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Abstract

This paper examines the effects of implementingnieg design using LAMS (Learning Activity
Management System) on a group of ESOL (English Speakers of Other Languages) pre-
intermediate adult learners, two practitioners #ra researcher at a further education college in
London. It considers whether it would be advantaigeto use LAMS more widely in the ESOL
Department. The feasibility of re-using and regmsing LAMS learning designs in the

department is also explored.

Introduction

This paper examines the effects that the implenientaof learning design using LAMS

(Learning Activity Management System) has on aiptermediate class of ESOL (English for
Speakers of Other Languages) adult learners atthefueducation (FE) college in London.
Learning design is defined as an activity-basedlestticentred approach to teaching and
learning.

ESOL adult learners come from a huge variety ofntees inside and outside Europe.
Although they come from diverse cultures, religi@ml educational backgrounds, they have a
common aim of learning English in order to live Amdstudy in the UK. The groups of students
in this study are enrolled on a fulltime programarel part of their course includes a CALL
(Computer Aided Language Learning) session. It ivaged that LAMS would enhance the
CALL session and their language learning generally.

LAMS is software for designing, managing and deiivg online learning activities
which was developed by James Dalziel of Macquaneéisity in Australia. It allows teachers
to create sequences of activities for learners @uing a variety of models of learning. The
learning design tool LAMS is promoted by LAMS Intational (2007) as “a revolutionary new
tool for designing, managing and delivering onlralaborative learning activities”. It was
developed as a response to the IMS LD specificadinh since 2005 has become open source



software. It has three main modes; an authorindenrfor teachers to plan and design online or
blended lessons, a learner mode for students tesadte activities and a monitor mode so
teachers can see what students are doing whileatieegngaged with LAMS activities.
This study will focus on:
1. estimating the impact of LAMS on learning and teaghin an ESOL adult class
using a blended environment;
2. estimating the impact LAMS had on the teachingf stab used it;
3. establishing whether it is feasible to re-use amdye-purpose LAMS learning
designs in the ESOL Department;
4. establishing whether LAMS should be used more widgl ESOL practitioners in

the college.

Literature Review

Design for learning is a comparatively new fieldhisI paper will attempt to define the term and
examine how the IMS Learning Design Specificatiofoimed the concept and acted as the
driver for LAMS. Key LAMS studies in the United Kgadom and Australia will be reviewed to
ascertain the impact it has on teaching and legrnin

Thereis considerable confusion between design for legrnsometimes referred to as
learning design and ‘Learning Design’. The lattapital ‘L’ and ‘D’) is a term used to describe
a technical specification known as the IMS Learddasgign (LD) which supports online learning
through activity, whereas learning design (loweecdisand ‘d’) has been defined by JISC (the
Joint Information Systems Committee) (2006) as éa &f practices carried out by learning
professionals”. This definition emphasises theeesal difference between the two terms but
does not capture all the facets of learning design.

Beetham (2007) recently redefined design for leay@is “a set of practices carried out by
learning professionals... defined as designing, ptanand orchestrating of learning activities,
which involve the use of technology, as part otarthing session or programme”. The learning
activities must be structured, include the prastioklearners and learning professionals, course
design, session planning, activity design and legrobjects. She concludes that for learning to

take place, the designs must be realised or run.



Dalziel (2003:2) stresses that ‘Learning Designadsivity based and “more concerned
with context rather than content” supporting codlediive as well as individual learner
approaches to e-learning. Britain (2007:104) agregh Dalziel that learning design is a
reaction against the use of virtual learning enwinents (VLES) as repositories for content
delivery. This view contrasts with that of BrowB00Q5) who sees learning design “as a
philosophical approach to the design of learningrenments and learning resources”.

Although there is a lack of consensus in definititme difference between design for
learning and Learning Design seems to be that desigearning Design is also the instantiation
of the design so one could argue that it is moas th plan or design which focuses on learner
activity rather than content.

The IMS Learning Design (LD) Specification was eased in 2003 and is based on the
Educational Modelling Language (EML) developed bg Open University in the Netherlands,
with the aim of improving the pedagogical qualifyeelearning courses and ensuring that designs
are interoperable and employ user-friendly tooled& and Tattersall, 2005). This specification
is intended to help technologists and instructialesigners rather than teachers. LAMS was not
initially compliant with the IMS LD Specificationud LAMS V2.0, released in 2006, is Level A
compliant. This means that LAMS has “a series iofet ordered learning activities to be
performed by learners and teachers, using learabjgcts and/or services,” such as forums
(Jeffrey and Currier, 2003).

In the first LAMS trial at Macquarie University iMustralia in 2004-5, teachers
commented on the high level of student engageméhtlearning while using LAMS, and that
students had enjoyed the experience (Gibbs andpPRD05). Practitioners also mentioned a
higher student participation rate in discussiors aare impressed that their designs could easily
be shared, although most were not yet willing tarslthem. Gibbs and Philip observe that using
LAMS made practitioners more reflective of theidpgogy and aware of the necessity of giving
clear instructions.

In a teacher trainee LAMS trial at Macquarie Unsigrin 2005-06, the trainees found
that, unlike other lesson templates, LAMS enableirt to produce “a fully operational lesson,
not just a paper-based outline that still had tdrhaslated into a lesson” (Cameron, 2006:28).
Trainee teachers usually plan their lessons anu hlage to develop the materials separately but
LAMS allows them to plan a lesson which includdstla¢ resources. LAMS can therefore be



used for planning and delivery; a finding echoedhry JISC EDIT4L (Education of Design and
Implementation Tools for Learning) Project in 2006{Childs et al., 2007, Riddy et al., 2007).

LAMS first UK trial was at Kemnal Technical Collegd&TC) in Sidcup. Butler (2004)
reported that teachers felt that LAMS aided thé&irdents’ learning, understanding, cognitive
skills and enhanced motivation. He stressed thativiation remained high, “even after the
students had been using LAMS for more than a y@utler, 2004:81).

The Centre for Research in Primary Science and ricdoby (CRIPSAT) and the
University of Liverpool trialled LAMS in 2004-05.The teachers considered LAMS supported
differentiation, revision, self-paced and collalim@ learning as well as promoting independent
learning. This study, like that of Cameron and m&vg2007), emphasised how LAMS
encouraged student participation in discussionsa@ally where anonymity was observed. Both
studies commented that instant feedback from tistesy or their peers motivated students.
However, students in the eLISA (e-Learning IndemedStudy Award) Lifelong Learning
Project noted “that peer learning either excesgiugluences one’s own thinking or results in
‘wrong’ learning” (Jameson, 2006:21).

The JISC sponsored practitioner LAMS trial in 20BB5 concluded that LAMS is able
to support a range of pedagogical approaches anmdtwitroducing LAMS would increase a
practitioner’s workload in the short term, this webweduce in the long term. Teachers stressed
that LAMS enhanced students’ motivation and paréitton rather than the achievement of
learning outcomes.

The JISC eLISA Lifelong Learning Project (2005 -8p0the JISC eLIDA CAMEL (e-
Learning Independent Design Activities for Colladtore Approaches to the Management of e-
Learning) Project (2006-2007) and the JISC ALeDtiuing using Learning Design) Project
(2006-07) all successfully trialled LAMS (James@®06, Jameson et al., 2008, Pearce, and
Cartmill, 2007). However, the JISC DeSILA (Desiggiand Sharing Inquiry-based Learning
Activities) Project in 2007 concluded that it istrilexible enough to support advanced inquiry
based learning with university students (Levy ef8D7).

The issue of re-using and re-purposing LAMS designa theme explored by several
studies (Walker and Masterman, 2006, MastermarnLaed2005a, 2005b). Philip and Cameron
(2008) consider this important for the successeafing designs so that teachers can share

materials. However it rarely occurs in practice.



There is little research regarding ESOL studenisgusAMS. The JISC ALeD project
mentioned use of LAMS with ESOL Entry 2 learners$ tid not elaborate upon that (Pearce and
Cartmill, 2007). Alexander (2008) confirms thatAMS ESOL-related research is an area
requiring development”. However, he concludes #®mi_AMS is literacy based, it “might be
more suitable for, or manageable with, higher ldgalners who may also feel more confident
about 'publicising’ their ESOL writing”.

Methodology

This case study is set within the interpretivistaaggm (Cohen et al., 2007)n this paradigm the
viewpoints of the participants are examined talangplistic approach. The study examines (A)
E2A, a class of ESOL adult pre-intermediate stuslef@) E2H, a control group of ESOL adult
pre-intermediate students and two ESOL practitiorf@h andLa) who have used LAMS. The
researcher acknowledges the issue of potentialibiet the students were taught by her (Miles
and Huberman, 1994). However, steps were takeglative neutrality, such as ensuring there
were not any leading questions posed in the quesices and interviews.

E2A has fifteen students, the majority of whom f@male. They have a wide age range,
come from a variety of countries and have a ramigeducational experiences. A control class,
E2H, was chosen as it is a parallel class of EQdlitihe students which has a similar profile to
E2A.

The methods of data collection used are listedahbld 1 below. The variety of methods
ensured that all the students were asked for theivs about using LAMS either orally and/or in
writing. Their learning was also measured by exrarg their work in the sessions.

Table 1. Methods of data Collection

Sample Group Data Collection Method Timeframe
Student Group E20 Pre-lesson worksheet April 2007
(pilot group) Interactive quiz

Student writing
(4 pre-intermediate Post-lesson worksheet
students) Post-lesson paper-based questionnaire
Student Group E2A Pre-lesson worksheet May 2007
(LAMS group) Interactive quiz




Student work in lesson
(15 pre-intermediate Post-lesson worksheet
students) Post-lesson, paper-based questionnaire

Post-lesson on-line questionnaire

Student writing
5 x 30 minute semi-structured taped interviews
Student Group E2H Pre-lesson worksheet May 2007
(control group) Quiz
(11 pre-intermediate Student work in lesson
students) Post-lesson worksheet

Post-lesson, paper-based questionnaire

2 Practitioners 2x 30 minute semi-structured taped interviews June 2007
(La and Sh)

LAMS was introduced to E2A before the case studgda to make students familiar with
it and to avoid the ‘wow’ factor. A pilot lessona® then carried out with four students from
E20, another parallel class to ascertain and coarecproblems with the session.

The LAMS case study lesson involved introducingEIZA students to modal verbs of
obligation. They were given a pre- and post- chassksheet to assess learning during the
session. The activities included a face to faesgmtation followed by paired practice of the
target language. The LAMS activities included Pd®eent slides of grammar points, an
interactive quiz, a chat, interactive web-basedngnar exercises and a forum (see Appendix 3).
An optional evaluation questionnaire was givenhi® students at the end of the class but all the
students completed it.

To identify whether using LAMS was an effective ltdor teaching and learning, a
parallel class of ESOL students with a similar peofo E2A, namely E2H, was chosen as a
control group. E2H was given the same lesson onaingatbs of obligation but in a face to face
setting with paper-based exercises.

To measure students’ learning in the LAMS and n&MIS lessons, the researcher gave
both classes the same worksheet on modal verbbliglation at the beginning and end of the
lessons. The difference in scores for each ggiugs an indication of the learning that took

place during the lesson.



Research Findings
The worksheet scores indicate E2H (control studdrad a better understanding of modal verbs
of obligation before the lesson than E2A (LAMS &ni$) but by the end of the lesson E2A

students had learnt more, and their scores wegltlslihigher than those of E2H.

E2A Mean Scores of Worksheets

No. of Marks O beginning mean scores

m end mean scores

E2A
Class E2A

Figure 1. E2A Mean scores of worksheets at thénbéatg and end of the lesson

E2H Mean Scores of Worksheets (Control Group)

124

No. of Marks @ beginning mean scores

@ end mean scores

oM H

E2H
Class E2H

Figure 2. E2H Mean scores of worksheets at thenpéyg and end of the lesson

Fourteen E2A students (93%) compared to nine E2idesits (82%) indicated that they had
enjoyed the lesson, worked hard, understood eviegyind contributed to every activity. Gibbs
and O’Sullivan (2005) point out that anonymity isportant for students to contribute freely and
although this was adhered to initially, followin@A requests after the initial use of LAMS, the
researcher changed the students’ user names siiélyatvould recognise each other. The effect

of this was to make students feel more comfortable.



E2A students’ questionnaire comments about usinlyiSAvere mainly very positive in
that they felt they had understood how to use muddbs of obligation and they all wanted to
use LAMS again. E2H had more negative commentsaike about their lesson as can be seen in
Appendix 1.

The researcher also observed that although E2AE&2ikt completed the same tasks, the
students who used LAMS demonstrated a more pos#itizude to learning and were more
engaged and motivated than the students who diexiieises on paper.

The researcher interviewed five students from E&#g of whom thought the LAMS
lesson was more enjoyable than usual grammar Issgdnch echoes the finding in the eLISA
project (Jameson, 2006). All five students repbiteat they wanted to use LAMS again and
stated that all the activities were either excelrvery good.

E2A students were asked for their views on LAMSeekvlater when they completed an
online questionnaire for the eLIDA CAMEL Projectdamvrote about using LAMS. Their
opinions were consistent with the views they exggdsmmediately after the LAMS lesson and
in the student interviews. Appendix 2 shows anyamof the students’ writing.

Two ESOL practitionersh andLa trialled LAMS as part of the eLIDA CAMEL project
and were interviewed for this studgh thought his LAMS sequence took about six hours to
prepare because of a problem with the interactive @ut the second sequence was much
quicker.La said that LAMS helped him think through his sequeft remarked he had enjoyed
preparing the lesson especially being able to delactivities which students worked on
independently

The practitioners had differing views as to wheth&MS enhances learning but thought
it motivated the students. They observed that théests responded well to novel activitiesSh
would have liked to have created differentiatedvéats for more and less able students which is
now possible using LAMS V2.1.

In spite of some technical difficulties, such amfang difficulties and problems accessing
an online dictionary, both practitioners reportdthtt they had enjoyed using LAMS and
anticipated using it again. However, the praatiis felt it might be hard to persuade other
ESOL teachers to use LAMS due to the training tmeeded and because of anxiety about using
IT. They were also cautious about re-purposing LABequences as they felt it might be time

consuming.



Discussion

Although the LAMS group (E2A) showed evidence oéaer learning during the lesson, the
small sample sizes make it difficult to extrapolete wider population. E2H (the control group)
students’ final scores might be partially explaifmgdboredom as they completed a great number
of paper-based exercises. Additionally, it is ackieolged that the comparison of worksheet
scores is only a crude indicator of learning.

E2A wrote rules for sharing a flat with an acquande in an online forum, whereas E2H
wrote the rules on paper. Most students used maabk of obligation correctly. However, E2H
did the exercise independently whereas E2A studeets able to read what other students had
written, which particularly helped the weaker studeas they had examples of what was
expected. E2A students were happy to share th@tewwork in LAMS with classmates.

The literature indicates that LAMS supports indajmt learning (Masterman and Lee,
2005a, Jameson, 2006, Russell et al. 2005), whaelms to be confirmed in this case study as
E2A students worked independently in the ‘chat’ velas E2H students asked for help.

Another advantage of the LAMS lesson was that absardents were able to work
through the sequence the following week with liigpport. This was not practicable with E2H,
owing to the number of worksheets involved and madiwritten instructions.

E2A students all wanted to use LAMS again so tiseascher used it with the group six
times in the summer term for a variety of purpcsed they remained positive about its use, as
supported by Butler (2004).

The practitioners enjoyed preparing and delivetivegr LAMS sequences but commented
that creating their first sequence was very timesaoning, which is in line with Masterman and
Lee’s (2005a) observation that adopting LAMS itigiancreases the teachers’ workload but this
reduces with practice. They considered that LAMStivates students, which is endorsed by
other LAMS studies (Butler, 2004, Jameson, 2006ststanan and Lee, 2005a, Russell et al,
2005).

They want to use LAMS again but are concerned atimiease of repurposing learning
designs and persuading colleagues to use it owitigettime it takes to become familiar with the
tool, an issue commented on an issue commented ather researchers (Masterman and Lee,
2005a, 2005b, Walker and Masterman, 2006 Lucals 2086).



Conclusions

The findings of this case study are that the dekigtearning tool LAMS enhanced the teaching

and learning experience of ESOL adult studentsthegractitioners who used it, had a positive
effect on student motivation and participation andkd independent learning. The collaborative
activities were particularly successful. Howewuhis is a small case study so any conclusions
can not be generalised. Furthermore, the reseatahght the students under investigation and
was not unbiased.

All the students want to use LAMS again and in tase study enhanced learning; seen
by comparing worksheet scores of the LAMS clas# B&h the control class, E2H (Figures 1
and 2). This result was confirmed in the studemstjonnaires regarding their enjoyment of the
lesson and their participation and learning. THiece on students’ learning was less clear to the
other practitioners but they considered there wasrmial for LAMS to enhance learning which
is in line with other LAMS studies.

The practitioners also want to use LAMS again amuslered that LAMS complemented
the way they plan lessons, giving them an oppatfuio create a range of activities that they
could not provide without it. However, they wereegtical about persuading colleagues to use
LAMS due to fears of using IT and the time needetidcome familiar with LAMS. They were
also concerned about the ease of re-purposing d#emhers’ sequences. However, the
researcher has since re-purposed one of the jwaetis’ sequences. These findings suggest that
LAMS can be used successfully with lower level stud.

Owing to the positive results of using LAMS for tBadents and the practitioners, a
further larger study is recommended within the ESQd#partment at the FE College. As this
study only examined 15 ESOL students and two piaigérs, the findings can not be generalised
beyond its confines. The next pilot needs to imga larger number of practitioners and students
from beginners to advanced students.

To achieve this:

» there needs to be an institutional buy-in by thei@eManagement Team (SMT)
and middle managers;

= practitioners need to be introduced to LAMS a®dagogical tool and invited to
take part in the pilot;



= practitioners need to be trained to understandydefair learning and how to use
LAMS;

= LAMS has to be hosted and supported either by @udlege or LAMS
International;

* in-house, on-going mentoring and teaching suporpfactitioners new to LAMS
needs to be set up;

= practitioners should trial LAMS with different lelgeof ESOL learners across the
College.

Other recommendations are to:

= establish which levels of ESOL learners and in wdiidations LAMS is most
effective;

= create a bank of sequences and encourage the amdse-purposing of LAMS
sequences;

= disseminate the finding that LAMS enhances thehiegcand learning experience
of ESOL students and practitioners in other collegigggesting that they consider
using LAMS with their ESOL students;

= roll out LAMS to other subject areas within thelegk, if the pilot is successful,

» integrate LAMS with Moodle, as college has decideduse the latter, as it is

easier to set up LAMS classes in Moodle.

Note
Owing to the positive outcomes of the work with LAMeported in this study, the FE College has agtesdpport
a further pilot of LAMS in the ESOL Department. € hesults of which will be reported &L T-C in September,
2008.
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Appendix 1 A questionnaire extract - given to stdents after the lesson on modal verbs of obligation

What did you like best about this lesson2Vhy?

E2A LAMS Group

E2H Control Group

m

=

LAMS.

No. of | Student comments No. of | Student comments
students students
4 Helpful 1 | like in this lesson something new f
1 Easy me and | understood it.
3 Interesting 1 Because it will help me with the exa
1 Useful to improve English and with English.
1 Did all exercises, could chegk4 Modal verbs
answers — grammar 2 Improve English
1 Chat 2 Liked everything
5 | can now use modal verbs 1 New
9 Liked doing grammar 1 Good way to teach
1 Interesting to do something new. 1 Teacher made us feel at ease
Grammar exercises 1 Interesting
1 Quiz 1 Talking with a partner and thinking ¢
2 Learnt a lot new examples and comparing answers.
1 Enjoyed lesson Listening and writing
2 Liked everything 1 Useful
3 Good program 1 | have to use in the speaking exam.
1 Liked the system 1 The activities
1
1
What didn’t you like about this lesson? Why?
7 Nothing 2 Not enough time
1 Wasn't sure where to click when|I1 Too many exercises filling in gaps. Ne
wanted to do the next task. to use my own examples.
1 Didn't like the chat — didn't have Too much writing because | found
ideas for chatting and I'm very slow.1 quite difficult to do so much writing in
1 Too short wanted to use mofre the classroom.

ed

it

Nothing.




1 Questions about the lesson. 1
2 No response 1
1

| wanted more practise together not j
filling in exercises and checking th
answers because today was a lister
and speaking class and | can see
didn’t have listening practice. 1

Sometimes it was a little too fast.

ISt

ing
we

Appendix 2 Analysis of E2A Students’ Writing

Student ages

16-19 1
20-29 5
30-39 5
40-49 1

Countries of Origin

Afghanistan 1 Kosovo 3
Angola 1 Poland 3
China 1 Portugal 1
Ecuador 1 Somalia 1
Previous education

Primary 1

Secondary 2

College 5

University 2

Previous computing education

0-6 months 1

7months -lyear 1

More than 1 year




Do students like using computers? All (12)

Li I really enjoy doing it because it is helpfalrfeverything. Computing skills are perfect.

Kh I enjoy using computer because it is helpingtakearn more grammar and how to chat.

Ag | enjoy using computers because | learn grammdting and reading and use internet.

Cl 1really like using computers because compudeesthe door to the world if you don’t know how t

use a computer you can’'t do anything.

Lu I really like use computer because | can improw English other writing o[r] learning | will say

golo]d I always use to work which [with] computer.

Am It help my English a lot. | really like usimpmputer because it helps me how to write quickly g

my handwriting as will [well].

Bi | would like to use a computer because | camgare information in computers because | get mo

information.

Go | really regret | cannot devote more time $og the computer

Ame | enjoy using computer because | can get nmdoemation about different subject.

Dh | rally [really] enjoy using computer becaudedrn grammar, chatting, messages and Internet.
use the computer for me is very is important beeadiud want to do something in future it's good fo

me.

Ka | enjoy using a computer when | do my homewgremmar exercises and | listen to BBC Englis

courses. Itis a good way to increase my knowledgmut Great Britain.

Aga | enjoy using computers. | like working on quuters because computers are our future and for

are very helpful and interesting.
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How do students use computers?

Kh it is helping me to learn more grammar and howhat.




Ag | learn grammar, writing and reading and ugerimet.

Cl to do some exercises, read news and contacifsi

Li I can improve my English other writing o[r] leang | will say go[o]d | always use to work which
[with] computer.

Am helps me how to write quickly and my handwigtias will [well].
Bi | sometimes check my homework.

Go | usually do grammar exercises, use a dictipt@mtearn new vocabulary and to check meaning of
words. | develop my listening skills by listenitgBBC English courses. | do my homework on the
computer. | can simultaneously practice my tymng using software programmes.

Ame Chick [check] grammar and homework.

Dh | learn grammar, chatting, messages and Iriterne

Ka when | do my homework, grammar exercises distiein to BBC English courses. It is a good way

to increase my knowledge about Great Britains kary useful and helpful for my progression in
English.

Where do students use computers?

home 3
college 3
both 4
other 1

What students liked about LAMS

Li The best thing in the Lams lesson was chathity other students.

Kh Using LAMS helped me how to use chat and medébs.

Ag | really like to use LAMS because | learn graarmskills.




Cl LAMS helped me with my learning because it gmme&more knowledge about general English.

a very helpful and easy way to learn English.kédi doing the exercises best.

Lu It helps a lot using LAMS 1 thing [think] tHgest for me is discussion [forum] | learnt the Mbd

verbs of Obligation, grammar etc.

Am | really enjoyed chat, because it was goodike ftalk] someone in the internet. | learn sonles
that | didn’'t know before. Yes | using and it hefyy English a lot and | think it improved in my tue
plant [plans].

Ame | liked best internet exercise. | learnt gnaam in the lesson. | using LAMS help me with my

learning.

Bi | liked the Internet exercises best. | learseme grammar in the lesson.

Go LAMS is very interesting and useful. | had gdpportunity to increase my knowledge of English
| chatted with my classmates and | think this israeresting way of improving my English. Afterath
we did a quiz about modal verbs of obligationwdis very helpful. Then we did some grammar
exercises which | found useful and now | know wteense — have to, must, should etc. The last
activity was a forum where we wrote rules for shgra flat. This was useful because | was able¢o s

what my friends wrote too.

Dh 1 like use LAMS we did learn grammar, chattamyd some quizzes. Using LAMS helped me to

learn more.

Ka we used it [LAMS] to learning English grammadid a lot of grammar exercises, chatted with oth

students about courses in the future.

Aga | really like using LAMS. | did lots of actiies. For example; | had a chat, quiz but thetmos
important things are | can check my answers orctimeputer so | don’'t need to wait for a teacherisT

is a very useful program because you can choosghvexiercises you want to do.

| don’t know what I like best but in my opinionig easy and very helpful so this is an importary af

using computers.

| found lots of interesting exercises. | had adjome using LAMS and | hope | will use this progra
in the future.

t's
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What students didn't like about using LAMS

Li 1didn't like doing some of the exercises, thegre helpful but some of them were too difficult.

Lu | would not say | don't like anything becaudkisinteresting.

Am | didn’t like the questionnaire because somesirit is difficult to answer.

Bi | didn't like chatting.

Go | found it a little difficult to know what toadwhen | finished a task.

Do students want to use LAMS again? Yes 11 No - No answer
1

Li learning is going very well by using LAMS. ik getting much better doing Quizzes chatting he

W

other. I don’t have any other comments aboutlésson, | may just say carry on with this way of

learning and teaching.

Kh | because | would like to use LAMS again andiadecause | would like to learn more grammar.

LAMS will help me a lot. | would like to use IAM® improve my English and vocabulary too.
Ag | Ike to use it for grammar, speaking, readinging and chatting.

Cl Off course | would like to use it again.

Lu it helps a lot using LAMS because it does minteresting the lessons. [It makes the lessons more
interesting.] Carrion [carry on] which [with] thissson because really help to the students toowepr

the English. I think the LAMS are good for gramraad reading and writing.

Am Yes | really like using LAMS again in my futute help my English | like using my Grammar and

vocabulary.

Bi | would like use LAMS again to help me learndlish, because | need to use LAMS for gramma

speaking and listening, reading and writing.

Go however, the programme is good and | am gaingseé it again, because in my opinion it helps nre




to make progress in learning English.

Dh | like use grammar, vocabulary, speaking asteing.

Ka In my opinion LAMS is very helpful to improvainEnglish. | think | will use this programme in

the future.

Aga | would like to use LAMS again. This is a yénteresting program which is very helpful so hcg
improve my English. | found lots of interestingeesises. | had a good time using LAMS and | hope

will use this program in the future.

D

Appendix 3
Screenshots of Student Mode of the LAMS Sequence dodal Verbs of Obligation

Notice Board

A Learner : LAMS - Internet Explorer Provided By Sky Broadband

@Rezume
Q e

Madal Verbs

Today you're going to learn about some modal verbs.

The verbs are:-

Use & Form of Modals

OrO=mE

ol should/shouldn't, must/mustn’t,

(]

Gromes have to/don't have to,

(]

Chat

]

online exerdses

[

sharing a flat

O

ol BN

Title

|

—
WView all K save

[&] pone [T [@mkermet

stert]| | 2 G0 ) 8 =] ] @] 7| @i | B | [Slick. | €Fen | €10 | @Uv.. | ETwen | Biser | E1an . [[E e ||tk > [ BB 174

Interactive Quiz on Modal Verbs of Obligation

<]

“J Learner : LAMS - Internet Explorer Provided By Sky Broadband [_[&]x]

LAMS &~ r

Q ea
E Available sequences ) Which modal to use?
[z Progress - : Read the questions carefully and click on the right answer,
Stark Here Fill in the gap. "You ______ eat your dinner,” said the girl's mother.
€ mustn't
Use & Form of Modsls @ must

B

€ don't have to

Quiz
D Fill in the gap. I complete an application form to enrol at college.
Groups @ have to
D © don't have to
e  should
D © mustn't

Online exercises

O

You want to give some advice. You say

© You have to...

Sharing  flat

)
|



Q:in Chat [HELP]

Q e Instructions:

Chat about what you do before and during an exam. Please use SHOULD and SHOULDN'T, MUST and MUSTN'T, HAVE
0 and DON'T HAYE TO in your chat. For example: You should revise before an exam but you shouldn’t leave the

revision until the day of the exam. You mustn't talk in the exam.

lorna

Currently in room

Modals =
Lams Chat: Welcome to your Lams chat session lorna, you ars in the 'ChatGroupl731 room

Lams Chat: lorna has entered the room

Quiz

Groups

Chat

online axarcizas

Sharing a flat

Lessan Revien

e
=4 v o Finish

p Say

L =
Wiew all K save ;l
@oee [T [ mtemet

start||| A (o 16y @ [ 5] 2] 7| gun.] £ (O] €] Els.| ] s, | o | E1w| £3a.|[EL- || ks =

First Interactive Exercise

LAMS - Internet Explarer Provided By Sky Broadband

Step 1 of 1
Match the sentences. Type a letter in the box.

UN RSITY PRESS

OXFORD [, /g SEE - 4 Headway

Students > Headway > Pre

4|Chnnse j andIChDDSE ;I 4£|

Grammar
showld / must/ have to 1
Vocabulary
Test Builder Match the sentences. Type the letter in the box
Games 1[e My brother has hurt his back A We must hurry
Everyday English 2 ,T You must try that new B ou should take English
restaurant in town classes
Help 3 ,_ Julia has to get up at 5 a.m C Yes, | must get an appointrment
tormorrow.
4 ,_ | think you should have a haircut. D But you have to book a table
5 |_ The meeting starts in five E He should go to the doctor.
minutes

6 |_ | have to speak English in my F She should go to bed early.
jo

Score: | See answers Start again

@ Content and graphies copyright Dxford University Press, 2008. All Rights Resenved
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Rules for Sharing a Flat

Y¥ou are going to share a flat with someone you don't know well, Write 3 sentences about things you SHOULD DO, MUST DO and DON'T HAVE TO
DO, If you have time, write some sentences about things you MUSTN'T DO and HAVE TO DO,

The tapics being discussed are listad below, Click an a tapic to view and post messages to the discussion. If you wish you may create 3 new topic by clicking the Newr Topic buttan,

‘ Mew Topic || Refresh H Finished ‘

ltfopc I auhor  |IMessages] = Lastmessage |




Review of Lesson

B Learner : LAMS - Internet Explorer Provided By Sky Broadband

LAMS gt

E Available sequences [=]

|z Progress -]
Start Here
Use & Fnrf Modals
-
Ch__:t
online iEFEISES
Shanna flat
Lesson Review ~|
Wi Noteboole - -
=
L&

Wiew all kK Save

In this lesson

- You have:-

practiced speaking using modal verbs of obligation

looked at a PowerPoint Presentation on modal verbs of obligation
answered a questionnaire

chatted about exams

completed some online exercises

added your comments to a forum

- You have learnt to use

should and shouldn't

must and mustn't

have to and don't have to

« Well done and thank you for taking part in this very important
project.
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