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Abstract

This paper navigates into théouTubewebsite as one of the most usable online toolkeam
languages these days. The paper focuses on twesigsucreatingYouTubelanguage learning
videos: pedagogy and technology.

After observing the existinyouTubelLLVs, the study presents a novel rubric that is
directed towards a pedagogically sound basis fogdage learning in th& ouTubelearning
environment. The purposes of the rubric are. Aectelg and evaluating the appropridteuTube
language videos for the target audience. B: crgatiifective language learningouTubevideos
that are based on the existing language learnigyitss.

The findings present a rubric that contains 44 tioies that have been classified in five
main categories: video characteristic, attractigsnelarity, reaction and content. In each category
there are several questions discussing issues @adércategory. These questions are driven and
modified from the language materials evaluation dedign research and language classroom

observations research.

1. Introduction
In February 2005, three former PayPal employeestetetheY ouTubeWebsite. The purpose of
the website is to upload, view and share shortosd8oon, the website has gained the popularity
and many people subscribe to it. The popularitthefwebsite has drawn the attentiorGafogle
Company leaders. They have realized the potemii@ithatY ouTubewill play in the people’s life
in terms of education, health, politics and econo®gy, the company acquired the website in
2006. In the current design of teuTubewebsite, there are several categories where peaple
find what they are interested in such as educatiwsic, news and sports.

YouTubes a very attractive social medium that contrilsutethe global education (Bonk,
2009). It is being increasingly used by educatoreich the English language (Duffy, 2008). It
“offers fast and fun access to language and cultased videos and instruction from all over the
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globe” (Terantino, 2011, p. 11). In other wordsuTubeis making new demands on learning
that are changing the learning ecology (Kwan ¢t28l08). Every yearyouTubeofficial website

http://www.YouTube.conshares astonishing statistics about the use oY ¢ld ubeworldwide.

According to the press linkhttp://www.YouTube.com/t/press_statistic¥ouTubeis localized

in 43 countries and across 60 languades)Tubehad more than 1 trillion views or around 140
views for every person on the Earth. 100 millioroge take a social action ofouTubg(likes,
shares, comments, etc) every week. These statsims the influence oYouTubeon sharing
information and knowledge with other people.

Due to the popularity of the website, its free-bame availability and easiness of use,
many language teachers have started to use thetevebgeach different languages by uploading
language learning videos. Language learners artlumdvorld like these videos, and some of
these videos have reached millions of views. Famgle, this video titled “Learning English -
Lesson One (Introduction)” has more than 8 milliongiews so far; see
http://www.Y ouTubecom/watch?v=0hJCdihPWgc

However, there is little literature that discussies use ofYouTubelLLVs in language
education. In addition, language teachers mighfindtclear guidelines that help them to utilize
this technology in their careers. Based on secanduage acquisition theory, previous research,
and language learning and teaching practices,pdp®r presents a comprehensive guideline to
observe and create an effective inventoryfotiTubelLLVs. The aims of this paper are to guide
YouTubd LVs creators to make their videos more effecagewell as link the language literature

with theYouTubeechnology.

2. Observation in language education

The literature has stressed the importance of vasen in language research and practice
(Brown, 2001, Crookes, 2004, Day, 1990, Gebhar@918ackey & Gass, 2005, & Wajnryb,
1992). Observation is “a non-judgmental descriptidrclassroom events that can be analyzed
and given interpretation” (Gebhard, 1999, p. 3%)déscribes the learning environment that
includes all the elements in the learning proces$h @s the teachers, the students, the materials
to be used, the place where the learning is coeduttillustrates how these components interact

to achieve the learning outcomes.
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Based on these descriptive data gained by oaseny educational language specialists
such as teachers, supervisors and school manag&esjadgments about the scope of success or
failure to achieve the outcomes of the learningcesses. Following these judgments, language
specialists provide suggestions and pieces of adfiac teachers to improve the learning
environments. This process helps instructors tat tifee weak points, keep up successful work,
delete unnecessary works and include required woritge learning environmenY.ouTubds an
example of the learning environment where learmsritappening.

Observation is necessary for teacher training (BpNEnion, & Morrison, 2000; Mackey
& Gass, 2005; Maingay, 1988; Sheal, 1989; Wajniy@92; Wallace, 1991). It helps pre-service
teachers to have an image about the learning emagat they will encounter after their training
programs. Observation is also necessary for thstiegi expert teachers because the learning
environments are changed consistently. Languagsrdams in the 1990s are different than the
current language classrooms in terms of the auailrhnology, textbooks and students. In
addition, problems are randomly generated in theniag environment. By observing, teachers
can identify learning problems and their sources$ @mn look for solutions (Randal & Thornton
2001). One point to be stressed here is that oaserv should be accurate and objective
(Allright, 1988, & Wajnryb, 1992). This will leadne to “construct and reconstruct our own
knowledge about teaching and thereby learn moretatarselves as teachers” (Gebhard, 1999,
p. 35).

There are five purposes for observation in edunatisitting (Gebhard, 1999):

1. to evaluate teaching,

2. to learn to teach,

3. to learn to observe,

4. to collect data for research purposes,

5. to make teachers more self-aware.
Teachers can observe themselves while they arbitgp(Bailey, Curtis, & Nunan, 2001). They
can video themselves or record their voices whieytare teaching. They can develop their
teaching skills while they observe other teach&engelow 1988). Teachers can compare their
teaching styles to other teachers in order to séereht teaching strategies and methodologies

that other language teachers use in their classodtecognizing the importance of using
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technology in language education for observatiomp@ses started in 1980s. Day (1990) stresses
that:

Audio and video recordings permit teachers to seklear themselves as their students see and
hear them. They are the most neutral techniquesoliservation. Along with their complete
objectivity, audio and video recordings have thedeptal of capturing the essence of the
classroom, and can be listened to or viewed oveoaer, allowing the participants to agree on an

interpretation of an event or behavior. (p. 46).

YouTubd.LVs would fall into the video recordings as coetgl language lessons that usually do
not require supplementary language materials. 3iasvs the efficiency that technology plays in
education in general. However, new technology shdé linked with the current language
learning and teaching theories and practices tmleeh the future of language learning. The
following section provides a set of guidelines teate and observéouTubéLVs based on the

current language learning and teaching literature.

3. The guidelinesfor evaluating YouTubeLLVs
In this section, five categories of creating andesbingYouTubelLVs will be discussed from
the language research perspectives. As observatontake place after teaching or while
teaching, this observational procedure is desigonembserve language learniiYgpuTubevideos
after they have been uploaded to YeuTubewebsite. Watching videos and observing them
“allow the researcher to analyze language usedatgr depth” (Mackey & Gass, 2005). This is a
structured observation where pre-specified categdielp the observer to gather more objective
data about the language lesson (Mackey & Gass,, 20dlace, 1998). The difference between
language classroom observation afmeuTubelLLVs observation is that the observation in the
former is happening while the teachers are teachiihg observers are doing the observation
while the teaching process is taking place. Onadtirer hand, th&ouTubelLVs observations
are conducted after teaching has taken place.ditiaal this procedure can be a helpful tool for
language teachers to look at before they createlimguage learning videos.

This evaluative procedure is designed ¥ouTubelLLVs that usually do not require
anyone to explain them. Students do not need dHreyuage teachers to explain what the
teachers teach in théouTubeLLVs. The difference between textbooks as langulagening

materials and’ouTubevideos is that textbooks usually require languagehers to explain them.



Teaching English with Technologhy3(3), 3-17,http://www.tewtjournal.org 7

Considering theYouTubeLLVs as language learning materials, the commoitera@ of
evaluating language textbooks which can be useddtuate therouTube LVs are recycling of
information, assessing the knowledge, appropriatersd culture and age, the clarity of the
content and motivation. The 44 questions are grdupdive categories in order to make them

easy to use for creating nefmuTubd.LVs or observing and evaluating the existing ones.

A= Video characteristics

The first category concerns more the technicalspafrthe video such as the quality of sound and
the quality of images. The quality of sounds anddes affects the quality of the lesson. Creating
YouTubelLLVs with poor quality of sounds might prevent dgmts from understanding the
teachers. For example, the teachers’ pronunciatight not be clear. Abu-Rabia & Kehat (2004)
stress that the quality of the input affects lamguacquisition. In addition, this category draws
the observer’s attention to the length of the vjdbe tags that are associated with the video and

the category that the video was labeled underdEtailed questions, see Appendix, Category A.

B= Attractiveness

The second category used to observe and evaluatesftbctiveness ofYouTubelLVs is
attractiveness. This category contains five quastithat address motivation, anxiety, relevance
and emotional appeal. The questions in this cayetsp into these aspects to provide more
appropriate judgments for the observers. Studdrdsld enjoy theitYouTubelLVs in order to
keep watching them. As Cives-Enriques stateshéfstudents of any discipline enjoy what they
are doing, they will at least make the effort tarf€ (cited in Tomlinson, 2003, p. 240).
According to Bernaus & Gardner (2008), anxiety prag students from acquiring the language
and impedes the language learning process. Morgitnvevideo should contain relevant elements
such as images, music and subtitles. Dornyei (28G@éyses that language materials should be
relevant to the learners because they do care aheurtlearning. For detailed questions, see

Appendix, Category B.

C=Clarity:
The third category to observe and evaluate thecwffness ofYouTubelLLVs is clarity. It

encompasses questions that address teacher’s ggreparbody language, voice speed and
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lesson’s materials. Wajnryb (1992) stressed theortapce of teachers’ preparation for the
lessons they will teach. Richards & Lockhélr®94) clarify that successful language teachers try
to prepare their lesson, speak not fast nor sloarigd use good body language. Teachers
sometimes need to be precise and point out thesfasu form in a grammar lesson by
highlighting them or writing them in different cat Using subtitles or notes during tieuTube
LLVs will help the students to acquire the langud@aptions are beneficial because they result
in greater depth of processing by focusing attenti@inforce the acquisition of vocabulary
through multiple modalities, and allow learnergdiermine meaning through the unpacking of
language chunks” (Winke et al., 2010, p. 81). Meszp Erben et al. (2009) state that English
language learners look at the teacher’s body laygaad facial expressions YfouTubeVideos

to encode the meaning of the sentences and phrBsedletailed questions, see Appendix,

Category C.

D= Reaction

When consideringyouTubewebsite as a learning environment, it needs toebgembered that
the roles of the teachers are not limited to phiblig videos orYouTube Teachers should follow
their videos by answering students’ questionsjfglag some points and deleting inappropriate
comments under their videos to keep theuTubewebsite a more learnable environment.
Coulson (1967, p. 1) clarifies that the effectivenef self study materials will increase “if the
teacher actively augmented the instruction by reghg difficult program items, adding
examples, working through the program problems withstudent, and branching the student to
different parts of the program”. ThouTubewebsite is a self-study language resource thatmnee

teachers to actively augment it. For detailed qaest see Appendix, Category D.

E= Content

The last category in the evaluation procedure lieadaontent. It focuses on the information in
the YouTubelLLVs such as the title, the introduction, the asseent and the conclusion. For
example, writing a relevant title of the contenttbé video will help learners to predict the
content of the lesson. According to McDonough ahdvi (2003), prediction helps students to
create clues that enable them to understand thaingeaf the learning task. Moreover, reading

the title of the video, reading the objectiveshaf tesson at the beginning of the video and seeing



Teaching English with Technologhy3(3), 3-17,http://www.tewtjournal.org 9

images that related to the content in the video leatening to the narration that related to the
content at the beginning of the video will helpdgtnts activate their prior knowledge. According
to King-Friedrichs (2001), Rumelhart (1997), andnkel (1986), activating schemata helps
students to understand the lesson since it utililzes prior knowledge and motivates them to
accomplish the lesson’s activities.

Setting goals and objectives will help students umderstand the video content,
concentrate more since they have attended gobls &chieved at the end of the learning task and
reduce the burden of listening or watching a longversation (Vandergrift, 2002, Ur, 1984).
Another point that is mentioned in this categorgushenticity of the content. As Saraceni (2003,
p. 77) states, “materials should be based on atithtexts, that is texts which have been written

for any purpose other than language teaching” détailed questions, see Appendix, Category E.

4. Suggestionsfor creating YouTubeLLVs

Based on the observation guidelines that were stggbby the literature, we can come to some
suggestions that will help language teachers tatereffectiveYouTubelLVs. However, these
ideas might not be applicable to ®buTubelLVs that language teachers create or observe. To
create more effectiv&¥ouTubelLVs, language teachers should pay attention &ftlowing
points.

First of all, YouTubelLLVs require preparation. Before starting tNeuTubeLLVs,
instructors should try to visualize the lesson omap and see what it will look like and what
materials they need such as software, websiteshdéads, personal assistants etc. Using the
resources that are available and accessible mglsufficient to create effective lessons. There
are free educational resources that are availaiieso For example, language teachers can create
and edit videos by using free video editing sofevauch adwvindows Movie MakerCreating
effective YouTubelLLVs might require a camera, a microphone, vidddirey software, music,
images, video clips, slides, websites’ pages atated realia that are necessary for the lesson.
For example, creating a lesson about fruits migicessitate the use of real fruits or their pictures
to show them to students.

After preparing the needed materials, teachers st videoing the lesson. The first
point is choosing an attractive thumbnail of theed. Thumbnail is the picture of the video that

Is shown in the research engines. Putting an &tteathumbnail will encourage théouTubes to
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click on particular videos among many videos thdl e shown in the research results or as
related to the video they are watching. During fin&g seconds of the lessoMpuTubelLVs
creators might include an introduction about theiganizations or theiYouTubechannel
combining that with music and attractive imagess™ill give theYouTubes a clear idea about
who they are if they are affiliated with an orgatian, a school, a university or a language
passionate teacher. Adding music will motivate eas to keep watching the video and will
decrease their anxiety. Another point is writing tiitle that really reflects the video content.
Writing an attractive title that does not reflettetcontent of the lesson will frustrate the
YouTubes once they have found that the video is not tie that they are looking for. So, they
might dislike the video and that will show more lned under the video. This might lead to
removing the video from théouTubewebsite.

While designing the lesson, the three-stage forsndiie most appropriate:
1. Introduction stage: YouTubelLLVs creators should write the objectives of tkedon at the
beginning of the video so that learners will haveidea what they will achieve at the end of
watching the video. The introduction should havetivadional music and images that will
decrease students’ anxiety and motivate them tohwttie video. Keeping this stage as short as
possible is a good idea.
2. Main stage: This is the stage where teachers deliver the mamteat of the lesson. It varies
based on the purpose of the lesson. However, #rereome points teachers might need to keep
in mind. The pace should be slow if the video rgé#ed at beginners, the pace can be as regular
native speed if the target students are advandeel.bfickground music should be as silent as
possible. As language research suggests, teadimrkl gepeat the important words and phrases
and explain difficult terms. IYouTubeLLVs teachers can show the important words asittegt
to help learners to see the spelling. Kagadad Saricoban (2102) suggest that language tesacher
should “incorporate only the keywords as subtitleace the whole subtitled sentences make it
difficult for learners to follow the flow of speectas they either concentrate on the speech or the
subtitles” (p. 13). In grammar lessons, teacherghimcolor the grammatical points in the
sentences to draw students’ attention. While ptesgithe lesson, teachers should look at the
camera when they are addressing students. In additachers should give students enough time

to answer questions or ask them to pause the video.
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3. Final stage: this stage is the conclusion. Teachers can sumenthie& lesson; make a quiz or
any kind of assessment to help students testuheierstanding of the lesson. At the end of video
teachers might put music to leave students withddeelings about the video. In addition, they
should write acknowledgement of anyone who helméke this video. Teachers also can write
contact information about their organization, sdhamouniversity such as the website and the
email.
To upload the video to théouTubewebsite, teachers should write the title thatectf

the content of the lesson. If the teacher has réifteplaylists, the video should go under the
appropriate list. For example, if a video aboutangnar lesson, it should go under the grammar
playlist. The next step is writing the video tagdich are the keywords that search engines use
to find the video. For example, if the lesson iswtthe English present tense, the tags that might
be used are: English, present tense, ing, grama®lr, learn English. The more related tags to
the video, the more opportunities that the videgoimg to be displayed in the search results. The
tags should be relevant to the content of the videw example, a video about English past
simple regular verbs should not have the followtags: fun, comedy, entertainment, joke,
Russell peters, Canadian etc. Another point isnmuthe video in the right category: Education.
Even the lesson is funny and has some jokes, distinnder the comedy category will mislead

target users. Language learning videos are logieathed to teach not to entertain.

5. Limitations of YouTube

Educationalists mentioned two points about usrfityiTubein education. The first one is that
YouTubeaddresses visual and auditory learners as theywvedch and listen. As Zimmerman
(2010) states, “lI can imagine usingYauTubevideo and students following directions for
movement, incorporating the bodily/kinesthetic ligence, and so” (p. 189). In searching the
YouTubewebsite, we find different teachers uS®uTubefor kinesthetic intelligence. For
example, Professor Acton, researcher who spends yms@orporating the bodily intelligence to
improve students’ pronunciation, usésuTubdo help students to improve their pronunciation in
their preparation for TOEFL (see, for instanC®EFL iBT Speaking Warm-wigt TOEFL® TV -
The Official TOEFL Channel oiYouTubehttp://www.YouTubecom/watch?v=3jokYm2eemA

This video receives more positive reactions frongleageYouTubdearners.
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Another point is the control of the comments anel Wewers of thérouTube People
think thatYouTubehas less privacy. However, many feature¥ @fiTubegive instructors control
over who will watch their videos and what commeagpear under their videos too.

Tracking the YouTubestatistics shows that this website grows signifiga in the
cyberspace. In addition, the website shows conabaout the problems that teachers have about
using theYouTubein their classrooms. The instructors in the Uni&tdtes complain about the
access of the website in their schools. Some U®8datshave blocked th&¥ouTubewebsite
because students might use it for non-educatiomgdgses. Thereforé&ouTubehas launched a
new version of the portal calletYouTubeFor Schools’ to make the website available in gver
school in the United States.

6. Conclusion

In conclusion, this paper has shed some light eanadrthe most used social media tools to teach
and learn languages. The paper discusses somdsamgdanguage teachers should be aware of
while creating newyYouTubeLLVs. These different aspects come from the curtanguage
learning and teaching literature. So, the papestto fill in a gap where the language teachers
might find it difficult to measure the effectiversesf theirYouTubeLLVs by providing a novel
rubric. However, language teachers should bearind rineir own contexts and target audience
when it comes to include images and topics thahtrégeate conflict in other cultures.

Future research in the use WbuTubelLLVs is necessary, especially to investigate
students’ attitudes towards the useYafuTubelLLVs, difficulties that language students have
found while learning new languages througbuTubeor teachers’ experiences in usiviguTube
LLVs. These different topics will help research&wsoptimize the use ofouTuben language
learning and teaching.
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Appendix: The complete Guideline
A- Video Characteristics:

1) What is the quality of the images? Low quality,thiguality?



4)

5)

6)

7)

Teaching English with Technologhy3(3), 3-17,http://www.tewtjournal.org

When was the video uploaded?

B- Attractiveness:

1)

2)

3)

4)

5)

Do the first seconds or minutes of the video gagouTubes’ attention?

Does the teacher show enthusiasm about the lesdeo?

C- Clarity:

1)

2)

3)

4)

5)

6)

7)

Does the teacher seem to be prepared?

D- Reaction:

1)

How do theYouTubes react through the comments?

15
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3) Are any of the comments deleted?

A . Ar e the re any unrel ated Comments7 ................................................................................
. HOW man y peop le I Ike the V Ide 09 ....................................................................................
" . HOW man y peop le dlsnke t he V Ideo? ................................................................................
., . HOW man y t I mes has thev‘deo bee n Wat Che d? ..................................................................
) How manyYouTubes have chosen the video as one o thei favoiiieos?

9) In which part of the world more people have watctietvideo?

E-Content:
1) Does the teacher give an acceptable time folrth€lubes to answer the questions?
2) Does the video contain several steps? Inroductin stage, conclusion?
., Ar.e. the ObJ ectlvesof the Vldeo Stated Clearly,; .....................................................................
4) Does the video contain unrelated contents suchmsnercial ads and personal stories?
. Does the Vld eo Comam Cunura” y Sensmvemateﬂ a ..............................................................

6) Does the video contain authentic exercises and pbegnof language use?
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7) Does the title of the video reflect the contentloé video? Or, on the contrary, does it mislead il
viewers?
8) Does the teacher use examples to clarify points?

9) Does the teacher repeat the important words, grarpoiats and questions?

Thank You!



