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Abstract

Learning English for academic purposes (EAP) cdp haeiversity students promote their
academic literacy through socializing them into dszaic communities of practice. This
study examined the impact of the use of collabeeapirojects on three social network sites
on EAP students’ attitudes towards EAP and acadewmtent learning. Three groups of
students from three disciplines, i.e. engineerimg (54), social sciences (n = 57), and basic
sciences (n = 62) participated in the study. Thdestts participated in collaborative projects
on three social network sites, ilacebookLinkedln andResearchGateor a period of four
months with the help of their teachers. Questiomsaand semi-structured interviews were
utilized as the instruments of the study. The tessiiggested that the students from the three
disciplines had positive attitudes towards carryinug collaborative projects on three social
network sites. No significant difference was idéet regarding students’ attitudes. The
perceived benefits of the project work included aymities for having international
communication, learning academic vocabulary, peatalooration, teacher support, and
opportunities for improving academic English andcademic literacy. The study further
explored students’ attitudes towards factors wthafflected students’ project work and the
limitations of the use of collaborative projects ttmee social network sites. The students
showed a preference for usikgcebook however they did not agree on their interestim t
use ofResearchGatand LinkedIn The findings can have implications for integrgtithe
three social network sites in EAP instruction.

Keywords: collaborative learning; social network sites; Eslgifor Academic Purposes

1. Introduction

The application of social network sites (SNSs)dn@tional contexts has gained tremendous
popularity among educational researchers, teacheis,students (Alvarez Valencia, 2015;
Hsu, 2013;0zmen & Aticl, 2014 Toetenel, 2014; Veletsianos & Navarre2612; Yen, Hou,
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& Chang, 2013). SNSs are defined as “web-basedcssnthat allow individuals to (1)
construct a public or semi-public profile withirbaunded system, (2) articulate a list of other
users with whom they share a connection, and @) &nd traverse their list of connections
and those made by others within the system” (boydll&on, 2007, p. 211). The integration
of SNSs in educational practices of students has l@und to offer all involved a variety of
benefits. The most significant advantages of tleeafsSNSs in education include increase in
student engagement, motivation and communicatieel (@Brady, Holcomb, & Smith, 2010),
improvement of peer feedback, student content ae@ isharing and exchange, student
creativity (Van De Bogart & Wichadee, 2015), participation antegration in online
communities of practice, and collaborative learnfidheeler, Yeomans, & Wheeler, 2008).
The invaluable affordances of SNSs for educatignaiposes have encouraged educational
experts and teachers to consider social networksgan effective aid for teaching and
learning purposes.

English for Academic Purposes (EAP) is a brancltwglish for Specific Purposes
(ESP) which aims to socialize university studemi® iacademic communities of practice
through enabling them to engage in academic conwation at an international level
(Hyland, 2006). More specifically, the use of sbaatwork sites in EAP instruction can
create a sense of community and collaborative legrm EAP instruction (Dashtestani &
Stojkovic, 2016 Kavaliauskieg & Ashkinazi, 2014;Sabater & Fleta, 2015). Harwood (2014)
suggests that social network sites can be staumecls in order to facilitate university
students’ integration in online academic commusibé practice and encourage them to learn
both the academic vocabulary and the subject-spemademic content.

EAP and Computer-Assisted Language Learning (CAade closely related to each
other (Jarvis & Pastuszka, 2008). Academic resauagailable on the Internet and computers
are authentic ones and EAP students should be ¢entpenough to read these online and
computer-based resources (Plastina, 2003). Mor@rtaqtly, in order to join international
academic communities of practice more easily, EARlents need to foster their digital
literacy and be able to use online applications metently (Jarvis, 2009). Flea and Stanca
(2010) suggest that collaborative learning on dawdwork sites can affect EAP students’
academic success, active learning, motivation,iatredaction of students and teachers. Arno
(2012) points out that the use of technology in BA$truction would increase the level of
authenticity, decrease costs, and meet the speaéds of EAP students. Therefore, the aim

of this study is to identify Iranian EAP studengdtitudes towards conducting academic
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collaborative projects on three specific sociawwek sites along with the limitations and
students’ preferences of these SNSs.

2. Language learning and social networking
Social networking and language learning researshattaacted the attention of a plethora of
English as a foreign language (EFL) researcherssahdlars. In addition, the use of SNSs
has provided a wide range of pedagogical opporamibr language learning and teaching
contexts (Hsu, 2013). The analysis of the previasgarch on the use of SNSs in language
learning reveals positive attitudes of students @oslitive learning outcomes in EFL contexts.
For example, Millington and Smith (2012) reportbdttthe use of social networking for EFL
students promoted their autonomy and assisted thdxa more creative in language learning.
The persistent communication through chatting, arging videos and images, and blogging,
which was inspired by the use of the SNS, encourdgEL students to be involved in
collaborative speaking activities and made them emimterested in class participation.
Kikuchi and Otsuka (2008) analyzed Japanese ERdests’ use of social networking in the
classroom and suggested that the students exprpeséive attitudes towards blogging and
its role in fostering their writing proficiency ithe foreign language. The use of authentic
materials and activities, together with constamhcwnication between classmates were the
other significant merits of the use of SNSs in ¢kessroom. Liu et al. (2015) noted that the
use of SNSs can have a positive influence on laggiearning. They proposed that the use of
SNSs can enhance the rate of collaborative leainitige classroom. Based on the findings of
this study, teachers may use SNSs to motivate istsid® have social interactions and
connections with other students. Moreover, the entth speaking interactions between less
and more proficient learners can assist teachessttaore realistic teaching objectives. The
other merits of the use of SNSs include opportesifor text chatting, corrective feedback on
written tasks, and synchronous communication. AdHe type of the SNS, it was suggested
that students should find the use of a specifie tygp SNS easy in terms of factors such as
accessibility, visibility, suitability, and languagNorman, 2002, cited in Liu et al., 2015).
Similarly, Hsu (2013) concluded that the useFacebookcan enhance students’
engagement. The use Bhcebookfostered students’ motivation, vocabulary learniseglf-
confidence, and attitudes towards EFL learning. @édwer, the use dfacebookcreated an
interactive learning environment in which learniingproved. Kabilan, Ahmad, and Abidin
(2010) identified similar benefits concerning treewf SNSs in an EFL learning context. The

overall results of Kabilan et al.’s (2010) studylicated that university students considered



Teaching English with Technologhg(2), 3-20,http://www.tewtjournal.org 6

Facebookas an effective learning tool which can promoteammegful learning in EFL
contexts. Ping and Maniam (2015) assessed thefug®up discussion for learning English
on Facebook They reported thaFacebookcould be regarded as an effective choice for
improving the quality and quantity of group disdnss among EFL students. Similar
findings with regard to the use of social netwogkin group discussion were reported in
other studies (Omar, Embi, & Yunus, 2012; Tina,@01

As for the application of social network sites 8P instruction, Dashtestani and
Stojkovic (2016) point out that research on ESP smalal networking is very limited. For
example, Kavaliauskiémand Ashkinazi (2014) reported that the majoritfdP students are
familiar with most social network sites, while thewrely make use of these sites.
Kavaliauskied and Ashkinazi's (2014) research provides evidennethe necessity of
training EAP students for the effective use of aboetwork sites for EAP learning. Similarly,
Sabater and Fleta (2015) examined the effectiveniebwitter for ESP students. They argued
that the use of witter improved the rate of student participation. Monportantly, the use of
Twitter created an interactive environment in which stisl@rere involved in instruction in a
learning community. Van de Bogart and Wichadee $20dvestigated the efficiency dine
as a social network site. They suggested thatsésanhanced collaborative learning in the
classroom and the majority of students held pasiattitudes towardkine and its use for
their learning.

Iranian EFL researchers and experts have showretr@ous interest in the integration
of technology in EFL learning (Dashtestani, 20¥6few studies have been directed towards
the use of social network sites in the Iranian Eéintext (e.g.Khany & Monfared, 2013;
Mohammadkhani, Mazinanai, Zandvakili, & Fard-Kash&®15; Qarajeh & Abdolmanafi-
Rokni, 2015). The results of these studies illusttahat the use of SNSs can contribute to
Iranian students’ language learning in terms ofrmamg their oral proficiency, promoting

their attitudes towards language learning, ancefogg their motivation and self-efficacy.

3. The study

3.1. The aims of the study

While previous research has mainly focused on Edrning contexts, this study aimed to
examine the effect of SNSs in EAP contexts. Furnttoee, unlike previous research which
included only one single social networking siteit& analysis, this study analyzed EAP

students’ perceptions of the use of three disti@blSs. Facebook ResearchGateand
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LinkedIn are commonly used by a large number of Iraniavarsity students (Batooli &
Nazari, 2014; Khany & Monfared, 20183Jjohammadkhani et al., 2015; Moeinmanesh &
Rezvani, 2015; Yaghoobi Malal, 2014). This studyoaought cross-disciplinary variations in
the use of SNSs in the EAP context of Iran. Alawil @ashtestani (2014) argued that there
exist cross-disciplinary variations in studentstiades towards and use of technology in EAP
instruction. Therefore, studies on the use of spetipes of technologies in EAP instruction
should take into account these variations and deoexplanations for them. To achieve the
aims of the study, four specific research questwaie formulated:

1. What are the attitudes of EAP students from theehtisciplines towards the use of
collaborative projects carried out in three sociatwork sites for learning EAP? Is
there any significant difference among their petices?

2. What are the attitudes of EAP students from theeehdisciplines towards the
limitations of the use of collaborative projectsread out in three social network sites
for learning EAP? Is there any significant diffeceramong their perceptions?

3. What are the attitudes of EAP students from thedhtisciplines towards the factors
which can affect the use of collaborative projezdsied out in three social network
sites for learning EAP? Is there any significaffitedence among their perceptions?

4. What are the preferences of EAP students from hheetdisciplines for the type of
social network sites which can be used for collabee projects?Is there any

significant difference among their perceptions?

3.2. Participants

Three groups of students participated in this stddyese students enrolled in an EAP course
and were at a Bachelor of Science/Art level. Thielesnts had an age range of 20-24 and were
all male. Specifically, three classes, including Stidents of agriculture engineering
(engineering discipline), three classes, includé®) students of biology (basic sciences
discipline), and three classes, including 57 sttgleh sociology (social sciences discipline),
participated in the study. All of these studentsrated the interview and questionnaire study.
They were randomly selected from a state universifiyehran, Iran. Moreover, to ensure the
participants’ homogeneity of general English preficy, a TOEFL IBT test was
administered to the participants and those whoseescranged between 60-98petent
usersaccording to ETS) were chosen to participate endludy. Those students whose scores
were lower or higher than this range were not aered for the study. All these participants

were users of SNSs, includifitesearchGatd.inkedIn andFacebookwith an average of 3.4
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years of using at least one SNS or were instrumteldow to create an account on each SNS at
the time of carrying out the study. To ensure ttiecal aspects of the study, an informed
consent form was submitted to all participants. Sehstudents who had not used any SNSs at
the time of the study or before that were not ideldi(Table 1).

Three teachers who participated in the stugyewEAP teachers who were PhD
holders of applied linguistics. They had an averaigé.3 years of EAP teaching experience.
Their average age was 37.4. All the teachers mmediothat they usedResearchGate
LinkedIn andFaceboolquite frequently (Table 2).

Table 1. Students participating in the study

Participants Number Age Instruments

used
Students of 54 20-24 Interviews+ Questares
Agriculture Engineering
Students of Biology 62 20-24 Interviews+ Questionnaires
Students of Sociology 57 20-24 Interviews+ Questionnaires

Table 2. Teachers participating in the study

Number of Average years Average Averages/eiusing
Teachers of teaching age SNNs

3 4.3 37.4 4.1

3.3. Method

A mixed-methods study was considered in order tteciothe data and answer the research
questions. Two instruments, i.e. a questionnaicesami-structured interviews, were used to
collect quantitative and qualitative data from ghgroups. The specific purposes of using a
mixed-methods design was to triangulate the fingliogtained from the questionnaires and
the interviews. Long (2005) emphasizes that tridattgan of various approaches, instruments,
and instruments can increase the validity of thdifigs. Moreover, both supplementary and
confirmatory data were collected which contributeda more comprehensive and accurate
understanding of the problem under investigation.

The study lasted for a whole semester, i.e. foantims. Three classes of each
discipline (nine classes in total) were includedti®e study. Three EAP teachers (each
responsible for three classes) participated indhely. All three EAP teachers had three
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briefing sessions to get acquainted with the aimd facus of the study and how to make
students motivated to take part in the projectthse briefing sessions, the teachers were
consulted in how to use the SNSs related to th@ydiwrough a manual along with face-to-
face meetings with the researcher. The students wroduced to the three SNSs at the
beginning of the semester. The students were gulied to build a new profile for
themselves and how to add their academic informatw their profiles. Afterwards, the
students were assigned to groups of 6 or 7 and agked to do a collaborative project on one
academic topic that was selected by the teacherstadents. Two marks (out of the total of
20) of the final score of the students were alledato conducting the project based on
continuous assessment of the teacher of studemstts of the progress of the project. Some
criteria were considered for writing the reportsluding a brief explanation of the strategies
that they adopt to do the project, language itémey tearned through the use of the SNSs,
things they learned about their academic content tlae problems they faced during carrying
out the project. The students were also invitedaahe project in the classroom with the help
of the teacher 45 minutes each week in the classrohe teacher was also online on
Facebookfor one hour twice a week at a specific time ttphstudents with the project and
the questions that they had. For each sessioneotldss, the students were supposed to
provide a report on their progress of the projéttthe end of the course, the students were
invited to provide the teacher with a detailed agsle report of what they had done and what
they had learned about the academic topic. Theestaatould join academic discussions, find
academic groups, find international peers, intevath their classmates, and find scholars
from other countries. All the students used Engligien chatting/speaking/writing on the

SNS with their peers, the teacher, and other iateynal academic users.

3.4. Instruments

3.4.1. Questionnaires

The first instrument of the study was a questiomn# examine the attitudes of the three
groups of students of the use of SNSs in learniAB.EThe survey was constructed based on
the analysis and review of previous studies comegrithe use of social networking in
language learning and educational contexts (Alvafatencia, 2015; Hsu, 2013; Ozmen &
Atici, 2014; Toetenel, 2014; VeletsianosNavarrete, 2012; Yen, Hou, & Chang, 2013). In
order to ensure the content validity of the questare, several consulting sessions were held
with a panel of three professors of EAP, four psetes of EFL, and three content professors

who commented on the suitability of the items fog purposes of the study. The panel was



Teaching English with Technologhg(2), 3-20,http://www.tewtjournal.org 10

given checklists and was asked to provide qualgatomments on the questionnaire items. In
addition, initial interviews were conducted with S8ttildents from the three disciplines in order
to provide insights for developing the questionaatiems.

The questionnaire had four sections with dosed open-ended items. The first
section (Cronbach’s alpha= 0.83) was developednt@stigate EAP students’ attitudes
towards the benefits and merits of collaboratives§i¥oject. The second section (Cronbach’s
alpha= 0.89) sought EAP students’ perceptions enlithitations of the collaborative SNS
project. The third section (Cronbach’s alpha= 0.84plored EAP students’ perceptions of
language-related, teacher-related, and projectectldactors which affected the use of
collaborative projects on three social network ssifer learning EAP. The last section
included three items in which the students werea@s& rate the usefulness of the three types
of SNS on a rating scale from 1 to 10 based on fireference. Also, there were three open-
ended items in which the students were asked tte wihe reasons for their rating of each
item. The language of the questionnaire was Persian

3.4.2. Semi-structured interviews
To triangulate the results of the questionnainegrviews were also carried out in this study.
The interview questions were designed based ortehes included in the questionnaires. To
establish the content validity of the interview,panel of three professors of EAP, four
professors of EFL, and three content professorkiate the appropriateness of the questions
for the purposes of the study. The questions wége piloted with a similar group of
participants prior to the study. These participahntsnot participate in the main study though.
Each interview lasted 30-45 minutes. The same @tissues were considered and explained
to the participants of the interviews as well. Sipeally, the following questions were
developed and formulated:

1) How do you feel about the collaborative SNS prdject

2) What do you think are the benefits of the collabweaSNS project?

3) What do you think are the limitations of the cobaditive SNS project?

4) What do you think are the factors that affect the af the collaborative SNS project?

3.5. Data analysis
The data of the questionnaires were analyzed andnsnand standard deviation were
provided for the responses of the students to @&aam of the questionnaire. SPSS 16 was

used for the data analysis. The non-parametric adé¥ruskal Wallis was employed to
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identify any significant difference among the pgtoans of the three groups of students. The
interview data were analyzed using content analygased on a coding scheme, two coders
who were experts of coding interview data codedddia and reported the common themes.

A coding consistency of 0.85 was achieved which sasfactory.

3.6. Findings

3.6.1. EAP students’ attitudes towards the collab@tive SNS project

As Table 3 indicates, the majority of EAP studeintsn different disciplines had positive
attitudes towards the collaborative SNS projecke Students agreed or strongly agreed with
several benefits of the collaborative SNS projesish as promoting academic English
proficiency, enhancing students’ motivation to teacademic English, promoting general
English proficiency, possibility of internationalommunication, opportunity for joining
academic groups, teacher’s support, peer collabatabnline chatting with teachers and
students, and ease of use. Furthermore, there wasignificant difference between the

students’ attitudes in general.

Table 3. Questionnaimesults for EAP students’ attitudes towards théabalrative SNS project

Questionnaire items Participants Mean SD p
The use of SNSs promoted SE 4.05 0.73 0.193
my academic  English  SBS 4.1 0.71
knowledge. SSS 4 1
The use of SNSs enhanced SE 4.20 0.75 0.084
my motivation to learn SBS 4.17 0.79
academic English. SSS 4.21 1
The use of SNSs promoted SE 4.09 0.77 0.101
my general English SBS 4.26 0.54
knowledge (GEP). SSS 4 0.98
The use of SNSs provided SE 4.31 0.86 0.095
me  with international SBS 4.54 0.37
communication with other SSS 4.32 0.92
students.

Joining academic social SE 3.91 0.99 0.071
networking groups was SBS 4.1 1.31

effective. SSS 4.17 0.88

The  teacher's  support SE 4.28 0.88 0.067
during doing the project was SBS 4.42 0.37

effective. SSS 4.37 0.69

Collaborating with  other SE 3.96 1.32 0.112
members of the group was SBS 4.2 0.91

necessary to conduct the SSS 4.01 0.8

project

Joining academic groups SE 4.14 0.69 0.058
and discussions on SNSs SBS 4.09 1

was effective for doing the  SSS 4.1 0.91

project.



Teaching English with Technologhg(2), 3-20,http://www.tewtjournal.org 12

Online chatting with SE 4.19 1.29 0.121
classmates in  English SBS 4 1.20

helped me to improve my SSS 4.05 1.1

English.

There were a large number  SE 4.03 0.94 0.000*
of academic English SBS 3.79 1.32

resources on the SNSs. SSS 2.66 1.04

The use of SNSs for SE 4.5 1.2 0.090
learning academic English SBS 4.09 0.88

is easy. SSS 4.22 1

Online SE 4.44 0.91 0.077
chatting/communicating in  SBS 4.30 0.85

English with the teacher SSS 4.19 0.40

helped me improve my

English.

Note: statistical significance level was set at @.05.
Note: SE: students of engineering; SBS: studenb@sit sciences; SS: Students of social sciences
Note: Likert scales: 1. Strongly disagree; 5. Sgipragree

As Table 4 shows, the triangulated results of titerviews regarding the attitudes of EAP
students’ attitudes towards the collaborative SN§ept revealed that the students held
positive perspectives on the collaborative SNSqmtojThe benefits of the project which were
reflected in both questionnaires and interviewsuished opportunities for having international
communication, learning academic vocabulary, peafalooration, teacher support, and

opportunities for improving academic English anddemic literacy.

Table 4. Interview results for EAP students’ attia towards the collaborative SNS project

Interview Themes Students Percentage of Student quotations
the mentioned
theme
Opportunities  for SE 85% This was the first time | had the
having international SBS 90.32% experience of communicating with other
academic SS 87.21% people who study the same major in
communication other countries. This was a very great

experience for me and made me more
interested in my major and academic
English learning.

(Student of Engineering 11)

Learning a great SE 75.9% One major benefit of this projeatork
number of SBS 79.03% was that | knew a lot of new academic
academic words in SS 82.45% English vocabulary. In order to

English communicate in English, | had to check

academic words or ask my teacher or
other group members to help me. |
learned many words!”

(Student of Basic Sciences 37)

Collaborating with SE 72.22% This was the first time | had
other group SBS 80.64% collaboration with my classmates so
members SS 70.18% seriously. We helped each other a lot and

learned from each other.
(Student of Social Sciences 30)
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Promoting both SE 83.33% | liked the project becausee could
academic  English SBS 87.1% improve both our knowledge of

and academic SS 73.21% academic English and knowledge of our
literacy academic subjects.

(Student of Basic Sciences 20)

3.6.2. EAP students’ perceptions on the limitationsf the collaborative SNS project

As Table 5 illustrates, the EAP students did nahfpout specific limitations of the project in
the questionnaires. The most important limitatisrisch were reflected in the questionnaire
included the lack of subscription to SNSs and lomglish knowledge to use the SNS for
academic purposes. Concerning the other limitatitims students were undecided on the

importance of the limitations.

Table 5. Questionnaimesults for EAP students’ perceptions of the litiitas of the collaborative SNS project

Participants Mean SD p
The cost of connecting to SE 3.19 0.81 0.110
the Internet SBS 2.89 1.06
SSS 3.2 1.14
Lack of subscription to the SE 4.03 0.93 0.080
social network sites SBS 4.14 0.87
SSS 4.31 0.72
Lack of time to do the SE 3.1 0.8 0.092
project SBS 2.87 0.72
SSS 3.37 1.19
Disinterest in working in SE 1.32 0.54 0.088
groups SBS 2.13 0.59
SSS 2.25 0.96
Unsuitability of SNSs for SE 2.56 0.58 0.013*
academic purposes SBS 1.76 1.1
SSS 2.95 0.6
Lack of teacher’s help SE 2.67 0.57 0.038*
SBS 1.94 0.9
SSS 2.14 0.79
Low English proficiency to SE 4.15 0.61 0.573
use SNSs for academic SBS 3.99 1.04
purposes SSS 4 1
Low digital literacy levels to SE 3.29 0.86 0.000*
use SNSs for academic SBS 2.76 0.37
purposes SSS 2.2 0.92

Note: statistical significance level was set at @.05.
Note: SE: students of engineering; SBS: studenb@sit sciences; SS: Students of social sciences
Note: Likert scales: 1. Strongly disagree; 5. Sgipragree

As Table 6 reveals, the triangulated data of uievs and questionnaires indicated
that low levels of academic and general EnglisHigiemcy and the lack of knowledge about

academic vocabulary were the most significant Btions.

Table 6. Interview results for EAP students’ petias on the limitations of the collaborative SN®jpct
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Interview Themes Students Percentage of Student quotations
the mentioned
theme
The lack of SE 57.41% When | was doing the project | had to
knowledge about SBS 66.13% search and ask for some academic
academic words SS 61.40% English words. | feel It was a bit hard

and at times Boring. But | am happy that
| Learnt a lot of new words Now.”
(Student of Engineering 48)

Low levels of SE 79.62% I had some difficulty using English
English knowledge SBS 87.09% suitably. Of course, | think | am not weak
SS 77.19% at English but | need to improve my

English to use SNSs more easily.
(Student of Social Sciences 51)

3.6.3. Factors which affected the use of collaboinge projects on three social network
sites for learning EAP
Table 7 illustrates that the students agreed #wbfs such as teachers’ support, academic and

general English proficiency, collaboration with meeacademic content knowledge, peer
support, and digital literacy were significant onekich affected the use of collaborative
projects on three social network sites for learrti®g®. However, the students did not agree
on the importance of factors such as the scorkeoptoject or their interest in the project.

Table 7. Questionnaire results for factors whidbcéd the use of collaborative projects on thoesad network
sites for learning EAP

Participants Mean SD p

Teacher support/help SE 4.57 0.97 0.101
SBS 4.36 0.84
SSS 4.68 0.78

Academic English SE 4.05 0.59 0.096
proficiency SBS 4.21 0.83
SSS 4.09 1.09

General English proficiency SE 4.33 1.13 0.134
SBS 4.41 0.8
SSS 4.26 1.22

Collaboration with peers SE 4 0.94 0.061
SBS 3.89 1.27
SSS 411 1.10

Academic content SE 4.47 0.61 0.205
knowledge SBS 4.23 0.72
SSS 4.32 0.83

Peer support/help SE 4.16 1.2 0.060
SBS 3.84 0.98
SSS 3.91 1.31

Your digital literacy SE 3.92 1.39 0.058
SBS 4 1.08
SSS 3.98 0.91

The score of the project SE 3.55 1.2 0.021*
SBS 2.19 0.98
SSS 2.58 1.31

Your interest in the project SE 3.45 1.2 0.047*

SBS 3.2 0.98
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SSS 2.88 1.31
Note: statistical significance level was set at @.05.
Note: SE: students of engineering; SBS: studenb@sit sciences; SS: Students of social sciences
Note: Likert scales: 1. Least important; 5. Mospartant

The interview data supported parts of the questior data. The students from the
three disciplines asserted that knowledge of acagaeyaneral English and academic content,
teacher support, familiarity with the SNS, and eaease were factors which affected their

project work (Table 8).

Table 8. Interview results for EAP students’ atti#éa towards the collaborative SNS project

Interview Themes Students Percentage of Student quotations
the mentioned
theme
Knowledge of SE 88.88% It is obvious that English knowledge is a
academic and SBS 79.03% very important requirement for doing
general English SS 87.03% projects like this one. Also, it is

important to know how to use English in
an academic manner.
(Student of Social Sciences 23)

Academic content SE 87.04% Certainly, you must be knowledgeable
knowledge SBS 85.48% about the topics related to your major in
SS 77.19% order to be able to discuss academic

topics at an international level.
(Student of Basic Sciences 37)

Teacher support in SE 68.51% | appreciate my teacher because he was
social networking SBS 77.42% very positive during the project work.
SS 66.67% We were in touch both online and in the

class and he motivated a lot.
(Student of Engineering 3)

Familiarity with the SE 59.38% | think we use some SNSs less frequently
SNS used SBS 64.51% than the other ones, so we are more
SS 68.42% comfortable to use the ones that we

know and use everyday. The ones that
we do not use frequently are harder to be

used.
(Student of Social Sciences 45)
Ease of use SE 57.41% The most important factds how easy it
SBS 54.84% is to use th&NS. Some of them are very
SS 64.91% boring and hard to be used.

(Student of Social Sciences 17)

3.6.4. Students’ preference foFacebook, Linkedln, or ResearchGate

Based on the values shown on Tables 9 and 10, #jeritg of students from the three
disciplines perceived-acebookas the most preferable learning tool. There wak ao
significant difference among the perceptions of ttme@e groups of students on the use of

Faceboolfor EAP learning.

Table 9. Questionnaire results for students’ pexfee forFacebookLinkedIn or ResearchGate
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Rating (out of p

10)

Facebook SE 8.45 0.085
SBS 6.76
SS 7.2

LinkedIn SE 4.9 0.021*
SBS 5.87
SS 3.33

ResearchGate SE 2.67 0.010%
SBS 2.01
SS 3.41

Note: statistical significance level was set at @.05.
Note: SE: students of engineering; SBS: studenib@sic sciences; SS: Students of social sciences

Table 10. Questionnaire results for open-endedsitemstudents’ preference féacebook, Linkedlrgr
ResearchGate

Facebook
Themes from the open-ended items of the questi@nnai

The majority of students from different disciplinbslieved thatFacebookwas the most appropriate SNS for
learning academic English. The students assertddrfitebookwas easy to be used, free to be used, and richer
in terms of its groups, and topics. The possibitifyhaving online chat and synchronous computeriated
communication (SCMC) was another significant benefiusing Facebook The students also mentioned that

Facebookwas user-friendlier than the other SNSs.

Linkedin

Themes from the open-ended items of the questi@nnai

The majority of students from different disciplingsre of the opinion thdtinkedinwas more reliable source
regarding its academic content, but needed feesutmscription and people dinkedinwere not as active as

people on Facebook.

ResearchGate

Themes from the open-ended items of the questi@nnai

Many students reported thResearchGatevas interesting and comprehensive regarding ésl@mic content.
However, the students reported that they wereftaagiar with working withResearchGatand that it was hard

to get in touch with friends viResearchGate

4. Discussion and conclusion

This study aimed to present a cross-disciplinalyais of the collaborative use of SNSs in
EAP learning. The general results indicated positattitudes towards the collaborative

projects on SNSs. The results show that there wasarsignificant difference among the

attitudes of the participants towards the collabeeaprojects on SNSs. The triangulated data

illustrated that the majority of the students frtme three disciplines perceived some benefits
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of the collaborative projects on SNSs, includingpapunities for having international
communication, learning academic vocabulary, pedfalooration, teacher support, and
opportunities for improving academic English anddemic literacy. The positive attitudes of
students towards the use of SNSs in educationatxtsnwere also echoed in previous studies
(Hsu, 2013; Kikuchi & Otsuka, 2008; Millington & Sth, 2012;Liu et al., 2015). It is crucial
that educational planners and course designersvaeceof the potential benefits of social
networking on EAP students’ learning and attitudesvards learning. The issue of
collaborative projects appeared to be a key onehlwhad a significant effect on students’
attitudes towards the use of social networking APHearning.Liu et al. (2015) also reported
that the use of social networking in the classraam foster students’ levels of collaboration.
Ping and Maniam (2015) considered social networliagan efficient tool for encouraging
students to have group work.

One major benefit of the project was that the gttalevere enabled to have
international communication with other academic rbera. This was a merit of the project
which was reflected in the results of the intengeand questionnaires. The students had also
positive attitudes towards having collaboration hwihe other members of their group.
Furthermore, the project was an opportunity to prtemboth academic knowledge and
academic English knowledge. The students percehatdtheir academic English vocabulary
knowledge fostered. It can be concluded that cohafve projects on SNSs can be an
influential tool for creating an interactive leamgi environment in which both students’
English proficiency and academic literacy can beamged. It is paramount that Iranian
educational decision makers and even teachersd®rSNSs as learning aids which can have
a number of benefits for students. As EAP instarctis a learner-centered approach,
academic collaborative projects on SNSs can engeustudents to have personalized
learning in which different learning styles, neeaisq preferences are taken into account.

Concerning the limitations and constraints of thkaborative projects on SNSs, there
was no consensus among the perceptions of studedtsm some cases they did not perceive
many constraints. The two important limitations &students’ low knowledge of academic
vocabulary and English which caused difficulty fmme of them. In the questionnaire the
students also perceived that they were not sulestiio the SNS, which created problems for
them. Despite these issues, many other limitatweie perceived to be non-existent during
the conduction of the project. High levels of acadeEnglish vocabulary knowledge may be
a considerable facilitator for EAP students. Sinylastudents need to be competent English

users if they want to have international commuimicatand be socialized into academic
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communities of practice. This issue implies thateadional authorities should adopt effective
strategies in order to help students promote themdemic vocabulary knowledge and
academic English.

The findings suggested that several factors cane ham effect on students’
collaborative projects on SNSs. Based on triangdlagesults, these perceived factors include
academic and general English knowledge, academmteb knowledge, teachers’ support,
familiarity with the SNS, and ease of use. Easasef is a very significant factor which was
also reported in Liu et al. (2015). It appears gtatents look for technologies which are easy
to use. This study also introduced teacher superviand cooperation with students during
doing the projects. As the students perceived,he&accan regulate students’ activities on
SNSs and motivate them to continue the projects.

The results showed that the students preferred) isinebookfor academic purposes.
This preference may directly be associated withiskaes of student familiarity and ease of
use which were discussed previously. One featurd-aafebook which was lacking in
ResearchGatandLinkedinwas the opportunity for having SCMC and onlinettthg with
the teacher, peers, and other academic memberspddsility of online chatting enables
students to be connected to each other withouyslelad to ask for help. Based on the results
of this study, it can be concluded that teacheasilshtake students’ preferences into account
when they assign SNS-based projects to students.

One limitation of this study is associated with tbeg time of the conduction of the
study. Many students were not able to take pathénstudy due to its long time. Moreover,
despite the attempts to familiarize students withéducational application of the three SNSs,
some interview quotations showed some studentsetacamiliarity with the features and
aspects of the SNSs used in this study.

Further research should be undertaken into theilegroutcomes of using SNSs for
EAP instruction. Without further insights into these of SNSs in EAP and educational
contexts, many factors related to the educatiosal of SNSs will remain unknown. In
addition, it is important to direct future reseatchwards the potential of SNSs in order to
facilitate the learning of different language skithnd academic genres in ESP and EAP

instruction.
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