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Abstract

This paper focuses on the attitude of EFL leartesgrds the integration of
multimedia into a language learning program. lorépon a questionnaire-based
survey administered at the end of the first semedt2001 to 46 first year junior
college students at Wenzao Ursuline College of baggs in Taiwan. All of
these students were majoring in Spanish but weretaking English Listening
and Writing as one of their required language cegir$he survey was related to
the English Listening and Writing course. The resaf the survey indicate that
the majority of EFL learners had a positive att@ddwards the use of multimedia
resources in their language program, appreciatingarticular, opportunities to
practice and extend their language abilities bfirsgithe Internet, to take
laboratory-based listening tests via a test analyael to record and save their
own writing and to make use of multi-media resosaricedeveloping their reading
skills.

Introduction

Multimedia technology has been used worldwide &mdpplication in the field of education has
provided teachers a great deal of conveniencemnstef teaching, learning, research, and
communication. It also offers learners an alteusatvay of learning like e-mailing, discussing
online, self-access learning, presenting assigmsmanprojects with software.

Multimedia application in language learning hasifpas influence on students' attitude.
Researches show that students have positive attitweard the use of computers for language
learning (Fujieda, 1999, Levine, Ferenz, & Rev&@§(®. Warschauer (1996) reports that most
students become motivated if teachers integratémedia in the curriculum, provide
opportunities of interactivities, and help them kebwledge and computer skills. The more
familiar students were with technology, the morsifpee attitude they had toward technology
(Jones, 1992). Furthermore, self-access learningesof the appealing characteristics of using
computers in the language classrooms. Studentsagelearner autonomy through web-based
learning individually or cooperatively (BrajcichQ@0).

Believing that Information Technology makes a d#éfgce in language learning and teaching and
that learners' needs and learning styles shoutdias into account when designing lessons, the
writer has endeavored to reach out for availaldeurces in terms of hardware and software to
enrich her teaching, such as using the equipmeheitanguage lab. The convenient devices of
the test analyzer accompanying with the audio tlgwece to check listening comprehension

with instant feedback and the online recording teloich enables learners to record, save, and



submit their reading saves time and highlightdé¢aening atmosphere. In order to find out the
learners' feedback about such integration, theemdi¢signed a questionnaire with statements
and open-ended questions for the first-year Spangbr students and conducted the survey at
the end of the first semester in 2001.

Presenting lessons with Power Point slides is awayin the classroom instruction. Practicing
listening and reading with technology is full ofusdty. Active participation leads to motivation

of students. The results of the study showed tluest tearners had positive feedback toward such
computer-based learning procedures as, for exangiieg listening tests with the test analyzer
in the lab, recording and saving their story regdiith the lab facilities, and surfing the Internet
to appreciate other people's works online.

Literature Review

Computer Assisted Language Learning has been ndéeé field of language teaching for
decades and has been regarded as a powerful tdmtfothe teachers and learners. Recently
multimedia and Computer-Mediated Communication Hzeen utilized to affect a whole new
learning experience. Many teachers and scholars teported studies of the effectiveness of
educational instruction on achievement and stutlatiitides regarding learning with
technology (Salaberry, 2001; Oladejo, 2001).

Learners' motivation and attitudes are correlatih their language acquisition (Mantle-
Bromleyan, Miller, 1991; Mantle-Bromley, 1995). Awding to Schoepp and Erogul (2001), the
use of computer technology helps develop learnemauny and independence as well as the
growth of self-access language learning. Studeaits @pnfidence through "learning-by-doing"
in an interactive environment. Affective domain soeake a difference for language learners.
When working online, especially in Internet-basetlaborative learning, students develop the
sense of community and respect different opini@unputer-based learning provides an
environment that combines the feeling of secunwelty, and exposure to the real world. It also
makes students control their own learning paceegase self-esteem, and improve academic
skills. Pow (1999) indicated that learners expeaxgehthe value of group work when they were
engaged in interactive activites online. Fujieda9@) stated that learners who were involved in
group work had positive feedback to the applicatbtechnology. Students perceived the value
of word processing, paid more attention to meclamavriting and favored computer-based
writing (Cunningham, 2000).

As for the teacher's role, it has remained alnfessame as the facilitator, designer, advisor,
cooperator, except that the instructor has to dgvebmputer literacy, manage links of

resources, and create interactivities based orharsinderstanding of the characteristics of the
modern "magic". Teachers who use computer or Ieteas a tool in language teaching also
develop their professional growth. The exposuneumerous teaching websites and authentic
resources enables teachers to retrieve valuablerialatand make necessary adaptations to meet
learners' needs. Technology-supported tasks fostatevelopment of cognitive strategies,
socioaffective strategies, and metacognitive gjiage(Loyo, deMagnago, 2001). In the new
trend of technology-based learning, only throughtdracher's experimenting with using IT, like
the Internet and Computer-Mediated Communicatian,lmth learners and teachers realize what



they can or cannot do (Chen, 2001, Mantel-Brom\&iller, 1991). The purpose of this study is
mainly to examine students' attitude toward thdiegon of multimedia. More specifically, it
reports the perceptions of junior college freshmwéo have never taken a formal language class
with computer class as a whole group in schools Bhudy is to be used as a pilot study for the
upcoming project undertaken by the writer and tifieiotwo colleagues in the second semester
to investigate the correlation between the leatperdormance and the exposure to the
technology-enhanced environment.

Method
Subjects

The study took place in the first semester of acadgear of 2001 and the subjects in this study
were the 46-freshman class of Spanish DepartmaMeimzao Ursuline College of Languages.
The population was the first year junior collegedsints who were taking first year English
Listening and Writing as one of the required larggueourses while the study was conducted.
The instructor met the class four hours a weektwe hours in the classroom and the other two
hours in the language lab where there are individudio devices for students (a headphone set,
a cassette tape booth) and for teachers (a teacloatrol counsel with two cassette decks, a test
analyzer, a videotape player, a screen, a projeatora computer.) A new multimedia language
lab with all the equipment mentioned above in addito individual computer connecting to the
Internet was installed while the study was undemal he writer reserved it twice in order to
offer them an extra opportunity to actually learithvwiechnology.

Instruments and Materials
The writer used the following instruments in thedst

1) a questionnaire with Likert Scale, a five-panale ranging from 5 strongly agree to 1
strongly disagree and open-ended questions,

2) the regular language lab (E301) and the multienkshguage lab (WO002),

3) Statistics Package for Social Studies (SPSS)Miodows to analyze collected data
guantitatively.

The materials used in this study included OHP slide dicto compositions and the websites for
teachers: ALELA littp://alela.wtuc.edu.tywvhich students logged in with a fixed user name a
password (the user name: ALELA, the password: aalio), and ALELA at Blackboard, which
was a free-of-charge website and was availablerdédiane, 2002. Dicto composition is a

dictation training that has been practiced for ntbes a decade in Wenzao Ursuline College. At
the first stage, students are given two to foutypes and listen to the teacher's story once
without writing anything down in the first listergnThen the teacher reads a couple of sentences
three times and students concentrate on listenitiget sentences, which they write down after

the teacher finishes each section. The same prooasiaues until the whole story is done. At

the final stage, students may check their writinglevthe teacher reads the whole story again.




All the lessons covered in the first semester vpeesented in the transparencies in the
PowerPoint format which were also uploaded to daeler's website for learners to explore as
supplementary learning or take an adventure iafisy and writing on their own in their spare
time.

Procedures

The first year students were scheduled to learingrthrough dicto composition with which

they were trained to listen to a passage and woten what they heard correctly. The principal
instruction tool was transparencies and the wetAt ELA website. The instructor used
transparencies in the classroom for each lessostadénts gave feedback on such an alternative
way in learning English writing. The writer's wetesALELA was introduced to the students in
the language lab. Besides dicto composition, stisdeare required to make a series of story
mini books by using all the stories they had wnitten order to accomplish this task, the newly
installed multimedia language lab was reservedaficur hours) for the class to experience
computer-mediated learning in the last month ofsémmester. A guideline was provided to the
learners so that they could operate the computéneinown with less anxiety. The main task of
the first two hours was to practice how to surf AldEpage by page, appreciate the works in
words or in sound, and practice using the recordmgces to read their stories in the mini
books. The instructor prepared a guideline as sHmelow for the class so that they could follow
the steps of recording their stories, which thérutsor had posted online. Thus, they could save
their stories in the text file and voice file oretimternet as well as a sound file on a tape.

Starting work in the computer room

a. Attendance

a. PC power > Monitor Power > Chinese Version >Ent
c. Start > IE > URLfttp://alela.wtuc.edu.th> Type

ALELA as the user's name and antonialin as thevasb
>First Year L/W > S1B > Units

d. Check your stories with the versions in ALELA.
e. Put the tape into the cassette case.

f. Follow the steps while recording: Title > Read b
S1B/No./Name in W002 > Pause for 3 seconds > Read |

story aloud > Pause for 3 seconds > THE END.

g. Pause for 5 seconds and then a new story regprdi
begins.

h. Go to PC/Start > Application > Audio > Recordinfred




button > Record > Save file as S1B/Name/Title uridieve
D with a title S1B/School No.

I. Repeat steps f to h until you finish the fiversts.

As for the other two hours in the multimedia laage lab, students were invited to record their
favorite story formally and then mail it to the ingctor who then classified them by topic and
uploaded the learners' read-aloud to the webditeleBts were also invited to reflect on such a
project in ALELA's guest book.

In the last period of the course, a questionnaitke a/5-point Likert Scale and open-ended
guestions was conducted with instructions. (Seeeffjx). The questions were grouped
according to 1) learning in the first semesterc@nputer literacy, and 3) suggestions to
classmates, teacher, oneself, and ALELA. This qumasaire took place in the lab and it took
about fifteen minutes. Afterwards, the collectethdaere run under SPSS for Windows.

In the questionnaire, part | consisted of 16 qoesti of which questions 7-16 were followed by
reasons in addition to the scale. Part Il consisteg@lquestions, of which questions 1-5 were the
opinion scale and question 6 was to figure outeéhgth of time these learners had worked on
computers. Part Il consisted of open-ended questtiowing them to evaluate their own
learning, reflect on their peers' and the teachenik.

Results and Discussion

Data collected from the questionnaire were qualigt transcribed and quantitatively analyzed.
The following tables show the results of studemtsference in terms of learning in the first
semester, multimedia application, and computerd@g As for the open-ended questions, a
summary of students' opinions follows the tables.

Additionally, the feedback of students' experieimcthe multimedia language lab is also
summarized in this section.

My learning in the first semester

Eight statements concerning the activities of detimposition are listed below.
1. In dicto composition | like listening to one gmmce three times.

2. In dicto composition | like listening to two gences three times.

3. In dicto composition | like listening to threengences three times.

4. | can write well when listening to one sentereaal three times.

5. | can write well when listening to two sentenoesd three times.



6. | can write well when listening to three sentsmead three times.
7. 1 like using transparencies to learn writing.
8. | like revising writing with transparencies.

As shown in Table 1.1 below, over 73 % of the sctisjagreed or strongly agreed that they liked
listening to one sentence three times, and onliytheostudents (2.2 %) disagreed. Over 58 % of
the subjects agreed or strongly agreed that tked listening to two sentences three times, and
13 % of them disagreed. Only 6.5 % of the learagreed that they liked the listening to three
sentences three times, and over 60% of the sulgjesatgreed or strongly disagreed.

As for being able to dictate well, over 82 % of Htedents agreed or strongly agreed that they
could write well when listening to one sentencelréaiee times, and only one student (2.2 %)
disagreed. Over 39 % of the students agreed argliragreed that they could write well when
listening to two sentences read three times, andtaly’ % of them disagreed. About 4 % of the
students agreed or strongly agreed that they aaritd well when listening to three sentences
read three times, and over 67 % of them disagresttangly disagreed.

In response to using transparencies as an ingnattiool to learn writing, over 63 % of the
students agreed or strongly agreed, and about Bagréed or strongly disagreed. As regards
revising writing with transparencies, more tharfs2f the students agreed or strongly agreed,
and 13 % disagreed or strongly disagreed.

Table 1.2 indicates the mean and standard deviafistudents' responses towards dicto
composition. Most of them gave positive feedback (L74,2 =2.41,4=1.67,5=2.74,7 =
2.28, 8 = 2.48) except having the three sentereabthrice (3 = 3.63, 6 = 3.89).
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Table 1.1. The Percentage Analysis of Studentgétees to Dicto Composition

Q 1 2 3 4 5 6 7 8
Mean| 1.74 | 2.41| 363] 167 274 380 248 2.hs
s |[o091] o8] 074 o084 o080 o092 o0d9 1.p3

Table 1.2. The mean and standard deviation of oprnesi to 8

The subjects had positive response to listenimapgsentence read three times as well as writing
well when listening to one sentence read threedirbi&ewise, they seemed to respond
negatively to listening to three sentences reagkttimes and writing well when listening to

three sentences read three times. It appearetistiesiing to one sentence read three times was
preferred since it was easier for the learnersatalle. Listening to three sentences read three
times was the least preferred since it was mor#erigang and stressful than the others.

Reasons

Showing transparencies in the classroom seemeel liesb effective than in the multimedia
language lab. The instructor orally inquired therters' opinions about the transparency
presentation in order to make improvement of tims, feize, and the layout of the page. As for
the use of transparency, over half of the studegitsed or strongly agreed. This could be
continuously used in the second semester, bubtiteof the words and the distance between the
lines should be modified. It seemed that the diasknever had the experience of learning
English through transparencies. As regards th@iLisansparencies to learn writing, the learners
made the following suggestions:

1. Itis clear but the font should be enlarged.

2. It is not easy to see the whole text.

3. There are too many lines on the screen.

They also gave the following positive feedback:

1. | can concentrate on the lesson.

2. Itis easy to learn and | can remember the tegsakly.

3. Itis the first time to learn writing in this wal can learn more.

As for the revision of writing with transparenciejdents thought they could see their mistakes
immediately. Nevertheless, some of them were urtabdatch up with the pace, and they could
not see the text clearly.

Multimedia application

Eight statements in terms of multimedia applicatiofanguage learning are listed below.



1. I like listening test with buttons in the lab.
2. | like recording my stories in W002.

3. I like recording my favorite story in W002.
4. 1 like sending my reading via e-mail.

5. I like surfing ALELA.

6. | like making storybooks.

7. 1 like making stories with the chosen words.
8. | like reading my story on the platform.

Table 2.1 shows the descriptive report of multimeaplication. In response to the use of the
test analyzer in the language lab (E301), more 8% of the students strongly agreed or
agreed, and only 4 % disagreed. In terms of rengrdiver 80 % of the learners agreed or
strongly agreed that they liked recording the stom the language-computer lab, and only one
student (2.2 %) out of 46 disagreed. More than 7& %e learners agreed or strongly agreed
that they liked the way of recording their favosstery in the multimedia language lab, and
about 6 % disagreed. Almost 70 % of the studekésiisending their reading via email, and only
one student (2.2 %) disagreed. More than threetensa{76.1 %) of the students liked surfing
ALELA, and only two students (4.3 %) disagreed.

As regards individual work in association with ¢re@work, about 32 % of the students liked
the way of making storybooks, and about 15 % ofitllésagreed or strongly disagreed. With
regard to making stories with the chosen wordedish ALELA, nearly 37 % of the learners
agreed or strongly agreed, and about 15 % disagv@edn being asked about reading their story
on the platform, over one fourth of the learne&Z24) agreed or strongly agreed, and about 13
% of them disagreed or strongly disagreed.

Regarding the mean and standard deviation of ste’desponses towards their preference to
multimedia application, all of them gave positieediback as shown in Table 2.2. Their attitude
towards story recording and sending the story wizad was positive. However, the means of
their preference for story making and reading thtries out loud were not so high as the other
activities in the category of multimedia applicatio
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Table 2.1. The Percentage Analysis of Studentéfmce to Multimedia Application.
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Table 2.2. Mean score and standard deviation astepres 9 to 16.
Reasons

As for the listening test with buttons in the Iahjdents indicated that it was fun, easy, exciting,
and convenient to do so because they could saedhb#s right after the test. Besides, some of
them stated that this kind of test was much edisgr writing the answer down while listening.

In terms of recording stories in W002, the studémisight it was relaxing and dynamic, and it
was great to hear their own story. They could etlasdile by clicking the mouse instead of
rewinding the tape. Also, they were able to sae& toice files and send them to other people
or themselves. Although they could interact withestpeople through exchanging their stories,
some of them were afraid of the failure of delivery

As to the students' opinions about surfing ALELAeY responded that it was interesting,
convenient and abundant with information. It wasagito have ALELA because they could
review lessons and get extra practice. Only onkegbphat it was kind of mess and one said that
the parents would not allow his or her surfing et at home.

In reply to the storybooks project, students hdfdint opinions. Some thought it was great and
brought a sense of achievement. They had a latrofvith the extra learning style. Some
thought it caused them trouble because it was tioamtake storybooks and it did not help a lot to
their English. Some preferred to write the stonetheir notebook instead of making mini
storybooks. In regard to the story making basethergiven words, some thought it was a test to
check their writing ability and it was fun to do. 8&hat's more, it stimulated imagination and
they could make use of words. Yet, some thought ltlzel no creation in making stories because
theirs appeared to be similar to the teacher'sioligh only part of the class had the chance to
read their stories aloud on the platform, soméefstudents thought it would make them
nervous and scared, and they were not willing &l te the class. Some replied that it was good
to share their stories and practice their spea&bility.

My computer literacy



Five statements concerning computer literacy atedibelow.

1. I have no problem in working on computers.

2. 1 think my computer skill is good for me to warkWw002.
3. I had no experience of using computers before.

4. 1 know how to type and | can type fast.

5. I cannot type at all.

As shown in Table 3.1 below, 63 % of the subjegtead or strongly agreed that they had no
problem in working on computers, and only 8.7 %haf students disagreed. Over 65 % of the
students agreed or strongly agreed that their ctengompetence was sufficient for them to
work in the multimedia language laboratory, andydhb % disagreed. 8.6 % of the students
agreed or strongly agreed that they had no expmriehusing computers before, and 84.8 %
disagreed or strongly disagreed. Obviously, thischred with the learners' computer history as
presented in Table 4; in other words, 84.8 % ofstiuelents had enough computer experience.
Over one quarter of the subjects (26.1 %) agreetrongly agreed that they knew how to type
and could type fast, and about 28.2 % disagreatrongly disagreed. 17.4 % of the students
agreed or strongly agreed that they could not &tdl, and over half of the students (56.5 %)
disagreed or strongly disagreed.

The mean and standard deviation of students' reggdowards their computer literacy show
that most of them gave positive feedback as preddantTable 3.2. It reveals that students did
have experience of using computers and they wdeetaltype. The speed of typing would be an
issue for them. They would take a formal typingrtireg course in the second year.
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Table 3.1. The Percentage Analysis of Students'gtioen Literacy

The results of the percentage in students' comfiteeacy might imply that typing skills should
be trained. In fact, students are going to leapmty in the second year. If further study is to be
continued, instructors need to take the issueantmunt when working in the multimedia
language lab.



Q 1 2 3 4 5
Mean 2.09 2.17 4.41 3.07 3.59
SD 1.01 0.88 1.09 1.10 1.34

Table 3.2. The Mean & Standard Deviation of Stusi@#sponses towards Their Computer
Literacy

The computer literacy data in Table 3.2 reveal stadlents did have some knowledge in
working on computers and they had experience imgusbmputer. This information is quite
valuable for the instructor so that guided instiared may be provided to the students who need
it.

Learners' experience with the computer

In order to investigate students' experience ingisbomputers, a sentence was given for them to
fill in the length of time they learned about cortgrs, such as how to work on Word, send
email, etc.

Question: | have learned about computers (sucha@s VE-mail, etc.) for ... years.

As shown in Table 4, 15.2% of the students had mleaened or were going to learn how to use

computer and 43.5% had learned about computeebfmut one year. Surprisingly, 41.3% of
them had learned about computers for 2 to 7 years.

N & % N %

History N =46

Never 5 10.9
Going to learn soon 2 4.3
Less than 6 months 11 23.9
7 months ~ 1 year 9 19.6
2 years ~ 3 years 11 23.9
4 years ~ 5 years 5 10.9
6 years ~ 7 years 3 6.5
More than 8 years 0 0

Table 4. The Percentage Analysis of Students' Ctenplistory.

Table 4 indicates that most learners (84.8 %) loawpuiter experience and this would lead to the
possibility of integrating educational technologgtruction in the upcoming project.
Nevertheless, in order to offer a secure learnmgrenment, a brief online learning orientation
should be arranged. It appears that further detgjleestions about what learners can do with



computer should be developed, such as "Can you aroi/ord/Excel/Access/PowerPoint/Front
Page?" Thus, the instructor may get a clearer i@atithe learners' computer skills.

Feedback of students' experience in the language+oputer lab

Most of the learners showed positive feelings tawaorking on the tasks in the multimedia
language lab. Here are some of their expressiotheuti correction.

| like this class very much because we try somethiew,like using computer to
record..... if we can have the class like that gWene. That must be wonderful!

| don't know computer very much.Today in this cldgeel very good.It's new for
me.

It's too fun!l like using computer!l like the clagich like this!Thank you Miss
Line, you give me the good class! » »

| like Wenzao.It's because Wenzao has good madhimeso embarrassed!l like
computer class!

| love computer because it's useful.l feel goodybldgot more things about
computer on 002!~~~YA!

I'm so excited this class,so today | can learn $bimg more.l always play games
with computer, so ... Have a good time.

| learned computer for one month in summer vacagmham not so good for
computer, just can a little about WORK. Today is.fdike to use computer.

The class in W002 is much better than in E301 hexz#uwe desk here has
computer & educational recorder.W002 IS SO NICE !

IT'S A GREAT CLASS IN W0O02!!!l TODAY IS A LITTLE SECIL
~BECAUSE WE CAN USE COMPUTERS~~ IT'S NOT AS NERVOWS IN
THE CLASS.

I cannot use the computer very well.l feel todagdgyood...because | didn’t
record with computer before

| can just use a little computer. It's really imtgting and useful use recorder and
computer at same time.

I think this class very busy,but | feel good. Ibiscause | can learn more.

| studied computer by myself two years ago.| thimdkay | learn some special in
WO002.Thank you very much, Miss Lin.



This classroom let me feel very perfect,and | Itk much.l HOPE WE CAN
COME HERE EVERY CLASS!

I don't know computer at all.l feel happy and hthit's a very good experience
for me.

| think it is good for us.l learned something abooinputer. | like this way to
learn English.

Obviously, students were excited to work in sudpecial and well-equipped environment.
When there is less stress in a learning situalsamners' motivation becomes high; as a result,
learning takes place effectively. What studentsesged in the message board corresponds to
Warschauer’'s (1996) statement. If learners arengogportunities to work on technology in
language learning, they become motivated. It alatches with Jones's (1992) expression that
when learners get familiar with technology, theyépositive attitude toward technology.

As shown in Table 3.1, the learners can type, hatwhey did in the message board as quoted
above reveals that they did not have a formal itngim typing in that they did not strike the

space bar to leave a space after the comma ompaaes between sentences. They seemed to use
a lot of emoticons, Chinese punctuation marks apitalized words to emphasize their

opinions.

Conclusion

In this paper the writer reported the use of aetgirof multimedia technology in teaching

English to EFL freshmen in the junior college imts of dicto composition, story writing, story
recording, and Internet surfing. Learners perceithad technology-enhanced learning motivated
them in that they could accomplish their tasks @uadl it was such an unusual experience to work
in the lab where they could operate the machinpsogpiately and complete their tasks
successfully.

The findings have raised the writer's awarenesseztive work in the future. Although some of
the learners might regard it difficult, they aredmated with the marvelous functions of
technology, for instance, to present computer-baséthg lessons and to offer chances for
students to practice language and accomplishwwak. Learners' autonomy and language
exposure can be developed appropriately if the armgaechnology devices can be well
integrated in the curriculum.

Thus, the multimedia language lab is to be resefwethe class in the second semester in order
for the instructor to have a closer observationfantther investigation in the use of multimedia
language lab for language teaching and learning.

In conclusion, this study is an initial investigatiat Wenzao focusing on junior college
freshmen's attitude towards and preference forimettia application in language learning and
teaching. It seems that it is worth integrating timedia in the curriculum of language teaching
for teenagers. To date, the institution where tis¢ructor is teaching right now has purchased a



licensed courseware platform and has started ukango-called E-course as a formal teaching
resource or supplementary resource. Since it wafegsionally designed for education, it affords
much more functions than the teacher-made web=otefurther study, the effects of E-course,
online, or partial online course may be compareti wie traditional classroom instruction.
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Appendix
Questionnaire on S1B Listening & Writing in 2001
Please read each statement and circle the begeatimt describes your opinion.

1 = strongly agree

2 = agree
3 =s0-s0
4 = disagree

5 = strongly disagree
I. My learning in the first semester
In dicto-composition | like the way of reading osentence three times.
In dicto-composition | like the way of reading twentences three times.
In dicto-composition | like the way of reading tergentences three times.
I can write well when listening to one sentencelréeiee times.
I can write well when listening to two sentencesdréhree times.
| can write well when listening to three sentenessl three times.
| like the way of having transparency to learn imgt
Reason:
| like the way of correcting writing with transpaiey.
Reason:

I like the way of listening test with buttons iretkab.



Reason:

| like the way of recording my stories in W002.
Reason:

| like the way of recording my favorite story in \B/2.
Reason:

| like the way of sending my reading via e-mail.
Reason:

| like the way of surfing ALELA.
Reason:

| like the way of making story books.
Reason:

| like the way of making stories with the chosernrag
Reason:

| like the way of reading my story on the platform.

Reason:

[. My computer literacy

1. I have no problem in working on computer.
2. 1 think my computer skill is good for me to warkW002.
3. | had no experience of using computers before.

4. 1 know how to type and | can type fast.

ol

. | cannot type at all.

(o2}

. I have learned about computers (such as Womthig-etc.) for ... years. (Please put a check.)

never



____going to learn soon
____less than 6 months
____7 months ~ 1 year
____2years ~ 3 years
4 years ~5years
____byears~7years

more than 8 years



