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Abstract

This study explores opportunities that English &eign Language (EFL) teachers
have created to help students meet English landitagecy goals in technology
enhanced language learning (TELL) classroom enmerts. This qualitative study
examines opportunities in two TELL classroom enwinents based on interviews,
observation, and document collection for two montitsevaluate the environments, a
framework of eight conditions for optimal langudgarning proposed by Egbert (1993)
is used. The data show various opportunities thiaesits and teachers experienced in
the TELL classroom environments.

Literature review

Very recently, the influences of classroom envirents started to be recognized in Computer-
Assisted Language Learning (CALL) research. Urdivpnmost CALL empirical studies have
focused on the effectiveness of the medium itpalfticularly in comparison with conventional
teaching tools and have narrowed down to very §ipditiguistic features. In short, in many
CALL studies, technology is seen as a treatmeasdia magic pill" applied to the language
learner, and the effect of the treatment on languegrning is then measured. Therefore, it is
really hard to get the fuller view of technologyhamced language learning (TELL) classroom
environments. Besides, examination of a singleolesarely reveals that it is good for every
purpose or every student. Hence, many researdGbepélle, 1997, 1998; Doughty, 1991,
Salaberry, 1996, 2000; Salomon, 1991; Warscha98§,12000, 2002) present the limitations
of this kind of technocentric research and undeestiee importance of language learning
environments rather than technology itself.

Before discussing the need to study language dassenvironments more holistically, this
review will present CALL studies in three areag:t{ibse that investigate CALL in comparison
with traditional methods, (2) those that look atractional strategies, and (3) those that
examine attitudes and interactions through CALud&ts in these categories, which Chapelle
and Jamieson (1998) use to characterize CALL rekeargeneral, clearly underscore the need
for studying language learning classroom envirortswaith more than one environment
component.

First, numerous studies across disciplines wemgeckhout to attempt to discover whether
students with computer learned better and fastar shudents with traditional methods. The
typical research design provided CALL materialsérperimental groups and traditional



instruction for a control group (Chapelle & Jamiesb998). However, the studies of this type
ignore the nature of the learning tasks, the chariatics of the learners, and the characteristics
of technological application when the researchesighed and interpreted. Without an
understanding of specific attributes of the sittit is difficult to know what learning effects
ought to be attributed to (Clark, 1995). For insignJohns (1991) and Dodd (1997) examined
the practice with the aid of computer softwarenderstand meaning and grammar. Their
studies found that the teacher facilitates studientesearch into the language without knowing
in advance what rules or patterns are used, sestsidre encouraged to make one up in their
own terms. Fernandez-Villanueva (1996) emphasizatthe concordancing program provides
more input and motivation than regular classrooer@sges in her German language
classrooms.

Another study compared dialogue journals writtemesinail with dialogue journals written on
paper (Wang, 1993). Compared with the paper-and#pgrmoup, the email group wrote more
per session, asked and answered more questioisa ggeater variety of language functions,
applied these functions more frequently, and wss fermal and more conversational with the
teacher. Sullivan and Pratt (1996) found thatredlstudents in an ESL study participated in
electronic discourse and only half of the stud@nface-to-face discussions. These studies
examined the effectiveness of technology itselhaiit considering classroom environment
factors for learning.

Although the findings from these studies are naiststent, the results have prompted greater
analysis of the methods used to assess effectiseHesvever, both CALL materials and
language learners differ from one another in wags affect learning (Chapelle & Jamieson,
1998). We cannot observe students' learning e¥fegtby focusing on technology as treatm:
Many other elements such as the nature of leataslg, the learner characteristics, and the
characteristics of technological application shdagdout together when the research is desi
and interpreted.

Second, some CALL studies focused on comparisdeanhing strategies. These studies on
learning strategies provide an important first stepard empirical support for principles from
theory and research that can offer general suggestor student learning (Chapelle and
Jamieson, 1998). However, learner-specific suggest@nd consideration of multiple factors in
classroom environments are needed. For instang®dacand Harrison (2002) examined the
negotiation of meaning that took place betweenesitgland native speakers of Japanese over a
series of chat conversations and attempted to @ateghe difficulties encountered. The data
showed that the difficulties in understanding eattter did indeed trigger negotiation of
meaning between students even when no specific comcation tasks were given. Blake's
study (2000) demonstrates that incidental negohatcommonly occurred in networked
discussions as well, especially with respect ta fe&ical confusions. Fifty intermediate
Spanish learners were asked to carry out netwatlssadissions in pairs during their lab time
using a synchronous chat program. The results shatithe tasks appear to lead the way in
promoting negotiations with greatly increased puses for access outside the classroom.

Gonzalez-Bueno (1998) analyzed the effectivenessiofy e-mail as a tool to promote foreign
language learning in and out of the classroom.sthey identified the following features of the



foreign language generated through e-mail: (a)tgreanount of language; (b) more variety of
topics and language functions; (c) higher levdbhofjuage accuracy; (d) more similarity with
oral language; (e) more studenitiated interactions; (f) more personal and espree languag
use. In sum, these studies on learning strateggesaable because they examine the related
theories or approaches that apply to classroomseMer, different classroom environmental
factors should be considered.

Third, some CALL research studies address theid#tiand interaction through CALL. These
studies of attitudes and interaction through CAké lamited in data analysis and interpretation
because lesson, tool, or learner variables ar&/ehsiegarded. Nevertheless, the analysis of
data in these studies may help clarify some questtout the learning processes. For exar
several such studies (Chun, 1994; Kelm, 1992; Ke985; Sullivan and Pratt, 1996;
Warschauer, 1996) found a greater amount of stysBetitipation according to three measures:
(a) percentage of student talk versus teacher(talidirectional focus of student talk (toward
other students or toward the teacher), and (c)lgowé student participation (Liu et al., 2003).
Focusing on learners of French (Kern, 1995) anduBaese (Kelm, 1992), it was found that
some students said nothing in person, while aligppated online. Warschaugt996), in an
experimental study comparing small-group ESL dismrsonline to discussion face-to-face,
found that the online groups' participation waseased twice because the silent students
increased their participation online.

In another example, Sotillo (2000) investigateddisse functions and syntactic complexity in
ESL learner output obtained via two different modesomputer-mediated communication
(CMC): asynchronous and synchronous discussions.ifistructors and twenty-five students
from two advanced ESL writing classes participatethis study. The results showed that the
quantity and types of discourse functions presesiynchronous discussions were similar to the
types of interactional modifications found in fatoeface conversations deemed necessary for
second language acquisition. Discourse functiorasymchronous discussions were more
constrained than those found in synchronous dismusand similar to the question-response-
evaluation sequence of thaditional language classroom. Concerning syntactmplexity, the
delayed nature of asynchronous discussions giaesdes more opportunities to produce
syntactically complex language. However, in thigdgt other classroom environment factors
were ignored.

Although attitudes and interaction are importaetdes to clarify some of questions about the
learning processes, they cannot represent solefyiége learning because they ignore some
other variables such as goals, tool, teacher dests. Hence, to adequately evaluate students’
language learning, we need to include environmdatabrs that interplay in learning
environments.

As we can note from the study examples discussedeala technocentric approach provides
outcomes from CALL applications in very specifioduistic features and we can know the
result in the specific areas by using a specifit. tHowever, this approach has proven limited
primarily due to inattention to the central roletlo¢ learning process and the corresponding
influence of learner characteristics. To clarifg #ffectiveness of the technology and
understand language learning, it requires the atialu of classroom environment with multi



environmental elements based on empirical obsemnsti
Classroom Environment Conditions

It is clear that the study of classroom environmeésimportant to understand learning
atmosphere, perceptions, goals, and interactiongbmal language learning. Besides,
classroom environment provides various opportusiite students to learn and interact in the
learning context. In Spolsky (1989) and Chapelles/s (1997), opportunities from learning
environments refer to classroom members' experseinom interactions between teachers,
students, tools, instructional strategies, or goatdassroom environment. Spolsky (1989)
claims that the interplay between language leaandrlearning opportunities determines the
learner's success in achieving the linguistic aute® (linguistic and communicative
competence of a variable nature) and non-linguaticomes (including changes of attitude).

Then, we need to have a framework to evaluate tgppities from language learning classroom
environments. As discussed earlier, we need taexphultiple conditions to understand
language learning classroom environments. Egb883)lproposed a set of environmental
conditions for language learning classroom enviremntst

(1) interaction: learners have opportunities teniatt and negotiate meaning;

(2) authentic audience: learners interact in thgedlanguage with an authentic
audience;

(3) authentic tasks: learners are involved in auiibeéasks;

(4) opportunities for exposure and production: learaeesexposed to and encourage
produce varied and creative language;

(5) time/feedback: learners have enough time aedifack;

(6) intentional cognition, learning style and matien: learners are guided to attend
mindfully to the learning process;

(7) atmosphere: learners work in an atmosphere amitideal stress/anxiety level;
(8) control: learner autonomy is supported.

Each element of optimal language learning in sorag affects the others. For example,
authentic task may increase students' motivatiaht@gger more peer interaction. Naturally,
more feedback and less stress cause excitemdetafoing, and these conditions cannot pre
all aspects to be considered for language learimngarticular, Moos (1979) notes that
different subject areas need and have different@mwments. However, each condition is
supported by many empirical studies and is desdrblet in learning theories or approaches.
Therefore, for this study, these eight conditioregppsed by Egbert (1993) were used as a
framework to understand opportunities from TELLssl@om environments.



The Study
Research groups

One English classroom from each of two differetiosds was selected; & §rade EFL
classroom and arf"&rade EFL classroom. Both schools are locateddrsame local city in
South Korea.

The 5" Grade EFL Language Classroom. The 8" grade EFL students came to the language
classroom twice a week (every Wednesday and Friddng EFL classroom observed for this
study was composed of 22 boys and 20 girls. Theglsiorean as their first language and
learn English as a foreign language. Students'iéintgvels in the classroom varied due to
extra-curriculum or private tutoring systems. Whitene students had just started to learn
English in this classroom, some students couldispeglish almost like native speakers.

The teacher specializing in English educationteegaher education college taugfitdraders
English as a foreign language in the elementargachike her students, she spoke Korean as
her first language and learned English as a forkeigguage. She did not have any chance to
take a class related to CALL or educational tecbgwl however, she took some teacher
training sessions at a local ministry of educa{id®E) workshop. She had taught English for
two years in the elementary school and had usduhtdagy since she started her teaching
career in this elementary school.

The students' English journals, alphabet cardsyandbulary cards were displayed on the
walls. Similarly to other classrooms in the schatolvas equipped with a networked computer,
a scanner, printer, camcorder, overhead proje4¢fmch television, and video. Each student
had a computer monitor on his/her desk and thessan@ntrol system for students' computer
monitors on the English teachsedesk. Six or seven students' desks made onegmafl in the
lab, so there were a total of six small groups. tEaeher used software and the Internet as
technological applications to teach English. TheBMi@ad developed software for each grade,
and EFL teachers were required to use the softimdhe language classrooms. Also, the local
MOE had developed and provided materials and pnogfar each grade level that EFL
teachers could download from the MOE website

The 8" grade EFL classroom. While the %' grade EFL class focused mainly on speaking and
listening, the 8 grade EFL classroom focused on all four langu&gls §speaking, listening,
reading, and writing). Also, grammar and structuege important parts of the lecture because
they helped to prepare learners for the Englistmeaiad for university entrance exams.

The classroom was composed of 15 boys and 25 girlgjth Korean as their first language
learning English as a foreign language. They hadhkd English since third grade and had
taken national English exams twice a semester sfiggade. After school, 32 out of 40
students attended private English institutionsadt private tutoring to learn English structures
(grammar) to get a higher grade in English.

The English teacher had received his qualificatteach English from colleges of education



and had taught English for five years. He spokeeKoras his first language and learned
English as a foreign language. He did not havechiayice to take a CALL class or an
educational technology class before. However, tendéd some workshops and studied by
himself. Having a rich background in computerswaea skillful in repairing hardware and in
using multimedia software, performing also the tiorcof a school technician to fix the
computer applications when needed.

In the 8" grade EFL classroom, there was one networked ctemmu45-inch television, a
video player, and an overhead projector. The stisdgad a 45-minute English class every
Monday, Wednesday, and Friday, but, unlike the elgary school, students stayed in the
classroom and each subject teacher moved to therotam depending on the time schedule.
The students did not have their own computersahd¢tassroom and they watched a big
projection television for the computer screen. English teacher used software, the Internet,
and the class website to teach English, carriedwislaptop computer for each class and also
created and managed the class website. Like theeakary school, the ministry of education
(MOE) developed the software that the teachers omesin the classrooms, as well as
supplemental materials or programs for teachers.

Data Collection

To enhance the integrity and trustworthiness ofddia collected in the two classrooms for two
months, the process of triangulation was employedsing semi-structured interviews with
students and teachers, observation of learning@mwients with technology and document
analysis.

Student Interviews. The individual interviews were conducted afterreelass observation. A
total of 10 students (five"sgraders and five"8graders) were interviewed and tape-recorded.
The 8" graders were interviewed after the English classtae 8' graders were interviewed in
the early morning because of students' class stdsedased on their academic performance
levels, | interviewed both students who did andrditido well in EFL class, to get their
opinions about their language learning environmertg interviews, lasting 25-40 minutes,
were performed in Korean because the interviewess wot fluent in English and interviewing
in their first language provided much richer dagarmking them more comfortable. The
responses from some students were relatively shibda others because some of them did not
want to talk much or were not interested in theigksh classes. ThéhEgraders were willing to
share more opinions for their TELL classroom tHan 4" graders. Interviews were tape-
recorded and additional observations were notemhgtine interviews.

Teacher interviews. The interviews were conducted twice with each E#dcher: at the
beginning and end of the data collection periodoBestarting the observations, questions
about their goals of English literacy and instroictl strategy were asked. The interview time
was set u||1o in the different date and time baseth®teachers' convenience. The first interview
with the 8" grade teacher was about 30 minutes and the intemwith the & grade teacher we
50 minutes. Both interviews were tape-recordedrands were taken.

The second interviews with the teachers, focuseith@n experiences in the TELL classrooms,
occurred after all classroom observations were ¢et@mpSometimes, | needed to explain ce



terms that they did not understand in the intervigsstions. To support their answers, they
provided many examples, materials, and websitéshbg used in their classrooms. The sec
interviews lasted 60 minutes for th8 §rade teacher and 80 minutes for theyBade teacher.
Also, additional questions were asked during theeolation to clarify issues such as classroom
management strategies and group projects. To ariee/éollow-up questions that arose during
the data analysis, | used member checks, contaadiriggipants through email.

Observations. Language classroom observation would help undetdtee language-learning
contexts and discover how the learning environmeatsed out goals of language learning in
the classrooms. During the observations of thedlassrooms for two months during the 2002-
2003 academic year, essential records were ke whand out of the field. During fieldwork
as an observer, the majority of time was spentrobggand recording the interactions, tasks,
and behaviors of the EFL students and teachersr A¢hool, the teacher was asked about the
preparation of the classroom such as how the teacade lesson plans, got supplements, and
shared ideas with other teachers. Also, the el@bsite was observed by focusing on how the
8" grade teacher and students communicated and feowetbsite worked for the language
learning environment.

Documents. During the observations and interviews, matettzds could be helpful to
understand the classroom environments such aslgdaes, handouts, and curriculum
guidelines and Information & Communication TechgyldICT) guidelines for EFL classrool
were collected, as well as students' products asdctivity sheets, journals, and assignments

Data Analysis

For the purpose of this study, the elements ofyamabriginated from all three sources of data,
the tape-recorded interviews, observational n@ted,documents transcribed, organized, and
read to reveal relevant categories. As a first Biepnalysis and an opportunity for rewriting
and reorganizing my rough observation notes, im@rtapes were listened to and transcribed
(Maxwell, 1996). As Patton (1990) suggests, the step was reading the interview transcri
observational notes, or documents that were tonbb/zed, to develop tentative ideas about
categories and relationships regarding the reseprestions. After this, coding of all the data
was executed to rearrange the data into categbiaes$acilitated the comparison of data within
and between categories and aided the developmémeafetical concepts.

To discuss the TELL environments, a framework gheconditions (interaction, authentic
audience, authentic task, opportunities for expmamd production, time/feedback, motivation,
atmosphere, and control) developed by Egbert (18@3)employed. Three data sources
(observations, interviews, and documents) were tsedplore each condition in the TELL
classroom environments.

Condition 1. Learners have opportunities to interat and negotiate meaning



Both teachers said that they invested their effants time in finding interactive activities
because they believed that opportunities to intereale their students negotiate meanings
between Korean and English, and their students deetathese opportunities. Th® grade
teacher mentioned:

If I just use the English textbook in the classrodrwill be easy and save my energy. Howe

I will be less proud of myself because | pay nerdibn to what the students want. My students
want to have something they can interact and thexg ¢an learn English. Providing the char

is my role. Sometimes, | am too busy to find andlifiyoactivities with technology. Whenever |
enter the classroom without some activities, thestime is too long even for me, and | can see
that my students get bored.

In both classrooms, the teachers used softwaneswex questions and complete dialogues
because it supported the students' learning prodéssative speaker pronunciation, colorful
display and activities. With software, students sifferent situations that sentences or
expressions could be used and guessed the sitsiatitrout knowing the exact dialogue.

Additionally, students practiced speaking with #isténing to other classmates by using
resources from the Internet and completing groapepts. For example, Figure 1 shows a
group report of their project. In th& §rade classroom, the group "Go Go English!"
demonstrated how to make Mandu (a Korean dishpusictures. The teacher required that
each student had one role in a group project, laeyginneeded to make a report of the project in
English. Students prepared resources, made pictuaeslated to English, and made the final
report by a computer program. All student interneew liked this collaborative project because
they interacted with group members in their inteegsas as well as learned English to mak
report during the project. To make the final reptiey composed sentences in English and
checked their grammatical mistakes. Thus, it waenked that the group project provided
interactive opportunities for students to negotraganings in English to complete projects.

Figure 1. A report of a collaborativegject. A group "Go Go English" made the reportidbiv
to make Mandu.http://jkrajka.webpark.pl/issue19/figl.htm

Besidesthe teachers claimed that they did not depend amtychnology to provide interacti
opportunities. According to thé"§rade teacher, "one tool cannot support all neédsy
classroom to achieve the class objectives. Sonig &mwe good for listening and some tools are
good for speaking.” They also used conventiondkt@ag., picture cards or blackboard) to
provide opportunities that they believed interagtiFor example, thé"sgrade teacher used
various picture cards that described vocabularyd&or the situations because these tools (e.qg.,
picture cards, charts or objects) sometimes salasd ime and gave more students chances to
present. In the teachers' perception, conventitmods and technologies were complementary
with each other to provide opportunities to intéed negotiate meaning in these learning



environments.

However, it was observed that using the softwar@ @smary tool caused reducing chances to
interact with classmates. Although software wag éblprovide samples of meaningful and
realistic communication to interact for meaningotégion and assist understanding of cultures
and norms of native speakers, it was difficultkorsor flip easily from front to back thus more
difficult to have a comprehensive overview of titent. A 8' grade student complained:

Sometimes, | miss group work. Because she focusesftware too much, it takes a lot
of time, so we lose many chances to do group waitier we watch the software for
today's lesson, not much class time is left. Lewymvith group work or games is much
more fun and is more helpful to learn English fa.m

Similarly, another student mentioned:

When we learn chants or songs, it is really harcbtdrol the speed. When we use ta
we can slow down and repeat certain sections. Bhtseftware, we cannot. We should
review the whole thing again, not the section thatwvant to review. That is why we do
not have enough time to do other activities.

In other words, it took considerable time to gamtigh the possibilities and the materials that
were available for the students because of the rwapgs, branches, and pathat were built ir
the software program. As a result, some studetiesvied that they lost chances to interact with
other classmates that they more prefer than usiftgyare to learn English.

In summary, the teachers attempted to provide uarahances to interact and negotiate
meaning in their classrooms. Their practice withmeotclassmates and the teachers during the
classes and the group projects helped the stugigetact in English. Also, the teachers
believed the interaction between technology anit #tedents helped their students learn
English. In other words, while technology is jugbal to provide ways to interact with other
students rather than it interacts with studentsadiy, it was realized that the teachers believed
that the technologies interacted with their stusl@mtheir classrooms.

Condition 2. Learners interact in the target languaye with an authentic audience

It is impossible for all EFL classrooms to provieances to communicate with native speal
In the TELL classrooms in this study, it was fouhdt the technology supported the teachers
and students to be authentic audiences, when saililgened to native speakers from the
software and the Internet and they practiced disdsgThe software and the Internet provided
dynamic and realistic situations with native speskepeaking. Through the interactions with
their classmates and teachers, they became ausiatoecommunicate in English with proper
body language and eye contacts.



However, the teachers did not integrate any chemcemmunicate with native speakers,
audiences through communication technology suahasprograms or emailing. The
technology in the classrooms gave only opportusitiepractice native speaker's pronunciation.
In other words, the technology in the TELL classnsadid not provide opportunities for human
interactions. One of the students complained:

| know that practice with computers give us morgows chances. We can see places
and various characters with computers. Howevey, éne programmed. So | should just
follow the exact order to complete a dialogue. Atb@ computer cannot catch my
mistake. They just keep speaking as programmeralncommunication with
Americans, we can speak something what is notdrdialogue and they will correct ¢
mistakes.

| observed both teachers trying to rectify thislhjpeon. When the students made mistakes, the
teachers pointed them out and corrected them. Algwactice with classmates, the students
checked each others' mistakes and the teachesteastiem.

However, the teachers claimed that technology coiéatact with the students because they
believed that computers provided the quality oiattions that native speakers do. THe 8
grade teacher told:

Authentic audience is necessary for the interastinolanguage learning. We cannot
have native speakers as our audiences due to mameyand curriculm. To overcom
this problem, my students interact with softward #re Internet. Also, interactions with
classmates and me help students to practice move and realistic communication in
the target language.

Indeed, the students listened and practiced theensppeaker's pronunciations in the various
programmed places that were impossible in thettoail classroom. But computers cannot be
audiences due to the lack of spontaneous humamatitens; instead, computers can be tools to
provide various chances to communicate with othdiemces through communication
programs. The teachers did not use any communicptimgrams to make their students inte
with other students or native speakers.

Nevertheless, the quality of interactions betwdasstnates and teachers was improved with
the aid of technology because their understandirgge supported by dynamic visualizations
that led to better interactions. Also, through tealbgy, they practiced native speakers'
pronunciations that usually cause problems in legreapeaking and listening in EFL
classrooms.

Condition 3. Learners are involved in authentic taks.



Authentic tasks help students learn a target laggirarealistic and practical situations. In the
TELL classrooms, the teachers claimed that theg tio include the tasks that the learner was
likely to encounter outside the classroom basetheressons. For example, in tHedrade

EFL classroom, to practice the lesson "This isdrdi@m,"” the teacher gave the students an
assignment to draw their house structure on a d&pgipto introduce to other classmates. In the
next class, the students brought their big housetsire drawings. Each student attached hit
drawing to the blackboard and presented it to ttlassmates in English. With this task, the
students learned how they could introduce theiskseuo others. As another example, in the
grade EFL class, the teacher printed a menu ctwemt & fast food restaurant from the Internet.
With the chart, they did a role-play. One studertéd as a cashier and the other as a customer.
The teacher claimed that the practice of ordennigst food restaurants gave the students ideas
about what they needed to know and what expressionse in fast food restaurants.

To select sources that they could use in theisobasns, it was noted that they considered
school environments such as school events anddyslias well as their classroom
environments such as students, time, space, aedtgs. For example, in the middle school
observed, the students needed to select their tdulbse semester. Around the school, the
students could see advertisements that introduset @ub. Thus, the"8grade teacher gave a
writing assignment that the students needed to raakeb advertisement in English. The
students required using at least three sentenceshéwn in Figure 2, each student presented a
club advertisement in the class. The students wbad they learned in the class to complete the
writing assignment. According to one of the studatdrviewees, they enjoyed the assignment
because it was relevant to their current issuesahdol events.

In addition, the students learned English by damtpe TELL classrooms - to learn a word
"dancing," the students danced all together widirtteacher. They did not just repeat through
their mouths to learn a word, but learned wordexaressions by doing in various situations.
Especially in the 8 grade classroom, their curriculum was focusedimple actions or daily
dialogues. So the students always moved arounchtipe with their classmates.

Sports Club
What's your favorite team sport? Football, basketbasoccer?

Look up more information dtttp://www.sports.net

You will love it

Art Club

Did you see the sunset yesterday? Did you wanditat ji?




Then you will enjoy our art club.

Call us up at 333-1111

Dancing Club
Do you like to dance? Do you want to be a dancer?

Join our dancing club

Send the form to the club office.

Figure 2. Examples of students' advertisementsl|édys.

In the 8" grade EFL classroom, the teacher stated thatitéesiwere more group-oriented and
were mostly after-school projects because theyndtchave much spare time during the class.
To plan their group projects, the students ususky meetings during the lunch break or after
school. Figure 3 shows a handout that tAg@de EFL teacher provided as a guideline for a
group project, taken from thieeacher's Clulin a local MOE site. For this project, the student
collaborated with their group members to desigreaunchart. After that, they practiced a role-
play during class. With these collaborative prggetitie students claimed that they were more
motivated to learn English due to practice withrtigeoup members.

Figure 3. A group project handout. Each group de=ica fast-food restaurant and did a role-
play, with menu charts displayed around the classro
http://jkrajka.webpark.pl/issue19/fig3.htm

To be more authentic in the EFL classrooms, thehia tried to make their tasks closer to
authentic with the aid of technology and other ueses. With the aid of software and the
Internet, the students were able to be in certi@ogs and experience foreign cultures in
pictures and movies. The TELL classroom environsiemde the learning enriched by
overcoming the limitations of time, money and reses. Although it was not perfectly
authentic, it was close to being so because thliests sensed the culture and situations wit
aid of technology and the teachers attempted fadecthe tasks close to students’ lives.

However, the teachers sometimes focused on theletorpof tasks as an end in themselves
and overused technology without considering prageening goals. For example, the grade
students had an Internet-based research assignheecomplete it, they input the name of
animals they were researching and worked their auayessly through the list of sites brought
up by this online search without considerationgocuracy or relevance of their topics. They
then cut and pasted text from one of the sites Wsted into a word processing document, not
willing to read the content. Although it could kedsthat the students were performing the task
of searching for material in the Internet, they dal develop any of the cognitive, interactive,
or information literacy skills that such a task wboormally involve. Such skills should



include selecting the right search engine, detangithe best search terms, scanning search
results for appropriacy and relevance, and intéimyeind summarizing information on the
located sites. However, these inauthentic actwitiethe classroom discouraged students from
learning English.

Furthermore, the teachers claimed that it wasatiffito flexibly adjust their curriculum for
authentic activities. According to th& grade teacher, if she were going to be consistentl
authentic, meaningful activities with technologywarequire a tremendous amount of
flexibility to adjust to the inconsistencies anctartainties of school and class schedule. The 5
grade teacher claimed that most teachers haddittleority to really shape learning according
to the needs of their students and themselvescidiyein the &' grade classroom, it was
found that the teacher did not have much flexipiiit integrate larger projects or extended
activities in his classroom because he needeaighfup certain amounts of the content and
prepare for the national English exams, which i&stl the teachers' creativity and freedom to
design their learning environments.

Condition 4. Learners are exposed and encouraged fwoduce varied and creative
language

The textbooks were designed to repeatedly exposersts to the subject matter. For example,
each lesson for'5graders includes 11 different sections, and ess$oh for 8 graders
includes 14 subsections. Although each sectionsiedwn different discrete skills, the students
were taught the lesson contents in all the sectiotisdifferent activities and thus they could
learn the lessons. Even the combination of textl@wktechnology in the classrooms exposed
the students to more varied language input andubufjme teacher claimed that they attempted
to provide their students with opportunities tadig speak, write, read, see, touch, and interact
to learn English. The"sgrade teacher mentioned:
Practice is really important because it gives sttglanput and output to learn English.
But elementary students pay attention to somettung short time and they get bored
easily. So, to make my students listen and spealegpression five times, | need to use
five different activities.
For instance, to teach, " | am dancing," the teadhaced in the class and used picture cards, a
movie clip, a chant, a song, and a game to maksthdents understand the meaning.
Also, the MOE was enthusiastic in providing teclahiools or programs to expose students to
everyday English. For example, in Korea, a localBMi2veloped a dialogue book entitled
"Everyday English 365." The book, renewed every y@as composed of 365 sentences or
dialogues that students had to study every dayldda MOE office also developed "Everyday
English 365 multimedia materials" (see Figure ©W] posted on the official website and the
school homepage for students to access . Thgale teacher asked his students to review that
every day with the multimedia. Furthermore, in thass tests, théragrade teacher wrote
approximately five questions related to "everydaglish 365" to examine how well the
students studied them every day. THeygade teacher mentioned that the students attertpte
open the dialogue book and programs more often weyncould get some kinds of rewards
such as exam scores or certifications.

Figure 4. Everyday English 365 Flash Program. Sttgdean see a dialogue text and the



interpretation and listen to the dialogue with vaigpeakers' speaking in the program.
http://jkrajka.webpark.pl/issuel9/fig4.htm

However, they sometimes concentrated on the feabfreechnology, rather than their learning
objectives in the TELL classroom. Visualizationimfges or situations in the TELL classroc
sometimes caused the students to focus only osctieen. One of the biggest advantages of the
TELL classrooms was that the students could segeaadice with realistic visual aids.

However, there were also disadvantages. Some studely paid attention to what was on the
screen without focusing on what native speakeik §&ir example, some students laughed
because of the looks of the characters rathertttenonversation on the screen. Some students
danced or clapped their hands without singing antihg because they only saw the motions.
As another example, thd @rade EFL teacher assigneB@averPointpresentation for the final
reports of the students' group projects. The stisdecused on using fancy fonts, sounds, and
animations. In the real world, the use of multifdets and animations is not professional and
distracts audiences. However, | noted that thehtraand students looked only at various
features of th@owerPointsoftware program. The assignment did not apparésdigh the
students to develop an effective presentationeif fhrojects.

In summary, in the TELL classrooms, the studentgimed English through various activities.
During the activities, the teachers asked the stisd® keep using the expressions and
vocabulary words in each lesson. However, | ndtatl the students became fancy activitfic
in the TELL classrooms. The students always expesdene fancy and dynamic activities in
their classes. Thé"8yrade teacher said that student expectations d¢duisestress in preparing
for his classes. | realized that the students weegl to participating in the new activities using
technology. Thus, returning to the conventionaivétats inevitably resulted in a feeling of
boredom and disinterest. The students became addibig activities, and in order to keep
them engaged, classes had to be conducted withlating multimedia presentations.

Condition 5. Learners have enough time and feedback

During the interviews, while the teachers belietret they provided enough time and feedback
for their students, none of the student intervienagreed with this. In thé"grade class, it we
observed that the teacher's feedback was onlygedvn the TELL classroom. For example,
during the practice sessions, she walked arountdok the students' wrong pronunciation.
Although her students did not do well in class\atiéis, she said that she always praised them
to encourage and not to embarrass them. Sometsmesssigned short homework such as
writing vocabulary words or sentences. To checlgassents, she asked her students to open
their notebooks and walked around the classroome8mes, she corrected mistakes on
students' assignments. However, one of the studemplained, "She missed my mistakes a
lot. She is not really careful to check assignménise teacher responded, "I do not focus on
assignments much because writing is not importar't graders and | have too many stude

| just want to have a chance to remind them whay tearned in the class."

The software in the™sgrade EFL classroom also provided feedback. Timdesits learned



where they needed to give accent or when they dhaé the expressions through the native
speaker's pronunciation and the situations. Howekerfeedback from the software in the
classroom was indirect. In other words, the soféeadid not respond directly to each student,
and thus the students needed to catch their mstakéheir own. | observed that the teacher
tried to give the feedback that technology canattitfor each single student. Also, whenever
the teachebelieved that some explanations or corrections wesgled, she paused the softv
to explain. But it did not approach all the studdantthat classroom; some of the students still
made the same mistakes and did not know what tleeg supposed to do.

In the 8" grade class, the teacher's feedback was varied@ndompared to the other teacher's
feedback. The'8grade teacher's virtual office was open for 24rb@uday with the class
website and emailing. The students asked questionpsme by emailing or posting to the
bulletin board, without having to wait for the téac's office hours or the class. The students
claimed that they liked to communicate with thectesa through the website because he was
accessible any time and they could contact thenegandividually. It seemed that the students'
learning space and time were expanded with thestipptechnology in the™8grade

classroom.

However, like the 8 grade class, thé"&yrade teacher did not want to give many assignsnent
that required the students a lot of time. To chessignments in thé"gjrade classroom, randc
students presented their short essays, perforrdedague, or explained a project with partners
during the class. After the students turned inatb&gnments, they never received any feedback
or grades from the teacher. As a result, the stedsid that they did not pay much attention to
their assignments and even copied what their clakswid because the teacher did not care
much and did not give any feedbagkey just wished that they were not the one whaleddc
present during class. | wondered why the teachatr giging assignments that he would not
check. The teacher claimed:

| wanted to check students' assignments. Howe\ekr not have time to check all the
assignments. But | keep assigning the homeworkusechbelieve that the students will be
reminded of what we learned for the moment. Alsme& assignments give my students
chances to work with other classmates and to dajgyuage learning. During the process, the
students learn English.

| noted that the '8grade teacher's reason was the same ad'thefle teacher's. Although both
teachers were busy for their class preparatiore;kihg assignments is an effective way of
noticing students' learning progress and find tudents' needs. Especially, for the students
who are invisible in the class, the assignmentsheilone way to communicate with their
teacher about their problems or progress in th&scla

Condition 6. Learners are guided to attend mindfuly to the learning process



For the mindful learning environment, the teaclotasmed that they tried to fit their instruction
and materials to meet the students' academic leviie 3" grade EFL class, the teacher tried
to use easy words or instructions. To explain tr@ent, or vocabulary, she used motions,
objects, pictures, or movies rather than only erplarbally. Although the MOE recommended
speaking only English in the EFL class, she spotieein and English together in her
classroom. She pointed out:

| understand that if a teacher speaks Englishéarctass, students will be exposed more to
English. But to do this, the teacher needs to laifipd to speak English first. | cannot speak
English fluently. Furthermore, my pronunciation atadictures are wrong. Young students
follow easily whether | make mistakes or not. Ira want to teach wrong English. So | use
Korean and English together in the class. But akgenglish for the sentences or vocabulary
words that | taught in the class to remind thene $bftware is a big helper to check my
pronunciation and sentence patterns before | wsa th the class.

Moreover, both teachers used various supplementlido students and parents so that the
students could practice mindfully what they learaed know more details. Figure 5 is an
example of a handout that explains various helgifek to understand each lesson. With such a
supplement, the"8grade teacher claimed that language learningptaxée at home and led to
the parents' participation because the parenteditiie site with their children at home and -
the students learned English at school and at Hynusing supplemental information. As a
result, the students learned intentionally and veaigaged in the learning process.

Figure 5. A helpful site collection for thé'@rade English lessons, developed by a local MOE
containing site addresses and contents of théositsach lesson.
http://jkrajka.webpark.pl/issuel9/fig5.htm

However, the exam seemed to negatively affect biilgyato create meaningful learning
environments. Halfway through the observation mkdbthis study, the'8grade EFL teacher
began focusing on readings and structures. Notigeltound out that focusing on reading and
grammar induced students' boredom. One studenionent
To keep up with the exam schedule, he does evagtiowadays. He gives us
questions, and he answers. | think that that igaltlo in the class. But if the English
exam is far away, we do a lot of fun things. Wecpcad with partners to practice
scenes that we watched from the software and aidpgprojects. Of course, we still do
some. But not much! Because we had many schoaddithis semester, we missed
many classes. We need to be hurry to finish sewbigiters for the next exam.

In short, exams were the obstacle for intentionghdtion that facilitated the students to learn
English mindfully. However, the teacher said thatcbuld not do anything for that because he
could not control the exam schedule and chaptetsamo added that testing scores were really
important for him and the students because itasotily way for school administrators and the



MOE to evaluate the teacher's ability.

In summary, to guide the students to attend mimgtalthe learning process, both teachers
claimed that they consider the students' levelsdasipn the class to fit thdevels. To make &
interactive language learning environment, thetieexbelieved that they included various
activities to catch students' attention. For th&gleof class activities, the technology opened
more options for the teachers. However, | realtbedfactors beyond the teachers' control such
as time, money, and exams, made the learning tediod inefficient at times.

Condition 7. Learners work in an atmosphere with andeal stress/anxiety level

In the 8" grade classroom, the teacher described her ctassas a playground with English.
She said that she focused on motivation and cameleather than accuracy and fluency. She
noted:

Young learners need to have confidence and beesttt in learning first. If a teacher focuses
on trivial grammar or structure, students will ldseir interest to learn language. | think that is
the reason that the MOE prohibits teaching Englisiacture for young students. | try to focus
on understanding the dialogue situations. | hoperthy students feel that they play with
English in my classroom, not study English.

All 5™ grade student interviewees said that they didyabstress in their TELL classroom.
They agreed that one reason was that there are diféengnt activities in the classroom. Also,
the teacher added that the students might enjogidiss because they did not have external
pressures such as exams or grading. Besides, 5 ti)@de classroom, the class content was
not tight. The teacher needed to teach approximatalen sentences in each lesson for four
hours. Thus, the teacher can have time to inclualeyrdifferent activities to teach the content.

However, it was observed that some of the student®ed bored with the repetitious learning.
In each classroom, there are over 40 students abve different English levels due to private
tutoring and institutions. Thé"grade teacher mentioned:

| know that one third of my students in this clagsn have already learned these lessons in the
private institutions. Some of the students livethie English-speaking countries for a while or
some of them visited the countries during vacafidrey can speak English like native
speakers. However, | do not want to focus on thiebestudents. | want tiocus on the studen
who are behind and cannot afford private tutoriagause the rich students can learn English
from others who are well qualified in English likative speakers. But for other students who
cannot afford expensive tutoring, | want my classnas to be the place to learn English and to
catch up to other students.

Therefore, the students who have already passdetiesh level of the grade felt the lessons



were tedious and wanted to learn something newvifficudt. In other words, some students
sometimes learned English in the simple and bariagsroom atmosphere. During the data
collection, | learned that private tutoring systesmsl the school curriculum did not support
each other.

In the TELL classrooms, technology broke down tivenfal and strict relationship between the
teacher and the students. In the interactions letwiidents and students and between the
teacher and students through the class Web s#testtldlents and the teacher used the bulletin
board to post very often including questions, jolstsries, and suggestions. They often used
symbols that normally young generations use to. dffegir writings were friendly and inform:
Also, the teacher's replies were fast. As showrigare 6, with the interactions in the bulletin
board, the teacher functioned as a facilitatoeaarler, an advisor, and a friend to the students.

Wow, Cute Bomin! Will you really pay attention toyr study
from now on? | cannot believe that. Is it true?ID@ve to believe?
If you give me any evidence, | will give you thesaver of your
guestion.

But, before that, look at the book and find anskeyourself!!
If you really cannot find it, visit my office anytie.

Trying to find the answer is the real learning.

Do you know who said that?

The answer is ....(see below)

E.T.

Figure 6. The 8 grade EFL teacher's reply to the students' questithe bulletin board from
the 8" grade English class website. The replies are fvienydly and close, often with symbols
used to communicate (Translated to English).

Also, the students liked to visit the website beeatiney could get news about what is
happening around school. In addition, the studemrte more willing to freely participate
because the website was accessible anytime anchangwOne of the students mentioned that:

| like his Web site because he always updatesiteisast. Also, | can ask some

questions easily without meeting him. Asking quasdion the Web site is comfortable

and fast because | am very shy. Before when | hgdjaestion, | just memorized the

answers without comprehension because | was aiffadking the question to the

teacher and | did not want to waste class timeusscaf my stupid question.
Additionally, the students sent the teacher entaitonvey something private. It built close
relationships between the teacher and studemtssdlta way to give chances to know hidden
students who were not notable in the classroom.td@&eher commented:



I invest more time to reply to emails than on thédiin board because the students'
emails are deeper and more sincere. They sendsewtatin they need somebody to talk
to. When they have questions about class, usualtiests post on the bulletin board.
Students discuss about their family or his/her eomg via email. At that time, | am a
counselor. During the exchange of emails, | ammggttloser to my students. In the
classroom, | cannot pay attention to every singgldent. But modern technology gives
me chances to know my students more.

The relationship between the teacher and studestsnformal and intimate because
technology provided more chances to interact aadestieir ideas. Through these interactions,
the students could see the teacher as their faadacounselor who can talk about many
different concerns. As théd"§rade teacher mentioned, the technology gavestieher chances
to understand his students and to communicate dretyu

However, external factors affected the classroamapheres. In thé"8grade class, | saw
tensions related to the exams. Whenever the teachgihasized something for an exam, the
students took notes in their textbooks. All studetdrviewees agreed that they were stressful
because of the English exams. When the teachesédan the exam, the students said that
they felt more stress and tension. Unlike tReyEaders, the"8graders received numbered gr
reports after each exam and at the end of sem@sterstudent interviewees agreed that grade
reports represented everything for their Englishss&and furthermore decided which university
they could enter. These factors seemed to affaoctease stress and anxiety.

Condition 8. Learners' autonomy is supported

The 8" grade students agreed that their classroom wekeeaentered because the teacher
determined the course content and methods. Howtwek out of five interviewees in th& 5
grade EFL classroom preferred the teacher-centdasdroom. The comments from the
students were "l like teacher-centered becaus#l ib& mess up if students decide because
single student has different ideas," "It will bedhéo control. One day, my teacher was not in
the school. It was really horrible. Everybody wahte do what he/she wanted. | did not like
"I will not remember what | learned because itas organized.” Two students who preferred
the learner-centered classroom stated that "leaergered will be better because we can learn
what we want to learn™ and "The class is simpleabse the teacher decides order and she
always keeps the order. It is sometimes boringumeaknow what is next. If we decide, we
will have more ideas, so it will be more fun."

Like the 8" graders, the"8grade students agreed that their class was teaeheered because
the teacher decided most things, and he did evagythhen he needed to finish up. However,
all student interviewees believed that the teaokeded to be teacher-centered. One of the
students mentioned:

It will not be easy to be learner-centered bec#uses are so many students in one



classroom. It is impossible that one teacher caclchll students and reflect students'

ideas within limited class time. We cannot wagteetfor every single student because

the teacher needs to finish certain chapters ifirttiged time.
During the interviews, the teachers knew that &agrler-centered classroom would be ideal.
However, they claimed that it was hard to be leaoeatered in a big classroom. They argued
that learner-centered classrooms were consideredraalistic setting for the teachers. The 8
grade teacher added that teachers had little flégyilm their curriculum and schedule because
the MOE decided how many lessons teachers needgustoin a semester and guidelines they
needed to follow.
However, it was discovered that although both teexcand students considered their
classrooms as teacher-centered, selecting actiatid materials were toward learner-
centeredness. Although the students believedtleatdlassrooms were teacher-centered, |
noted that the teacher considered their studemtsgty to design and develop their classes.
Whenever | asked questions about "why," they alvesgded with students' interests or
preferences on the activities or tools. Moreovethe ' grade classroom, | observed that the
learning more often took place by doing, not jisgehing and the students were not only
receptive any more. In short, the classrooms olesemere teacher-centered, but the students
impacted their teachers' decisions actively inrtle&irning classrooms.

Discussion

During the interviews, it turned out the teacherdarstood what conditions should be
considered to encourage students' learning in tesisrooms. But the teachers' intentions were
not fully reflected in their classrooms becauseesaoncepts that they believed were
misunderstood or contradictory to the languageniegrtheories. For example, although the
teachers believed that technology interacted viighstudents as a participant and provided
interactive opportunities to learn English, theg dot understand that computers were still an
artificial means for language leaning. Also, toatd® authenticity in their classrooms, the
teachers talked about various interesting topicsthe related activities. However, the topic
alone cannot make the activities authentic; instérdway of conducting the activities make
learning authentic.

Furthermore, to discuss the TELL classroom envirems) it was really hard to categorize the
examples into the eight conditions because alktlegght conditions were in force
simultaneously. The exploration of the TELL clagsns with eight conditions shows that all
components in TELL classroom environments shoulddmposed as a whole. For example,
the 8" grade group project for the cooking instructiorKofean food gave the students the
chance to interact and negotiate meaning in Endlsining the project, the students
communicated with other classmates who were thulieaice to engage in the task. According
to the students, the activity reduced stress artitated students to participate mindfully in the
project that led them to learn English. In shout;ing this learning activity, multiple conditions
worked together exercising impact on one anothkso Avhen the classroom environments met
more conditions for optimal language learning, shid were more actively engaged in the
language learning.

Conclusion



Before starting this study, it had not been expktieobserve any notable change in language
learning environments through integrating technpld®pther, it was expected for the findings
to prove how technology misled learning environreeartd how our fantasy about technology
was unrealistic. However, during the study, | wasaed that technology was naturally
accepted into the language learning classroomsthenstudents and teachers explored various
opportunities in the environments. In other wokglsether intentionally or not, the teachers
accepted technology and started to investigatethewcould integrate better for students'
learning.

Additionally, during this study, | realized that idhresearchers disputed about CALL theory
without any experience in language classroomshgradried to integrate technology into their
classroom environments without any concrete thaaldbackground. In other words, it seen
that researchers and teachers were not connected narefore, researchers need to open their
eyes to language classrooms and work with tea¢betsvelop more approachable and
reflective scheme of CALL, rather than isolated CAheory.
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