the teacher.

16. (3.53) We find peer editing valuable in our repaeriting process.

17. (3.87) We find the individual and group evaluatisimeets helpful for our own assessment and peer
assessment.

18. (3.97) I can get immediate feedback from the teaohéhe tutor to my thoughts, ideas and perforreanc

19. (4.07) | have many opportunities to practice wgtin English in the whole project.

20. (4.04) | think the research project is helpful foy language learning.
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Appendix 111 Interview questions:

1. What do you think of the role that the computssisted project plays in your language learning?

2. Do you think that the project offers you a virief activities that encourage you to use English
meaningfully?

3. What do you think of the self-directed learnprgcess in doing the project, helpful or difficult?

4. Could you monitor your learning process in ddimg project?

5. What do you think of the role that the teachethe tutor plays in the whole project?

6. What do you think of the role that the computethe network plays in the whole project?

Appendix 1V

Group 1: Comparison of Human Resource Managemenmivebe State-Owned Enterprises and
Foreign-Funded Companies

Group 2: Human Resource Management

Group 3: Is Online Selling Gloomy or Promising

Group 4: The Study of the Success of Schindler

Group 5: The Study of the Successful Promotion BEKN Suzhou

Group 6: Challenges faced by Middle Managers

Group 7: Success of Acer CM
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THE INTERNET IN ESL COLLEGE EDUCATION:
A PROPOSAL FOR THE INTERNET-ENHANCED COLLEGE COURSE
by Malgor zata Kurek
Wyzsza Szkola Lingwistyczna
Czestochowa, Poland

gosia@wsl.edu.pl

I ntroduction

In this paper | will describe a proposal for an E&tllege course that incorporates
technology into a linguistically-oriented syllabusimproves learners' English language
skills, develops their autonomy as language learagwell as helps them acquire the whole
range of literacies that necessitate success imfitvnation-driven environment of the 21
century. | will begin by specifying the needs fdraoging the traditional ESL college
curriculum. Then | will present the objectives dhd content of the course. | will conclude
by discussing its practical aspects, with emphalsised on anticipated problems.

The course designed and conducted by the autlibe gfaper resulted from a growing need
to adjust traditional ESL college standards to teguirements of the modern,
information-driven world. It cannot be denied thl¢ advent of the computer, and the
Internet in particular, has brought about significehanges in the way the goals of higher
education are perceived. The changes have deféptyeal the areas described below.
Didactic teaching ver sus active learning

The point to note is that our schooling at all lIsvs still dominated by the didactic style of
teaching. According to this model, the quality @i¢hing and learning is equivalent to the
amount of factual knowledge mastered by learnerghis approach learning is passive,
with students receiving linear sequence of facthauatively delivered via lectures,
handouts or textbooks (Mather, 1996). Thus, thes ldstortion between the input
(knowledge) and students' output, the better thiformance.

The didactic pattern of passing and memorizing depdualised knowledge, so typical of
traditional instruction, appears particularly oditdate in the light of modern technology

achievements. An individual's ability to memorizedaretrieve factual knowledge may
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seem of no value in the digital, information-oteshworld where all the data required can
be easily and quickly accessed through the netwbmiterlinked electronic sources — the
Internet. In the era of narrow-field specialiste #xtensive knowledge of facts, dates or
definitions seems at least redundant. Informatiballokind is abundant on the WWW, it
continues to double at an increasingly fast rattamsuch is impossible to be acquired by
an individual. What appears much more valuabléis situation is individual's ability to
locate the required bit of information as quickhdaefficiently as possible followed by their
critical judgment as to its value and culminatethia intelligent use of the data collected.
Critical Thinking Skills

The authoritative nature of didactic approach corabiwith the use of textbooks as the
primary means of information delivery favours thergely uncritical acceptance of
information (Mather, 1996). As textbooks are static nature, they usually present
knowledge as it was at the moment of printing. Wkamore, they contain only views and
facts that have been selected and thus pre-cehbgran author. Moreover, in traditional
curricula students have little opportunity to gaaiccess to raw, unfiltered, even
contradictory information that dominates in thel r@@rld. Consequently, they tend to
slavishly accept and trust whatever sources th&g lccess to.

On the other hand, the application of the Interegqtiires "new dimensions of thinkindl]|

It confronts its users with several, usually cantiig points of view on the basis of which
they are supposed to form their own judgment. Badization that these requirements are
beyond an average ESL college student's reach ttame while | was monitoring a group
of 2"year students working in a computer lab. Thek taas to evaluate several webpages
in terms of their reliability, usefulness, attraetmess, etc. The criteria for evaluation had
been established and agreed upon and the task semghed relatively simple. To my
surprise, students were unable to apply them cityrecthe examples they viewed on the
computer screen. Pages which appeared to inclueetigically proven research work but
clearly designed with the purpose of mocking thevemtion through a ridiculous subjegj [
were classified as absolutely reliable by all thelents. Mature and experienced language
learners were unprepared to think critically, asalyand evaluate information and draw

conclusions. Similar situations followed givingeit the suspicion that at present content
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knowledge is insufficient for students to succeed.

Indeed, as we have been presented with a new nballa wealth of information distributed
with few restrictions and often limited informatiabout the author of the material, teaching
critical thinking skills to students appears absaliu crucial to their future success as
workers, researchers or educators. Especially, itis the increasing use of web-based
technology to collect and interpret informationg@ess in today's world seems to be largely
determined by the individual's ability to analyseblems and make thoughtful decisions
rather than recall previously memorised facts.

Multiliteracies

Not a novelty any more, computers have radicallanged not only the way we
communicate, but also our perception of literadystFof all, the main communication
medium of today - the Internet, through its veayune alters the ways we read and write. As
it makes use of hypertext, which creates a verfediht way of storing and presenting
information, it fosters a non-linear pattern of kexation (Kasper,1999). Clickable phrases
and the interlinked nature of electronic documdats/e the choice of the exploration
procedure in the hands of the learner. Accordintilg, sequence of viewed documents
remains unpredictable and may vary from learnéamer giving them greater control over
both the content and the whole process of readingiting.

Warschauer (2000) observes that the shift ofinggoractices from the page to the screen
is so substantial that it should bring about changéow we teach skimming, scanning and
guessing words from context. Similarly, the widesp use of computers and the Internet
raises the profile of writing and the need for efifee written communication since almost
every computer user is a potential author writind publishing for international audience.
Additionally, as most of the writing, either forimar informal, is already done on a
computer screen, it can be predicted that newngviuthoring skills will become essential
and as such should be covered in school curricula.

The growing awareness of these phenomena gave ttise concept of “multiliteracies” — a
term coined by the New London Group which undermithe traditional understanding of
the term “literacy". Instead, it is defined as @edse range of factual, academic, critical and

electronic skills that determine success in todaosld. It makes the task particularly
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difficult for ESL students, especially at collegwél, who are expected to become equally
competent in four increasingly difficult areas :
1. functional literacy — the ability to speak, undarst, read and write English
as well as use English to acquire, articulate apaued their knowledge
2. academic literacy — the ability to read and undeinterdisciplinary texts,
analyse and respond to those texts through vanmaes of written and oral
discourse and expand their knowledge through rekear
3. critical literacy — the ability to evaluate the iditly and reliability of
informational sources so that they may draw comnchss
4. electronic literacy — the ability to select and uslectronic tools for
communication, construction, research and autonsrtearning

(Shetzer, 1998, cited in Kasper, 2000)

As it can be easily noticed, traditional ESL pragraes focus on the first aspect of literacy
only. This basic training is insufficient for theajority of college students, who at this level
are expected to be academically and even critida#lyate. The point is that they are
expected to already display such skills but haviebeen previously trained in them. The
discrepancy between the requirements of an itistittand learners' true abilities may
culminate in students' failure to meet relativeighhstandards of performance set by
colleges and subsequently expected by future erapgoy

Course description

The course called "WebProject" is based on themagan that traditional ESL college
training is insufficient to prepare students foe thew challenges of the academic and
workforce requirements in the 2kentury. Thus, a new pedagogical model should be
adopted to promote the idea of active, autonomeausiing and foster critical thinking skills.
Its imperative should be to incorporate informattenhnology as an integral component
and to aim at developing the range of literacigsiired for an individual to be successful in
a digital society. "WebProject" also addressesrieds of #' year students of Wyzsza
Szkola Lingwistyczna in Czestochowa, preparing tHenthe strenuous work of writing

their B.A thesisl{cencjai).
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"WebProject" was first incorporated in th& gear Practical English (PE) module in the
year 2000. At first it was conducted as a pilofinggramme and limited to one group only.
At present it has been fully developed as an ialesgrd obligatory part of the PE module. It
combines the principles of inquiry-based learniigofoject-based approach and cognitive
constructivism and is intended to foster the follayvskills and abilities:
» The confident use of electronic resources to gaties and interpret information,
(electronic literacy)
» The acquisition of a wide range of lexical itemanfra variety of disciplines (history,
biology, geography, social studies, etc.)
* The ability to conduct thoughtful research with thee of traditional and Web
resources
» The ability to evaluate and select information oi#d from the Internet (fostering
critical thinking skills)
» Higher-order thinking skills (analysis, synthesigmparison, contrast, etc.)
* The use of online materials in one's own learning
It also aims at:
* increasing learners' motivation through a varadtinterdisciplinary tasks,
e activating and employing skills other than lingigst(visual, interpersonal,
kinaesthetic intelligences) and directing them talsdanguage learning,
e promoting cooperative learning.
In order to achieve the above goals the syllabudegulearners through activities that
culminate in collaborative projects based on Welsfaie- Web-based, long-term,
interdisciplinary activities developed by B. Dodged commonly used in American
education. Although designed for native speaker€Enflish, webquests, if carefully
selected, can serve well in ESL education. Firsillpthey increase students' motivation by
making them face an authentic task of tacklingrarowersial issue. As topics are complex,
students work in teams developing expertise in ofetheir aspects. The overall
understanding is gained due to students' cooparatia later stage of the process (March,
1998). Webquests, either short or long-term, shemme characteristic features that

guarantee their efficiency and clarity of purpoBeey contain: (from Dodge, 1995)
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« The Introduction, which presents students with lgaaknd information and
captures their interest.
« The Task, which describes the activity's end praduc
« The Process, explaining strategies students shsgldo complete the task, usually
broken into clearly described steps.
« The Resources, or the suggested Web sites studidimged to complete the task.
« The Evaluation which measures the results of thigity.
In order to carry out their projects successfuégrners are guided through the following
stages of progressive complexity:
* Learning basic electronic skills (typing and wonmgessing in general, using
email, locating information on the screen, perfergnireasure hunts)
» Adapting Internet resources (e.g. creating an espaper, implementing
pictures, citing information found on the Web)
» Evaluating Internet resources in terms of theiditndity, validity, attractiveness,
authorship, etc.
* Performing a guided research in which the procéssming fundamental and
essential questions is stresséf [
» Creating a slideshow or webpage to illustrate skae.
Participants of WebProject meet once a week foihalt session in a computer lab. Each
student has access to their own computer, althpaghor group work is often suggested.
All the classes are conducted entirely in Englighalpractising college teacher. Although
the syllabus may seem Information Technology-oednall the tasks serve as a framework
for language learning. Therefore, purely linguistitivities are stressed e.g., understanding
the language of the news, using corpora to chelbéoations or using on-line dictionaries.
Students are required to fulfil several assignmengssemester, all of which are to be sent
to the teacher via email They range from reviewsggarch engines and websites to
preparing web bibliographies on a given subjeatiting a fictitious news item. (see the
full syllabus and matching assignmentAwpendix A). The work is checked, commented
upon and sent back to the author in the same Wagy.frequently used as a basis for

typically linguistic tasks such as error correctigap filling etc.
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The point to note is that during all the classesletts learn by doing The focus of each
meeting is to complete a specific, authentic taskar than acquire factual knowledge.
Thus, carefully designed handouts are prepareddéstdbuted by the teacher to guide
learners step by step through the whole processmpleting the task (for a sample handout
seeAppendix B. This method allows for self-paced work and helpsid the common
problem of mixed-ability (in terms of computer tiaey) groups. Students who visibly stay
behind the others can be asked to omit some elsnoéhe task and move on to the key
issues of the meeting. Similarly, advanced learnarsalways find additional tasks to stir
their interest and keep them busy. Students' pssgseconstantly monitored by the teacher,
who is a facilitator and advisor rather than arhattarian.

The syllabus culminates in webquests. They are asedpreparation for genuine research
work that students will have to face in tH& y&ar of their studies. Learners are allowed to
find their group partners and choose a topic oérgdt to them. As webquests cover a
variety of topics and disciplines such as architext biology or science, learners may
activate their interests and, subsequently, thedtivation to participate in a project

significantly increases.

Table 1: Sample WebQuests Implemented in the Course

Title Overview Available at:
Hello Dolly: A| Governments around the world are currently debatiagpotential impact gf o
WebQuest cloning on society. The purpose of this discusssoto determine how tp L%

legislate cloning. Students' task will be to askdjquestions, access currgnt =
about Cloning | information, analyze the validity of sources, rea@nsensus with the
peers, take action, and explain the consequendei &n effort to answer
one primary question: What government policy shdodd established 1
regulate cloning?

=

=]

Comet A team of prominent scientists has just discoverddadly comet headed
WebQuest Earth. It will impact the earth in just one yeahiScomet has the potential jof

destroying the human race. Students work as a téacientists to find
solutions to this threat. They must present thedifgs to an international
task force.

"D O[S MWW//-ONY  pops pshAemod//-any

s/SIaNeamgam/snn [/sidaloid/snes gy o

WY Gamjawiod ean
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Global Welcome to the U.N. conference on climate contnol greenhouse gi =3
emissions! The 167 nations of the Earth have camether this week to
agree upon a way to stop the process of global wgrrnvou and your felloy
U.N. specialty teams on climate control are heréettide on a piece of
legislation that would decrease the emissiong@émhouse gases20% t“y
I

Warming

the year 2005. After investigating the issues amektjons facing your
committee, you will present your conclusions andidie whether you wil
endorse the legislation.

plelelue/ST80311/npa
NISSREIESVERS/E

It is worth noticing that webquests ideally addrémsidea of inquiry-based learning. They
never require students to find a ready-made ansmstead, the process of arriving at it is
stressed as learners are presented with a vastaofaoformation which must be critically
evaluated, understood, selected and transformedhatfinal product. What is more, all the
work requires collaboration. The participants assigned roles within which they act as
experts (e.g. a journalist, a scientist). In thecpss they learn to communicate, collaborate
and they become used to the idea that nobody kmees/thing, but everything can be
learned if there is such a need.

Students' final product is threefold. It consistsao oral, visual and written part. All the
parts are equally important and together they campbe student's final grade. Each of
them is evaluated according to the criteria knosviearners prior to fulfilling the task. The

criteria for evaluation are presented in the tdialew:

Table 2: Criteria for Evaluating Students' FinatfBrmance.

Part Evaluation criteria
Oral: a speech, a lecture, a presentation » Content and relevance to the topic
reading is allowed) » Language (vocabulary range, grammar,

pronunciation)
e Addressing the public (maintaining e
contact, using appropriate intonation)

Visual: a slideshow, a webpage, a model * Informative value

* Visual attractiveness

o Clarity
Written: an opinion essay, a discursive essg » Language use: register, style, vocabu
report, an overview (no plagiarism is accepted) range, grammar, coherence and cohefsion

* Content, relevance to the topic
» Sources used - proper citing, referenges

All the presentations are given in public and ammented upon by students' classmates.

Additionally, feedback and advice on future perfane is given to each of the participants
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individually. One of the equally important elemeists discussion about the problems that
each of the teams encountered in the process phpng their research. Surprisingly,
learners seem truly relieved to talk to the teacimrut their weaknesses and difficulties
they had. Wise encouragement on the part of theh&acan convince learners that
obstacles can be confronted and overcome, and sres&nesses can be made into
strengths.

Although the course syllabus is still in the praces creation, the course has already
appeared extremely fruitful for both the teachet #re students. Their comments, surveyed
in the final questionnaire proved the usefulnessagplicability of the new subject, which
was rated 8.7 out of 10. Most of the students eithanged their attitude to using electronic
media (30%), or strongly emphasized their usef@mesheir self-development and future
studies (53%). The subject activated even thostests who had been perceived as weak
and passive. Those of them who hardly ever pagiegbin classes proved to be extremely
efficient as group leaders, information seekergm@phics designers. It confirmed the
suspicion that our schooling is traditionally skewwards promoting linguistic or
mathematical intelligences and only learners whiise abilities are likely to succeed in a
traditional classroom environment. Although it ee that integrating information
technology with a language curriculum is likelyactivate skills other than linguistic and,
paradoxically, direct them towards language leaynifurther research is yet to be
conducted in this area.

Anticipated problems

The course presented in this paper is likely talpoe a number of highly positive outcomes,
however a word of caution must be warranted afjtimsture: integrating technology into a
second language classroom is not only a rewarburgalso a strenuous task. First of all, the
application of computer work must be fully justdiby the content of the course and clearly
linked to previous and subsequent activities. WWhatore, many teachers wrongly assume
that all young learners are computer literate. @onto this popular belief, it can be almost
taken for granted that in an average group thelidwaireal techies as well as technophobes.
Thus, apart from different levels of linguistic cpetence, the teacher is likely to be

confronted with a mixed-ability group in terms ethnical skills. Thus, designing a clear,
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easy to follow handout that specifies the taskskaadks them into a step-by-step procedure
may be of great help both to the instructor ande¢heners, allowing them to work at their
own pace.

Furthermore, purely technical problems cannot fiaulenoticed. There are students whose
work always results in a computer failure. Howe\anr, IT teacher's constant assistance
seems a luxury few schools can afford. Having adpare computer workstations might be
a solution to individual cases. Also, it is crudlzt a backup lesson be prepared in case of a
major computer crash or slow Internet connection

Conclusions

Due to all the difficulties mentioned above, comibintechnology and linguistic content
requires teacher's devotion and a lot of preparatidowever, it is a very rewarding
experience, too. Unlike most activities and intéoac patterns that prevail in traditional
curricula, infusing technology in the classroom re@pificantly contribute to the growth in
learners' motivation, autonomy and thinking skilfsused constructively, it addresses the
idea of active learning and stimulates the devekmnof academic, critical and electronic
literacies that undoubtedly determine successdayts world. New conditions pose new
challenges and call for new skills, yet it needséostressed that computers can never
substitute teachers. On the contrary, they canr adffem new opportunities for better

language instruction.

Notes
1. Term coined by R. J. Marzano and R. Brandt iaradno, R.J., Brandt, R.S. (198B)mensions of Thinking:
A Framework for Curriculum and Instructip@lexandria, Va.: Association for Supervision a&drriculum

Development.
2. Feline Reactions to Bearded Men can be viewed at

http://www.improbable.com/airchives/classical/cat/otml

3. Inquiry-based learning is a process where stsdérmulate investigative questions, obtain faktua
information, and then build knowledge that ultintgteeflects their answer to the original questiénoif
Jakes, Pennington & Knodle, 2000).

4. Essential questions frame the research. Theyreegtudents to make decisions or plan a coursetin
e.g. "What plan can | develop for reducing the ceahwill contract cancer in my lifetime?" Foundnati
questions and their answers provide factual infeionaused to build the answer to the essentialtipres.g.
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What is cancer?//What are the strategies to be tespdevent cancer? (from Jakes, Pennington & Keyodl
2000)
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Appendix A: WebProject Syllabus and Assignment Types.

Number of
meetings | Class content Assignments
devoted*

Introduction to the course. Typing skills. The loasof| Making an exact copy of [a
word processing. File managemen€Compuspeechdocument using a combination |of
1 defining basic computer terms various font types, sizes apd
colours, lists and tables. Students
save it to a floppy.

Email skills— using identities, setting an email accoy Students are to  troduce

1 attaching and sending files. themselves to the teacher via enail.
The basics of the Internet: navigating the WWW. atoay

1 information on a computer screen — guided treasurgs
(with hyperlinks to particular web sites)
Accessing the WWW with an URL and understan its | Reviewing three search engi

5 components. Using search engines and directgiéesl emailing the text to the teacher

Narrowing searches (Boolean logic).
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1 Performing simultaneous searches. Internet tredsure
1.2 Evaluating web resources. _ Writing reviews of vasioweh
sites.
Adapting Internet materials. Copying text and ingmgEerforming mini-research.
2 Copyright on the Web. Citing and summarizing In&frStudents make a bibliography [of
resources sources on a given topic eRecen
floods in Britain.
1 Creating Web bibliographies — a scavenger hunt
Wel-based research wor- all the previous classe
> combined. Strategies for writing a research pdgper.
Questioning strategies: essential and foundati@stipng
in practice.
1 Strategies to avoid plagiarism in research workmffUsing obligatory references inja
theory to practice. short essay.
Distribution of webquests. Discussion of fi
1 presentation requirements. Hints and tips for gjvimal
presentations.
Creating lide shows in Power Poi Creating a multimedia scrapbo
2-3 devoted to students' interests | or
current affairs.
1 Magazines and newspapers online: understandingWhiting a fictitious news item.
language of the news
Word up! - exploring word meanin( and origins usin¢ Using online dictionaries ¢
1 online resources various types to compile mipi
glossaries of interesting words gnd
phrases.
1 Using corpora in language studies. Checking ankecting an essay|
with focus on collocations.
1.2 Evaluatirg web resource: Writing reviews of various we
sites.
3-4 Presentations performed by students
Vocabulary activities based on students’ presemis
1 Overview of students' written assignments. Spme
comments on academic writing.
1 Summary to the course. Final questionnaire.

* Ameeting is a 90-minute session. The number eétimgs may vary depending on students' needsestte
and computer literacy. The average number of mgefer semester is usually 14..

Appendix B:

Sample WebProject Tasksheet.

The Language of the News

Your task for today:
| Visit the newsrooms and newspapers listed be@moose one of the listed categories and find dwdtw
makes today’s top news stories all over the world
Take notes — you'll have to report your story backhe group. Be sure to include the main ideasexpdess
them using your own words.

Categories:

World news
Business news
Sports news
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* Entertainment news
* Health/ science news

News can be found dtttp://news.bbc.co.uk/text_only.htimttp://www.reuters.com/news/
http://www.sunday-times.co.uk/news/ww.cnn.com/WORLD/index.htorwww.the-times.co.uk/news/
Wwww.usatoday.comwww.mirror.co.uk www.telegraph.co.ukivww.moscowtimes.ruwww.the-sun.co.uk

www.washingtonpost.com

I Work in group: What makes the language of thesiso specific?
1

a b~ wWwDN

Il Write 5 new words you have spotted/ learnedatpdJse them in context, give definitions and sengbur
teacher.

e.g: Crash jet was on wrong runwélyeadling — runway is a landing strip, a long flat piecelahd from
which a plane can take off.

IV Find out the following information:
What publicly owned news and information company wstablished in London in 18517

Your homework:

In a minute you will be given a headline eBgitish PM to resign.
Write a matching news item of about 350 words. Reber to follow all the rules we have discussed yoda



