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Abstract

In this paper, | will report qualitative researdhdings on how undergraduate students at a
small-sized university in Thailand perceive Facdbgooup usage in a writing class. The
findings suggest that the Facebook group can bel @se blended learning (a hybrid
instructional model) and learning management sygf@ating announcements and comments
relevant to the class and their writing assignnjefatisthe students to learn with, not to learn
from, as facilitated by the instructor. The reasavere that they positively viewed the
Facebook group usage as a practical, trendy andfibeh teaching tool, which helped to
motivate them to learn English virtually and enhatieir positive attitudes towards learning
the language. When they encounter virtual commtioicaapprehension, the Facebook group
usage appeared to be a booster neutralizing tbsitiye attitudes towards virtual interactions.
Such positive results may derive from the fact thatstudents grew up as digital natives and
the Millennial Generation using Facebook, the prant social network site, as parts of their
daily life. Teachers of English, who may be seerdig&al immigrants or digital immigrant
accent, may need to consider use of learning tdobigs in their writing class.

Keywords: Facebook group; blended learning; learning managegystem; writing

1. Introduction

The current globalised era has witnessed its inspant human ways of living, especially
young people whose life is much dependent uponvatne technologies. This aspect
definitely affects their styles and preferencedeafning. Prensky (2001) argues that it also
creates a huge gap between teachers and studeaissbehe former are uncomfortable to
adapt their teaching styles to the latter’s diweEarning. He describes today’s students as
digital natives while teachers as digital immigeaand for those who cannot cope with use of
digital equipment or computer as digital immigraatent (Prensky, 2001: 1-4). With this
generation gap, Prensky also proposes a new wésaohing all contents through invented
computer games online so that students who normgallghere for search of information can

be intrinsically motivated to learn. VanSlyke (20@alls this idea edutainment.
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What Prensky (2001) found in his research resukgatimned above has led Dalton
(2009) to make suggestions for teachers of Englistt young people feel connected to
people and the global knowledge. In contrast with tlassroom setting, they may feel
disconnected and isolated because it seems to tt@nschool is irrelevant to their lives.
Dalton (2009) further addresses these implicatiirstly, teachers might try to use learning
technologies in the classroom whenever they catmaothey make the learning experience
relating to their students. Secondly, teachers tnigke on the role of trainer instead of
engineer. Finally, they might find out which socretworking site their students are using

the most.

2. Previous studiesinto the use of social networking tools
In a Thai social context, information technology leeen increasingly used among educators
for the main purposes of teaching and learning, iaredbeyond doubt that many tools have
been concurrently created to meet such goals. Aaytvith online tools and applications
seems popular because users are able to accesswiitiogut limits of space or place. Past
studies show that there are more investigations the use of e-learning and Internet
application in English language teaching than doeetwork. For example, Tantaphalin
(2011) investigated whether digital storytellingraiagh collaborative scrapbook could
enhance EFL learners’ motivation in knowledge stgaanline. The results showed a positive
confirmation in that learners could enjoy elaborgtitheir ideas and creativity for
composition and decoration rather than tellingrtlosvn story through the text with a few
visuals. It also interested other learners andduethem gain attention in knowledge sharing.
Muangnakin (2011) asserts that blog is one of thymufar tools for language learning because
of its simple use and versatile capabilities emapliwriters to publish their work
electronically. These ideals convinced him to exwmnthe benefits of blogs for Thai
university students majoring in English to practibeir news article writing for the English
in Newspapers Course. The outcome demonstratedelsamositive opinions of blogging
experience, which helped to motivate them and hergtheir sense of professional practice
in the English course. This positive result wadime with Asawaniwed’s and Boonmoh'’s
(2012) research into attitudes of Thai EFL leartevgard use of blogs.

The implications made by Dalton (2009) encouraded gresent author to consider
use of learning technologies in a writing classirythe first semester of 2012 (from mid
June to the beginning of October). It had to beckbé which social networking site students

who would be enrolled in two writing classes usled most. Through a few students, who
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were both the researcher’s advisees and networkaoebook, it was found out that most of
them were actually active on this site. Despite fdt that Facebook is one of the most
popular social networking sites with high commutioma capabilities in both synchronous
and asynchronous activities, research into integraise of Facebook group into English
language teaching in a Thai social context is kohitFor example, Suthiwartnarueput and
Wasanasomsithi (2012) as well as Kajornboon (2G8¥lied how Facebook facilitated
interactions among students and their peers andeket teacher and students in a writing
class. Kultawanich et al. (2011) argue that Fackbas a blended learning (BL) tool
supported the collaborative learning environmend &nowledge integration well while
applying Social Constructivist theories for theigasof learning activities.

In an American context, Radel (2011) found thateBaok is used and valued as a BL
tool in tertiary institutions. Martyn (2003: 22) gits that blended learning is a hybrid model
that encompasses face-to-face and virtual instmstviewed as good practice because it
provides interactions and prompt feedback amongsuse a Singaporean context, Wang et
al (2012) discovered that a Facebook group hasptitential to be used as a learning
management system (LMS) for making announcemetiz;ing) resources and virtually
participating in weekly discussion and activiti#éith these arguments, it was decided to use

a Facebook group as BL and LMS in a writing class.

3. The study
3.1. Theaim of theresearch
This study, therefore, primarily aims at exploringdergraduate students’ experiences in
English language learning through the use of Famelgooup as BL and LMS. There are two
key research questions put forward in the study:

1. Has the use of a Facebook group helped to impriovests’ English writing skills?

2. If yes, in what way has the use of a Facebook gioygroved students’ English

writing skills?

3.2 Procedure

On the &' of June 2012, | created a closed Facebook groupedaParagraph and Essay

Writing taken from the course title. It was operyoio students enrolled in this course and

invited to join the group. | felt reluctant to maktee group public because | aimed to use the
group as a medium of communication and instructiatside the class, where all students

and myself could come into contact and make cororet¢hrough use of English without
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intimidation. They could share and exchange theitivg knowledge, and | would post
weekly announcements and selected readable pahsgeapl essays so that all members
could see and learn from one another. Although ¢bisrse consists of writing paragraphs
and essays, this paper will only report on studeexperiences in the use of the Facebook
group in the first half of the semester that ineslfour genres of paragraph writing.

After the success of creating the Facebook growset a snowballing technique to
invite those prospective students to join the Gralghnson and Christensen (2012: 231)
explain that in this kind of sampling research,tipgrants who volunteer to take part in a
study will be asked to suggest their friends whq tmainterested in participation. In the case
of the present study, I firstly invited a few of magvisees who have already been in my
Facebook friend list and then asked them to inther classmates to join the Facebook
group. By the first week of the semester, | hadi8@ent members participated in the group.

With the use of BL (Martyn, 2003) and LMS (Wang @&t 2012) addressed
previously, during the first seven weeks, | taugthe classroom according to weekly lesson
plans and virtually interacted with the studenttha Facebook group by means of posting
announcements and comments relevant to the clasthain writing assignments. In the first
two weeks, the students learned about paragraplpawents and brainstorming their ideas
while during weeks three and seven they learned toowrite paragraphs of description of
both person and place, of process and of classdicaThrough each lesson, they were
required to practice their writing skills and haddieir work to me. Before mid-term exam
in week eight, the total number of writing assigmtsealong with their brainstorming was
four. | would then check their individual work agtve them feedback mainly based on how
relevant and coherent and secondarily how gramaibticorrect they were.

All along the first six week, | observed that ncamy students would make comments
on my postings and their classmates. The majordylevenjoy clicking ‘Like’ and the same
few faces would continue to make explicit commernitserefore, | decided to post this
guestion with guidelines for the students to give their feedbacks: “What do you think
about the use of the Facebook group for this cléissan be both positive and negative.
Please feel free to express yourself as it doeaffextt your grades”.

Although many of them expressed their positive ifig, it was not that explicit
because 69 students saw the posting, three pelighedc‘Like’ for it and seven commonly
posted their positive comments. For example, “alisbt positive”, “100% positive of this
page...it's very useful”, “positive, it's very gooarf me”, “I totally think that this page is

very useful”, “I think so”, “I think so too”, andit's very useful for everybody in this class”.
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Interestingly, 15 students voted for “absolutelysitive”, while 7 for “100% positive of this
page...it's very useful”, and 2 for “positive, it ®ky good for me”.

In order to get more explicit opinions from thedsgnts and instead of one-on-one
interviews, | asked them to write down their viears a piece of paper anonymously to the
following questions:

1. What do you think about the use of the Facebooklpf?o

2. Since many of you expressed positive feelings enuge of the Facebook group,

do you think it improves your English?

3. Why don't you make any comment, why do you onlgkcliLike’, or why don't

you participate in making comments and clickingk&’?

3.3 Resultsand findings

Through the qualitative research technique usingctired open-ended questions, | had 53
students’ explicit opinions on the use of the Faodébgroup. The technique was appropriate
for the study because it was not primarily concéméh numerical measurement but with
students’ personal experiences of a phenomenomgdah& Christensen, 2004), which
helped me understand their presuppositions andi@atlone to develop my teaching styles for
the rest of the course that could fit their leagnistyles better. The data were then
thematically analyzed, which were constructed iatitically common themes (Bogdan &
Biklen, 1998), reported in the next section. Thalgative data analysis reveals the students’
positive views on the use of the Facebook group wito common themes emerging. The
first theme regards their personal perceptionsavf land why they learned and improved
their English through the Facebook group usage. Sdw®nd is about their preferences of

teaching and learning strategies.

3.3.1 Theme one: Positive perceptions
Although most of the students perceived the usbefacebook group positively, students 1,
12, 15, 27, 34 and 46 thought that it was disacgedus for those who did not have access
to the Internet. This aspect was parallel with stud 11, 12 and 14 who stated that they did
not have a computer at home and were too busythdin part-time jobs to be active online.
Student 39 did not use Facebook, but at the enthefwriting course joined this social
networking site and was on my friends’ list.

Students 1, 9, 12, 13, 18, 19, 20, 24, 25, 2632933, 35, 38, 47, 48, 49, 50 and 53
admitted that they mostly clicked ‘Like’ and madardily any comments. They reasoned that
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they only clicked ‘Like’ because they were embageas and unconfident with their low

levels of English performance, especially gramnmmal ocabulary knowledge. Students 2, 4,
6, 41, 42, 43 specified that they wanted to showirtigratitude and likeness or

acknowledgement of a topic posted online to theruesor. Despite the negative feelings they
encountered, the Facebook group usage was ratkgivpaas they continued to participate
virtually by clicking ‘Like’.

Students 8, 14, 17, 18, 22, 27, 30 and 47 clainhedl the Facebook group is a
practical means of teaching aid for the writingsslaThey all gave their reasons why it was
practical for them. Student 8 said that “it helps practice my writing to the next level that
could be more widely accepted”. On the other hditdpromotes interactions outside the
classroom” for student 14. Students 18, 27 andeé48aned similarly that “it is convenient
and easy to contact the instructor and learn dinafis”. Both students 22 and 30 agreed that
“it is an online medium that group members can s&de and if they miss any weekly class,
they can review the lesson later”. Student 17 aaded that “it saves our time [as we can
communicate with the instructor and classmatesaiiy”.

Students 3, 5, 6, 15, 18, 25 and 37 particuladyveid the Facebook group as a trendy
teaching aid due to different reasons. Studenti® ‘Sahelps me understand more of the
lessons” while student 5 thought “it is a kind e&tning integration since the instructor can
update the information to it”. Students 6, 15, 28,and 37 saw that “it is easy to follow and
quick to learn”.

Apart from being practical and trendy, Studentd@l,22, 28, 29, 31, 32, 33, 37, 39
and 44 thought that the Facebook group was a leéaleeaching aid, basically because they
could learn something out of it. For example, Stidesaid “I can always learn something
from the instructor...different writing styles” whea® Students 16, 22, 28, 29, 33 and 37
stated in the same vein that “it is a space forymree to share and exchange writing skills,
which help us improve our English”. Students 28,a2@ 33 elaborated on their views that
“posting weekly readable writing examples and pogtout our errors help us correct our
own writing. Students 31 and 39 thought “it is usefhen students need to ask the instructor
about assignments or lessons at any time”. Stutieatimitted that the weekly postings were
still useful for her although she could hardly urstend them because “I can always visit the

group page for review after each class and knowtt to prepare before the next session”.
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3.3.2 Themetwo: Teaching and learning strategies

Many students said that use of the Facebook gnoupe writing class appealed to them in
the aspect of its use in teaching and learning.tMdbthem mentioned that it allowed them to
re-visit the page as much as they wanted and tbissated them to learn more. Students 2,
18, 19, 21, 25, 26, 27, 33, 34, 35, 40, 41 andatfqularly expressed their joy of interactions
with their instructor and classmates online. Studénemphasized the point that she liked to
“participate in making comments in English with ledsissmates who were mostly active on
Facebook”

Students 7, 34, 37, 42, 47 and 52 pointed out ttiney liked when the instructor
corrected their writing tasks. They thought thatytthearned to improve their English from
the errors they made. Students 2, 15, 16, 17, 2433, 45, 46, 47 and 53 liked when the
instructor posted weekly announcements. Studentd 53 offered their views in detail that
the announcements helped motivate them to revieat titey learned in the classroom, while
Students 16 and 17 learned more English vocabirdamny looking up in a dictionary.

Apart from the instructor’s correction and weekhnauncements, students 2, 15, 24,
26, 28, 37, 38, 39, 41, 42, 43, 44, 46 and 52 hksd when she posted weekly readable
writing tasks. Students 39, 44, 47 and 52 expjigtiared that they compared their writing
assignments with their peers’ which were selectetiet posted online. They thought doing
the comparison helped improve their writing in Esigl Students 19, 21, 45, 49 said they
“learn new words and expressions from the postiagd the instructor's comments”.
Students 3, 8, 11, 19, 20, 21, 29, 34, 35, 3648746, 49, 51 and 53 said they “learn to write
better” by putting ideas in sequences, recogniaing fixing their own grammatical errors”.
Students 29, 49 expressed in detail that they ‘gate sentences and paragraphs better”,
while Student 36 emphasized that “| understand nobienportance of sentence connectors

and paragraph components”.

4. Discussion

In theme one, the results manifest most studerdsitipe perceptions of the use of the

Facebook group as BL and LMS. Four students coatdmieract via the Facebook group.

Twenty six people went for “like” rather than magicomments because twenty of them
appeared to be afraid of face loss if they maddingrierrors online whereas six people

intended to signal their virtual participation. Thralyses firstly suggest that students with
negative perceptions of the Facebook group usageomist be those who cannot access the

Internet and those who can access it but do not f@cebook. Secondly, students can
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experience communication apprehension, which coently causes them to feel down and
lose face (Tananuraksakul, 2012) during their wairtinteractions in English, even among
friends/classmates whom they are more familiar whtin the instructor. This aspect reflects
their sense of self or identity they construct ardotiate when interacting with others (Ting-
Toomey, 2005). Thirdly, since interaction on theét@ook group is virtual, not face-to-face,
its usage can neutralize students’ attitudes tosvigarning English or participating in such
interactions affected by the encounter of commuitnaapprehension.

The above suggestions can further imply that powktions in pedagogy between
the instructor and students may remain culture-eltde@ (Tananuraksakul, 2011) even in
their synchronous and/or asynchronous interactiomiéne. Those students who merely
clicked “Like” just because they wanted to inforhe tinstructor of their group participation
may be culturally bound to show their politenesd espect by their teacher’'s power. There
may also be subtle power relations in learning agnbrends/classmates who are self-
perceived to be stronger and poorer English users.

Eight students thought that the Facebook group saatical teaching tool, for it
could help them write better, interact more witssimates and the instructor, save time,
learn and review lessons anywhere and anytime.rSewsved it a trendy teaching means
because it could help them learn better with e&sgss and virtually updated information.
Eleven saw it as beneficial because it helped tiveile better and allowed them to revisit the
Facebook group at anytime, especially if they ndsbe class. The analyses firstly suggest
that the Facebook group can be a learning todlhisrgroup of students, and it is the tool to
learn with, not to learn from (Dalton, 2009), asilitated by the instructor. This analytical
aspect is in line with Radel’'s (2011) study thatétamok can contribute to tertiary students
life-long learning outcomes.

Secondly, students’ positive perceptions of theebaok group usage in the writing
class perhaps derive from growing up in the erthefso-called Millennial Generation (Gen
M), driven by daily use of innovative technologiespecially Facebook. This particular
characteristic may have shaped their ways of Ihang thinking (Ericsson ConsumerLab,
2013). For this reason, students may feel connetdedr identify themselves with the
teaching tool. Additionally, as asserted by Beni972) self-perception theory, Facebook
group usage may be a booster to develop theiripesttitudes towards English language
learning. This further suggests that theme one arswhe first and second key research

guestions.
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As regards theme two, it was found that error atiwe via the Facebook group used
as BL and LMS can help six students write bettienjlar to Legenhausen’s (2011) argument
that language learners must be supportively instcuto pay attention to their grammatical
structures, thus further helping them with languagelysis. Eleven students appeared to
have positive attitudes towards the use of the b@ale group in accordance with the study
by Wang et al (2012) that students were satisfiéti weekly announcements posted on
Facebook group. It, in turn, appeared to motivlager to learn English outside the classroom
or virtually in this case.

Fourteen students had positive attitudes towardsutie of Facebook group because
they thought they could improve their English bgrleng new vocabulary and expressions
and by comparing their own writing pieces with thedassmates’. Similarly to other sixteen
students, they believed they could write bettenkisato the weekly assignments posted by
the instructor. The analyses reveal a form of boltative learning that is facilitated by the
instructor (Kultawanich et al, 2011) through thec@&aook group. Although collaborative
learning strategies aim to foster students’ leaymmsmall groups at their maximal pace with
peers, in this study they learn to improve theiglisth by making a comparison between their
own assignments and the ones the instructor sedciposted online. This particular aspect
meets Foote’s (1997) claims that collaborative lgwy offers promising possibilities for

promoting active learning.

5. Conclusion

The present study qualitatively explored 53 teytstudents’ experiences of Facebook group
usage in a writing class at a small-sized universit Thailand. The research outcomes
indicated that both themes one and two answeretivihidey research questions, suggesting
that a Facebook group can be used as BL and LM&itmg for this group of students to
learn with, not to learn from, as facilitated by ihstructor.

Most students regularly used Facebook and theyrauatgositive perceptions on the
Facebook group usage in that it helped motivatentteelearn virtually, develop their positive
attitudes towards learning English and improve rtligglish because it was a practical,
trendy and beneficial teaching and learning toolthem. Those students who encountered
virtual communication apprehension felt unconfidaemd embarrassed, but had positive
views on the Facebook group usage, suggestingthieaFacebook group functioned as a
booster neutralizing their attitudes towards Emgllanguage learning. They possessed

positive perceptions perhaps because they weret@identify themselves with Facebook as
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a social networking site prominently used amongnth&@eachers of English, who may be
seen or considered as digital immigrants, may neeadopt learning technologies in their
class since today’s students grew up as digitavemt

Although the study had a limitation due to its sdtjye nature of the research
method, it offers an insightful implication thatvper relations in pedagogy between teacher
and students exist in the present context. Furémrarch can deal with doing a quantitative
study, constructing a questionnaire based on kagifgs that key research questions and

measuring them.
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Appendix

Sample activities based on the use of the Facebook group

Can you combine the following sentences into onakef from your writing assignments)?
1. Adjective clause

1.1 The fourth type is latte. Latte is made witpresso and steamed milk.

1.2 The first type is plucked string instrumenudked string instrument is played by plucking ttrangs.

1.3 The last type is romantic movie. This type @vie is one of the most popular movies.

1.4 The first sign is Aries. Aries is associatethvapring.

2. Use of “although”

2.1 Watching movies is my favorite leisure activitfhere are many other activities | enjoy.

2.2 Italian food is well-known worldwide. Italiandd is not popular in some countries.

Hello guys!

| feel so released as | finished marking your paxplys. Some could write better while some othenyy(a few
though) didn't seem to improve their writing skills

Here are some of your common grammatical errongkidto point out to you:

1) Many of you still make these errors: subject marh agreement, use of incorrect pronouns andtpaticn
omission;

2) Try not to overuse "make" in a piece of writimithough it is normal in Thai. For example, tryuse "allow",
"interest” and "relax". We'll have a look at Kargts writing as an example.

3) Don't use "but" throughout your writing; you case “yet” or "although" as a connector betweerrences.
4) Join 2 sentences with an adjective clause.

5) Use colon (:) when you want to elaborate yoeasd

Cheers

Good morning, everyone!
| finished marking your process paragraph writiggterday. Here are some points I'd like to makecaveful
of using the connectors, writing relevant ideas putting your ideas in sequences. We will dischgesé issues

this afternoon in the class.

Morning, everyone. This week | only have one wgtexample for you. The only thing | want to emphass
the sequence of your ideas in your writing, so sgeeompare the two following paragraphs and degitieh
one is a better piece of writing and why so.

My Favorite Superstar (by Nawarat Deethavee)

Naded Kugimaya is my favorite superstar. He wa® limiKhon Kaen, Thailand. He is 20 years old. Hgdsd
looking. He has dark hair, thick eyebrows, enclmanéyes, a prominent nose and thin lips. In myiopirwhen
he smiles, it makes the world brighter. | like Hi@cause he is friendly and handsome. Now he iperstar in
Thailand and | just love him.

Naded Kugimaya is my favorite superstar born in ilk@aen, Thailand. He is a 20 year-old man. | like h

because he is good-looking with dark hair, thicklepws, enchanting eyes, a prominent nose andligsn
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When he smiles, the world becomes brighter. Intaadio his nice look, he is friendly to all of Hians. Now
everyone in Thailand sees him as a superstar, pustl&adore him.

See you in the class soon.

This week | have two paragraphs for you to reace.h&he first one is about types of movies writtgn b
Kanyarat, and the second one is about types oéeaffinks by Sirathip.

Watching movies is what | like to do to entertaigself. Although there are many movie (film) gennaamely
horror, thriller, action, romance, comedy, animatisci-fi and fantasy, these three genres are noyritas. The
first is action, which always makes me feel excitely favorite action movie is "Batman: The Dark Kig
because it is not only action but also drama. Aftead watched it, | kept thinking about it for ewf days.
Unfortunately, | did not see it on a big screethia cinema. The second is romantic movie, whiclblwas love,
happiness, sadness and hope. | highly recommesdribtwie "Sweet November" as the story made me smile
and cry at the same time. The soundtrack is alswtifel. The third is comedy, which truly relaxesem

particularly like the movie "Mr. Bean" whose charsrds humorous, and it is a good fun just to labkis face.

Coffee drinks have many types, and each of themrafioate drinkers' characteristics. For people \dwe the

first type which is espresso, they are consideegihgs because it has a bitter taste. The secamddha, made
with espresso and chocolate syrup. Anyone who likés drink is seen as a friendly person. The thsd
Americano which is a drink mixed with espresso wader, so drinkers are assumed to be peace and §hee

fourth is latte, espresso mixed with heated milkhviubbles. People who enjoy this kind of drinkcteéa be

disclosed. The last type is cappuccino similaattelbut has more bubbles. Cappuccino lovers amged to be
cheerful. For me, | like to drink mocha becauss ftot too bitter and

| love chocolate in it.

See you tomorrow afternoon then.



